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A comprehensive understanding of classroom assessment is highly important 
for the improvement of students’ learning and teachers’ professionalism. This 
study was conducted to gain better factual information about teachers’ 
understanding of classroom assessment as compared with their classroom 
practices. Semi-structured interviews and classroom observations were 
employed to collect the data. The collected data were then analyzed 
comprehensively using the constant comparative and argumentative methods. 
The results were then presented descriptively to establish the findings. The 
findings showed that some teachers' classroom assessment practices were 
consistent with their assessment understanding, while some of the teachers' 
practices were inconsistent with their understanding. The findings suggest that 
some different contextual factors may influence teachers' classroom practices. 
Furthermore, EFL teachers need to be re-trained on how to comprehend the 
influencing contextual factors so that they effectively utilize their 
understanding of assessment in the classroom. 
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1. INTRODUCTION 

 
Classroom assessment is an integral part of teaching that enhances, empowers, and celebrates student learning 
[1].  Conducting appropriate classroom assessments is essential in any instruction to achieve educational 
objectives. Regarding the objectives of education in Indonesia, conducting classroom assessments is vividly 
important because all teachers must prepare progress reports for their students' learning conditions. In general, 
class assessments are carried out through a series of steps consisting of the process of gathering, synthesizing, 
and interpreting information to assist in decision-making in class. A study by [2] highlighted the need to 
improve teachers' ability to carry out classroom assessments as it will help teachers develop their competencies 
in making decisions about class management, instruction, and student learning including making instructional 
appropriate planning. A similar concern is also revealed in a study by [3]. 

In conducting classroom assessment, teachers must have the ability to precisely determine the type or 
format of assessment, establish goals for assessment, set assessment tasks, assess performance and provide 
feedback, and monitor student learning outcomes. The ability of these teachers is vital so that the assessment 
objectives can be fully achieved [4]. The achievement of assessment naturally influences the conditions of 
learning in the classroom. This is in-line with [5] who emphasized that effective classroom assessment allows 
teachers to make decisions about the quality of teaching, and the students' progress. As a consequence, teachers 
are required to have a high understanding of classroom assessment implementation in order to fully achieve 

https://creativecommons.org/licenses/by-sa/4.0/
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the objectives of the assessment [1]. Unfortunately, factually teachers are still confronted with challenges in 
implementing classroom assessment [3], [6]. 

The increasing need for understanding how assessment should be carried out in the classroom has 
attracted educators and researchers to conduct studies on classroom assessments. [1] furthermore describes that 
classroom assessment refers to assessments of student learning that are carried out in classroom settings to 
enable teachers to provide a better way of learning and continually monitor students' progress, as opposed to 
testing external standards. This shows that classroom assessment tends to use teacher-made tests. Another more 
comprehensive view was put forward by [7] who emphasized that class assessment should be focused on 
classroom decision making. A teacher needs to understand that formative and summative assessments have 
different goals even though both can be given in class. Formative assessment aims to see how well student 
learning while summative is intended to measure student achievement after the learning period. Summative 
assessment is considered more important for most teachers in Indonesia because of the teacher's need to write 
reports on student achievement to school stakeholders.    

A number of studies have been performed to examine the use of classroom assessment to improve 
teaching and learning and enhance students achievement of learning. [8] found that classroom assessment helps 
students and teachers. Students can use classroom assessment information as a tool to improve learning. 
Teachers, on the other hand, can use information deduced from classroom assessment results to modify their 
teaching strategies to be more effective. Classroom assessment can also help teachers identify areas of student 
weakness in learning. Knowing students 'problems in learning helps teachers to plan learning programs that 
are better suited to students' needs so that students get predetermined competencies. This shows that classroom 
assessment makes teachers aware of the best teaching practices. Volante (2006) revealed that if classroom 
assessment is carried out correctly, it allows teachers to provide information about the students' learning 
achieved and enable teachers to give feedback for students who tend to improve. These findings indicate that 
classroom assessment increases teacher competence in understanding the gap between the learning process and 
the desired learning outcomes [10].  

The teacher's understanding of classroom assessment certainly determines how the teacher views and 
practices classroom assessment [1][11]. Their understanding also influences teachers' understanding of 
carrying out assessments. Therefore teacher understanding is an important component in good assessment 
practices [12]. Teachers need to build a high understanding of classroom assessment. They must understand 
the concept of class assessment and how assessment should be done in class. Teachers may have a negative 
understanding of class assessment because they only have a poor understanding of it. [8] asserts that teacher 
understanding exerts a powerful influence on the practice of classroom assessment in the right direction. 
Teachers who have strong beliefs in classroom assessment will make more classroom assessments that are 
appropriate. This can be deduced up to teachers' understanding of class assessment which is really influenced 
by their understanding of the benefits of classroom assessment. Teachers' understanding gives a considerable 
influence on the assessment of appropriate practices [10]. 

Some previous research also revealed that the teachers’ understanding of classroom assessment 
practices is influenced by the assessments conducted by the teacher in conducting classroom assessment (e.g. 
[1], [9], [13], [14]. The findings reveal that there are significant differences in teacher assessment practices at 
different school levels. Moreover, [12] revealed that teachers in different locations tend to employ different 
assessment strategies. These findings indicate that teachers have different views of the classroom based on 
their understanding and understanding of class assessment [15]. [13] found that teachers have various 
competencies in conducting classroom assessments. Teachers faced problems in performance assessment, 
interpretation of standardized test results, and grading procedures. 
The previous studies were mainly conducted to see the classroom assessment practices in the general nature of 
assessment practices at schools. Unlike these studies, this present study is, however, intended to thoroughly 
study the alignment of teachers’ understanding of the assessment of English as a foreign language (EFL) to 
practices of classroom assessment which is viewed from their different lengths of teaching experiences. This 
study is very important to be performed because previous preliminary studies conducted at several schools 
showed that Indonesian teachers make inappropriate language assessments. Therefore, exploring research in 
classroom assessment practices becomes highly important because it provides educators with empirical 
evidence to inform them about the right decision in conducting classroom assessments. This present study 
specifically aims at revealing the alignment of teachers' understanding and practices of classroom assessment. 

 
 

2. RESEARCH METHOD 
 

This study was carried to explore each case of teachers' understanding and their practices in the English 
language classroom. This study was conducted to investigate selected cases, the cases are compared in-depth 
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and are used to describe and interpret the situational existance of their cases from the same phenomenon 
through different perspectives [16]. A qualitative approach was used to reveal the alignment of teachers' 
understanding to how they practiced their understanding in the classroom. Through employing qualitative 
research, empirical knowledge of teachers' understanding and classroom assessment practices in EFL classes 
can then be adequately revealed as the findings of this study.  

There were some criteria carried out in selecting the teachers as the participants for this study. These 
are qualified certified EFL teachers who have at least five years of teaching experience with minimum of 
bachelor's degree in English Education, and representing intensive different experiences in teaching English. 
Due to the big numbers of teachers in Bali who were eligable for the present study, computerized open 
questionaires were destributed though computer systems. The teachers’ profiles then were categorized 
accordingly, finally  15 English teachers at different high schools were determined to be the participants of the 
study. However, based on the selection criteria specification and to establish a thorough study, only three 
teachers selected as the representative teachers. Therefore, these three teachers were chosen as the participants 
of this study. The selected participants were EFL high school teachers with significant differences in teaching 
experiences. They were from high, average, and low experiences. The objective of this study was to reveal the 
alignment of teachers' understanding and practices of classroom assessment. 

This study made use of qualitative research design to collet the quired data concerning the alignment of 
teachers' understanding and practices of classroom assessment. There were several techniques used to collect 
data, such as semi-structured interviews, observation, and document studies. Semi-structured interviews were 
used in gathering data related to the alignment of teachers' understanding and practices of classroom 
assessment. There were three interviews conducted in this study. All the interviews were recorded using 
computer systems and appliances to ensure all data were well-stored and put according the predetermined 
category. The first interview was intended to determine the understanding and practical theories about 
classroom assessment as well as how classroom assessment is conducted in the classroom. The second 
interview was related to the practice of the participants in the class about the results of the previous interview. 
This interview was conducted after class classroom observations. The third interview is to confirm the 
alignment of teachers' understanding and classroom assessment practices. During classroom observations, 
notes on classroom activities were also taken. All activities were recorded and transcribed to facilitate analysis. 
All the interviews were recorded using computer systems to ensure that all data were well-recorded and all 
data could be put into the right categories, therefore all data from all cases can be analyzed corecctly.  

The collected data were analysed through interpretative analysis processes. First, the data collected 
from interviews were transcribed. Then the transcripts were checked to make sure all the required data were 
recorded correctly. Interview data and observation data were then coded and categorized by using the specific 
way, reflecting their beliefs and understanding, which was then critically analysed and presented descriptively. 
In analyzing the data, a detailed description of each interview result of teachers’ understanding and observation 
results of classroom practices was made thoroughly. The interview transcripts were supplemented with data 
obtained from the records at the time of observation. The data from the transcripts were then checked to the 
participants to validate what they said. 

 
 

3. RESULTS AND DISCUSSION 
This study was condcuted merely to the alignment of teachers' understanding and practices of 

classroom assessment. It is considered to be important because assessment is an integral part of language 
teaching. Moreover, assessment can reflect the learning outcomes well, the teacher should know how to grade 
quality assessments. What things must be considered by teachers in conducting assessments, and how to assess 
learning according to the target. Because without the teacher recognizing and improperly using an assessment 
method, the results will not reflect the true state of the learning outcomes to be assessed. The assessment was 
the task of measuring student learning outcomes. Assessment is a way to assess students’ level of ability by 
focusing on assessing students' understanding of the material being taught or to find out how well students had 
learned the lesson [11]. The data presented teachers' understanding are briefly discussed as follows. 
 

"For me, classroom assessment must be done well because it helps me to improve my students' 
learning achievement and also to improve my teaching strategies to make my students more active in 
learning. It can be done through formative and summative assessments. It also allows us to see 
students' achievements, weaknesses, and strengths. Therefore I think we should carry ou classroom 
assessment appropriately and make use of various assessment strategies. I always conduct the 
formative assessment at the end of the learning unit and summative assessment at the end of the 
semester". (Teacher A) 
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“Classroom assessment must be done in every learning activity because it provides information about 
students' learning progress and achievement, weaknesses, and strengths in learning. The information 
then can be utilized for the improvement of learning activities. Formative assessment I conducted at 
the end of the learning unit and summative assessment every end of semester”. (Teacher B) 
 
"I always carry out classroom assessment properly. I always conduct formative assessments and 
summative assessments at the end of the semester. Both assessments are really important because it 
makes me know my students'learning progress and I can use the information to modify my teaching 
strategy to suit my students'learning condition". (Teacher C) 
 
Except for the above showing that Teacher A implements classroom assessment correctly because it 

helps him to improve his students' learning achievement. He also considers that classroom assessment allows 
him to see the weaknesses and strengths of his students. Therefore, he can make modifications to teaching 
based on information from classroom assessment. He also understands that he must always carry out classroom 
assessment appropriately and utilize various assessment strategies.  

 The interviews show that teacher B has a considerably good understanding of classroom assessment. 
His view of classroom assessment is certainly positive, and he urges that every teacher must conduct a 
classroom assessment in teaching English to find out students' weaknesses and strengths in learning.  

 The quote shows that Teachers C has a high understanding of classroom assessment in which he can 
see that classroom assessment can be used to measure students'learning progress, students' learning strains and 
weaknesses. In addition, he also uses the results of classroom assessments to improve his teaching style to be 
more successful. It seems that he understands the principle of classroom assessment which is conducted in the 
form of formative and summative assessment. 

  
Implementation of Classroom Assessment  
 

The classroom observations indicated that teachers in this study implemented classroom assessments 
in various forms. A summative assessment is normally conducted at the end of the semester of the learning 
period as it is usually scheduled by the school principal. Formative assessment on the hands was conducted 
differently by the teachers.  
 

Table 1. Summative assessment 
 Test type Content Implementation 
Teacher A Multiple choices general knowledge and 

minorly rerated to learning 
objectives 

At the end of the semester and 
improperly supervised  

Teacher B Multiple choice and 
competition 

Text book based and minorly 
related to learning objectives 

At the end of the semester and 
moderately supervised 

Teacher C Multiple choices, 
completion, and 
essay 

Focused on learning 
objectives  

At the end of the semester and 
strictly supervised 

 
The table above showed that the teachers all teachers implemented summative assessments. The test 

type and test content were differently utilized. Teacher A focused on the use of the multiple-choice test, 
meanwhile, teacher B made use of completion tests, and the Teacher used more effective tests such as multiple-
choice, completion and essay. The test contents were differently focused on. Teacher A merely measured 
general knowledge and minorly measured the achievement of learning objectives. Teacher B mostly took the 
test from the textbook, meanwhile, teacher C really focused on measuring the achievement of the learning 
objectives. The summative assessment was also not strictly supervised by teacher A, teacher B moderately 
supervised the assessment administration, whereas teacher C strictly supervised and properly administered the 
summative assessment. 
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Table 1. Formative Assessment 
 Test type Content Implementation 
Teacher A Multiple choices and true-

false, matching 
Topics are merely taken 
from the exercise book 

Occasionally conducted 

Teacher B Multiple choice, 
completion, matching, 
essay 

Topics are taken from the 
exercise book and some 
materials taken from 
websites 

Sometimes conducted at the 
end of the learning unit  

Teacher C Essay, performance 
assessment, authentic 
assessment 

Topics are taken from the 
exercise book and authentic 
learning materials are also 
utilized 

Always conducted at the 
end learning unit and 
remedial is properly planned 

 
All teachers carried out a formative assessment after the learning processes, however, teachers 

implemented it in a variety of assessment forms.  Objective tests were mostly used by teacher A. Teacher B 
made use of multiple choice-types, completion, matching, and essay formats. Meanwhile, Teacher C made 
used of essays and authentic assessments. The ways teachers administered the assessment were also in a variety 
of forms. teacher A only occasionally conducted the formative assessment, teacher C properly conducted 
formative assessment and more intensively carried out the assessment compared with teacher C.  Teacher C 
made use of essay, authentic assessment, performance-based assessment, whereas teacher A merely used 
material from the exercise book, meanwhile teacher C used materials from exercise book and websites.  

The data above showed that some teachers still have a variety of understanding of classroom 
assessment practices. During the interviews teachers explained that they hardly had teqchers’ development 
program related to classroom assessment practices. Most their knowledge they learnt by themselves from 
available resources. Meanwhile, teacher C explained that she learnt a lot when he was  studying to a teacher in 
his collage.   
       
  
Discussion 

Assessment is a process that involves activities that teachers use to help students learn whereby the 
activities involves educators gather information about prior knowledge before instruction and determine 
appropriate upcoming learning topics using various techniques to gauge students' progress. Thus students feel 
helped by the teacher to achieve the expected results. all types of classroom assessments aim to assess the 
learning outcomes of students in schools, take responsibility for the implementation of education to the 
community, and to determine the achievement of the quality of education.  

The teachers in this study showed that they have a good understanding of classroom assessment. The 
interviews indicated that they can comprehensively explain the types of classroom assessment activities, when 
the assessment should be conducted, and how it should be conducted. Although they all have a different level 
of understanding depending on their educational backgrounds, teachers' professional development programs 
and teaching experiences, to a broad extent, their understanding of classroom assessment is acceptably 
sufficient for the purpose of conducting appropriate classroom assessment. However, this study revealed that 
the teachers carried out classroom assessment is not exactly in-line with their level of understanding.  Teaching 
experiences could not be used as a guarantee of appropriate or better classroom assessment practices. 

Teacher A, for example, who has more than fifteen years of teaching experience, was found to conduct 
poor quality of classroom assessment. Although during the interviews he had indicated he has a good 
understanding of classroom assessment, however during a classroom observation, he practiced classroom 
assessment irrelevantly with their understanding. This can be seen from the test types, assessment topics, and 
the way the assessment being conducted. The test types being used are solely in the forms of objective tests. 
The tests are mainly taken from a test book and exercise book. Moreover, the way he conducted the assessment 
was also in a relaxed manner which was poorly supervised which enabled students to compare the answers 
with other students. Consequently, the assessment results could be used as students' reflection on their ability. 
Moreover, teachers could use the results for improvement of learning. 

Teacher B who has fewer teaching experiences when compared to teacher A showed better classroom 
assessment practices. During the interview process, he showed quite a similar level of understanding of the 
types, topics, and how classroom assessment should be implemented. Teacher B utilized more appropriate 
types such as Multiple choice, completion, matching, essay and the topics were taken from the exercise book 
and some materials taken from websites.  He conducted summative assessment as scheduled by the school 
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headmaster, however, the formative assessment was not always conducted at the end of learning unit 
completion. The way how he conducted formative assessment indicated that he carried out classroom 
assessment irrelevantly with his understanding. Ideally, he implemented classroom assessment in-line with 
their understanding. 

On the contrary to teachers A and B, teacher C has less than five years of teaching experience, so it 
can be said that he fresh graduate teachers. During the interviews, she explained her understanding of classroom 
assessment clearly and during the classroom observation, she showed that she carried out the most appropriate 
classroom assessment compared with other teachers. She utilized essay, performance assessment, and authentic 
assessment and made use of more authentic materials. The way she administered the classroom assessment 
both in the summative and formative assessment was set in an ideal assessment atmosphere. Consequently, the 
assessment results could be used as a source of information for real achievement and can be used as a reference 
for the learning improvement.  

The findings above showed that teachers' discrepancy of classroom assessment practices viewed from 
their understanding and teaching experiences. Ideally, teachers practice classroom assessment really based on 
their understanding and more experienced teachers should implement better classroom assessment compared 
with less experienced teachers. This study found that the existing general theories and public assumptions 
related to teachers'understanding and teaching experiences are not always in-line with actual practices in a real 
classroom setting. The discrepancy occurred because many factors were affecting the implementation of the 
classroom assessment such as classroom conditions, time allotment, the national examination, and teachers' 
workloads. Among those factors, the need to be successful in the national exam is still one of the main factors 
which really worry all teachers. Consequently, most teachers focus on practicing students in doing national 
exams. Teachers' workloads also become prime problems as teachers tried hard to fulfill all their duties, 
consequently, the implementation of classroom assessment tends to be neglected.  

Teachers need to be really clear about the purpose of the assessment to implement assessment properly 
and appropriately [17]. It should be understood that the objectives of formative and summative assessments 
are quite different altogether. Formative assessment is mainly conducted to improve learning, while summative 
is intended to measure the students' achievement. However, for both of the assessment, teachers ideally have 
to pay attention to three areas, namely knowledge (cognitive), attitude (affective), and skills (psychomotor). 
These three domains should be assessed proportionally according to the nature of the subject matter. Moreover, 
classroom assessment should be ideally carried out continuously and periodically. Continuous means that 
assessment is carried out throughout the learning process, while periodic means assessment is carried out after 
learning one competency, at the end of the education unit level and the end of each semester.  

Considering the importance of accurate implementation of assessment, teachers need to carefully plan 
the assessment [17], [18] [19]. Teachers therefore in the application of classroom assessment need to have a 
high understanding of the type and form of assessment and how to use them in class. Additionally, in 
conducting classroom assessment, the following things need to be considered, such as comprehending 
assessment as an integral part of learning activities, developing learning strategies that encourage and 
strengthen the assessment process as a reflection activity (self-reflection and learning experience), carrying out 
various assessment strategies in the learning program to provide various types of information about student 
learning outcomes, accommodating student needs, developing a recording system that provides varied ways of 
observing student learning,  and using assessment to gather information to make decisions about the level of 
student achievement. The discussion above indicated that classroom assessment is very complex activities to 
do in the classroom, therefore to able to conduct it appropriately, teachers need a very high understanding and 
passion in doing their duties, particularly in preparing and carrying out the classroom assessment. 
  
Conclusion 
 

Classroom assessment serves as a material consideration in determining classroom progress, 
feedback in improving teaching programs, a driving tool in improving the ability of students, and as a tool for 
students to evaluate their performance and self-reflection so that they can improve themselves. This study 
revealed that teachers have a variety understanding of classroom assessment and classroom assessments were 
not always practiced properly in-line with their understanding. This decrepancy due to the facts that several 
factors influenced their classroom practices. Thus, considering the importance of these finding, further study 
should be conducted and these findings can be used as a references for other researchers and policymakers to 
pay more attention to teachers' professional development programs and other forms of teacher enrichment 
activities. 
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1. INTRODUCTION 

 
Classroom assessment is an integral part of teaching that enhances, empowers, and celebrates student learning 
[1].  Conducting appropriate classroom assessments is essential in any instruction to achieve educational 
objectives. Regarding the objectives of education in Indonesia, conducting classroom assessments is vividly 
important because all teachers must prepare progress reports for their students' learning conditions. In general, 
class assessments are carried out through a series of steps consisting of the process of gathering, synthesizing, 
and interpreting information to assist in decision-making in class. A study by [2] highlighted the need to 
improve teachers' ability to carry out classroom assessments as it will help teachers develop their competencies 
in making decisions about class management, instruction, and student learning including making instructional 
appropriate planning. A similar concern is also revealed in a study by [3]. 

In conducting classroom assessment, teachers must have the ability to precisely determine the type or 
format of assessment, establish goals for assessment, set assessment tasks, assess performance and provide 
feedback, and monitor student learning outcomes. The ability of these teachers is vital so that the assessment 
objectives can be fully achieved [4]. The achievement of assessment naturally influences the conditions of 
learning in the classroom. This is in-line with [5] who emphasized that effective classroom assessment allows 
teachers to make decisions about the quality of teaching, and the students' progress. As a consequence, teachers 
are required to have a high understanding of classroom assessment implementation in order to fully achieve 
the objectives of the assessment [1]. Unfortunately, factually teachers are still confronted with challenges in 
implementing classroom assessment [3], [6]. 

The increasing need for understanding how assessment should be carried out in the classroom has 
attracted educators and researchers to conduct studies on classroom assessments. [1] furthermore describes that 
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classroom assessment refers to assessments of student learning that are carried out in classroom settings to 
enable teachers to provide a better way of learning and continually monitor students' progress, as opposed to 
testing external standards. This shows that classroom assessment tends to use teacher-made tests. Another more 
comprehensive view was put forward by [7] who emphasized that class assessment should be focused on 
classroom decision making. A teacher needs to understand that formative and summative assessments have 
different goals even though both can be given in class. Formative assessment aims to see how well student 
learning while summative is intended to measure student achievement after the learning period. Summative 
assessment is considered more important for most teachers in Indonesia because of the teacher's need to write 
reports on student achievement to school stakeholders.    

A number of studies have been performed to examine the use of classroom assessment to improve 
teaching and learning and enhance students achievement of learning. [8] found that classroom assessment helps 
students and teachers. Students can use classroom assessment information as a tool to improve learning. 
Teachers, on the other hand, can use information deduced from classroom assessment results to modify their 
teaching strategies to be more effective. Classroom assessment can also help teachers identify areas of student 
weakness in learning. Knowing students 'problems in learning helps teachers to plan learning programs that 
are better suited to students' needs so that students get predetermined competencies. This shows that classroom 
assessment makes teachers aware of the best teaching practices. Volante (2006) revealed that if classroom 
assessment is carried out correctly, it allows teachers to provide information about the students' learning 
achieved and enable teachers to give feedback for students who tend to improve. These findings indicate that 
classroom assessment increases teacher competence in understanding the gap between the learning process and 
the desired learning outcomes [10].  

The teacher's understanding of classroom assessment certainly determines how the teacher views and 
practices classroom assessment [1][11]. Their understanding also influences teachers' understanding of 
carrying out assessments. Therefore teacher understanding is an important component in good assessment 
practices [12]. Teachers need to build a high understanding of classroom assessment. They must understand 
the concept of class assessment and how assessment should be done in class. Teachers may have a negative 
understanding of class assessment because they only have a poor understanding of it. [8] asserts that teacher 
understanding exerts a powerful influence on the practice of classroom assessment in the right direction. 
Teachers who have strong beliefs in classroom assessment will make more classroom assessments that are 
appropriate. This can be deduced up to teachers' understanding of class assessment which is really influenced 
by their understanding of the benefits of classroom assessment. Teachers' understanding gives a considerable 
influence on the assessment of appropriate practices [10]. 

Some previous research also revealed that the teachers’ understanding of classroom assessment 
practices is influenced by the assessments conducted by the teacher in conducting classroom assessment (e.g. 
[1], [9], [13], [14]. The findings reveal that there are significant differences in teacher assessment practices at 
different school levels. Moreover, [12] revealed that teachers in different locations tend to employ different 
assessment strategies. These findings indicate that teachers have different views of the classroom based on 
their understanding and understanding of class assessment [15]. [13] found that teachers have various 
competencies in conducting classroom assessments. Teachers faced problems in performance assessment, 
interpretation of standardized test results, and grading procedures. 
The previous studies were mainly conducted to see the classroom assessment practices in the general nature of 
assessment practices at schools. Unlike these studies, this present study is, however, intended to thoroughly 
study the alignment of teachers’ understanding of the assessment of English as a foreign language (EFL) to 
practices of classroom assessment which is viewed from their different lengths of teaching experiences. This 
study is very important to be performed because previous preliminary studies conducted at several schools 
showed that Indonesian teachers make inappropriate language assessments. Therefore, exploring research in 
classroom assessment practices becomes highly important because it provides educators with empirical 
evidence to inform them about the right decision in conducting classroom assessments. This present study 
specifically aims at revealing the alignment of teachers' understanding and practices of classroom assessment. 

 
 

2. RESEARCH METHOD 
 

This study was carried to explore each case of teachers' understanding and their practices in the English 
language classroom. This study was conducted to investigate selected cases, the cases are compared in-depth 
and are used to describe and interpret the situational existance of their cases from the same phenomenon 
through different perspectives [16]. A qualitative approach was used to reveal the alignment of teachers' 
understanding to how they practiced their understanding in the classroom. Through employing qualitative 
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research, empirical knowledge of teachers' understanding and classroom assessment practices in EFL classes 
can then be adequately revealed as the findings of this study.  

There were some criteria carried out in selecting the teachers as the participants for this study. These 
are qualified certified EFL teachers who have at least five years of teaching experience with minimum of 
bachelor's degree in English Education, and representing intensive different experiences in teaching English. 
Due to the big numbers of teachers in Bali who were eligable for the present study, computerized open 
questionaires were destributed though computer systems. The teachers’ profiles then were categorized 
accordingly, finally  15 English teachers at different high schools were determined to be the participants of the 
study. However, based on the selection criteria specification and to establish a thorough study, only three 
teachers selected as the representative teachers. Therefore, these three teachers were chosen as the participants 
of this study. The selected participants were EFL high school teachers with significant differences in teaching 
experiences. They were from high, average, and low experiences. The objective of this study was to reveal the 
alignment of teachers' understanding and practices of classroom assessment. 

This study made use of qualitative research design to collet the quired data concerning the alignment of 
teachers' understanding and practices of classroom assessment. There were several techniques used to collect 
data, such as semi-structured interviews, observation, and document studies. Semi-structured interviews were 
used in gathering data related to the alignment of teachers' understanding and practices of classroom 
assessment. There were three interviews conducted in this study. All the interviews were recorded using 
computer systems and appliances to ensure all data were well-stored and put according the predetermined 
category. The first interview was intended to determine the understanding and practical theories about 
classroom assessment as well as how classroom assessment is conducted in the classroom. The second 
interview was related to the practice of the participants in the class about the results of the previous interview. 
This interview was conducted after class classroom observations. The third interview is to confirm the 
alignment of teachers' understanding and classroom assessment practices. During classroom observations, 
notes on classroom activities were also taken. All activities were recorded and transcribed to facilitate analysis. 
All the interviews were recorded using computer systems to ensure that all data were well-recorded and all 
data could be put into the right categories, therefore all data from all cases can be analyzed corecctly.  

The collected data were analysed through interpretative analysis processes. First, the data collected 
from interviews were transcribed. Then the transcripts were checked to make sure all the required data were 
recorded correctly. Interview data and observation data were then coded and categorized by using the specific 
way, reflecting their beliefs and understanding, which was then critically analysed and presented descriptively. 
In analyzing the data, a detailed description of each interview result of teachers’ understanding and observation 
results of classroom practices was made thoroughly. The interview transcripts were supplemented with data 
obtained from the records at the time of observation. The data from the transcripts were then checked to the 
participants to validate what they said. 

 
 

3. RESULTS AND DISCUSSION 
This study was condcuted merely to the alignment of teachers' understanding and practices of 

classroom assessment. It is considered to be important because assessment is an integral part of language 
teaching. Moreover, assessment can reflect the learning outcomes well, the teacher should know how to grade 
quality assessments. What things must be considered by teachers in conducting assessments, and how to assess 
learning according to the target. Because without the teacher recognizing and improperly using an assessment 
method, the results will not reflect the true state of the learning outcomes to be assessed. The assessment was 
the task of measuring student learning outcomes. Assessment is a way to assess students’ level of ability by 
focusing on assessing students' understanding of the material being taught or to find out how well students had 
learned the lesson [11]. The data presented teachers' understanding are briefly discussed as follows. 
 

"For me, classroom assessment must be done well because it helps me to improve my students' 
learning achievement and also to improve my teaching strategies to make my students more active in 
learning. It can be done through formative and summative assessments. It also allows us to see 
students' achievements, weaknesses, and strengths. Therefore I think we should carry ou classroom 
assessment appropriately and make use of various assessment strategies. I always conduct the 
formative assessment at the end of the learning unit and summative assessment at the end of the 
semester". (Teacher A) 
 
“Classroom assessment must be done in every learning activity because it provides information about 
students' learning progress and achievement, weaknesses, and strengths in learning. The information 
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then can be utilized for the improvement of learning activities. Formative assessment I conducted at 
the end of the learning unit and summative assessment every end of semester”. (Teacher B) 
 
"I always carry out classroom assessment properly. I always conduct formative assessments and 
summative assessments at the end of the semester. Both assessments are really important because it 
makes me know my students'learning progress and I can use the information to modify my teaching 
strategy to suit my students'learning condition". (Teacher C) 
 
Except for the above showing that Teacher A implements classroom assessment correctly because it 

helps him to improve his students' learning achievement. He also considers that classroom assessment allows 
him to see the weaknesses and strengths of his students. Therefore, he can make modifications to teaching 
based on information from classroom assessment. He also understands that he must always carry out classroom 
assessment appropriately and utilize various assessment strategies.  

 The interviews show that teacher B has a considerably good understanding of classroom assessment. 
His view of classroom assessment is certainly positive, and he urges that every teacher must conduct a 
classroom assessment in teaching English to find out students' weaknesses and strengths in learning.  

 The quote shows that Teachers C has a high understanding of classroom assessment in which he can 
see that classroom assessment can be used to measure students'learning progress, students' learning strains and 
weaknesses. In addition, he also uses the results of classroom assessments to improve his teaching style to be 
more successful. It seems that he understands the principle of classroom assessment which is conducted in the 
form of formative and summative assessment. 

  
Implementation of Classroom Assessment  
 

The classroom observations indicated that teachers in this study implemented classroom assessments 
in various forms. A summative assessment is normally conducted at the end of the semester of the learning 
period as it is usually scheduled by the school principal. Formative assessment on the hands was conducted 
differently by the teachers.  
 

Table 1. Summative assessment 
 Test type Content Implementation 
Teacher A Multiple choices general knowledge and 

minorly rerated to learning 
objectives 

At the end of the semester and 
improperly supervised  

Teacher B Multiple choice and 
competition 

Text book based and minorly 
related to learning objectives 

At the end of the semester and 
moderately supervised 

Teacher C Multiple choices, 
completion, and 
essay 

Focused on learning 
objectives  

At the end of the semester and 
strictly supervised 

 
The table above showed that the teachers all teachers implemented summative assessments. The test 

type and test content were differently utilized. Teacher A focused on the use of the multiple-choice test, 
meanwhile, teacher B made use of completion tests, and the Teacher used more effective tests such as multiple-
choice, completion and essay. The test contents were differently focused on. Teacher A merely measured 
general knowledge and minorly measured the achievement of learning objectives. Teacher B mostly took the 
test from the textbook, meanwhile, teacher C really focused on measuring the achievement of the learning 
objectives. The summative assessment was also not strictly supervised by teacher A, teacher B moderately 
supervised the assessment administration, whereas teacher C strictly supervised and properly administered the 
summative assessment. 
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Table 1. Formative Assessment 
 Test type Content Implementation 
Teacher A Multiple choices and true-

false, matching 
Topics are merely taken 
from the exercise book 

Occasionally conducted 

Teacher B Multiple choice, 
completion, matching, 
essay 

Topics are taken from the 
exercise book and some 
materials taken from 
websites 

Sometimes conducted at the 
end of the learning unit  

Teacher C Essay, performance 
assessment, authentic 
assessment 

Topics are taken from the 
exercise book and authentic 
learning materials are also 
utilized 

Always conducted at the 
end learning unit and 
remedial is properly planned 

 
All teachers carried out a formative assessment after the learning processes, however, teachers 

implemented it in a variety of assessment forms.  Objective tests were mostly used by teacher A. Teacher B 
made use of multiple choice-types, completion, matching, and essay formats. Meanwhile, Teacher C made 
used of essays and authentic assessments. The ways teachers administered the assessment were also in a variety 
of forms. teacher A only occasionally conducted the formative assessment, teacher C properly conducted 
formative assessment and more intensively carried out the assessment compared with teacher C.  Teacher C 
made use of essay, authentic assessment, performance-based assessment, whereas teacher A merely used 
material from the exercise book, meanwhile teacher C used materials from exercise book and websites.  

The data above showed that some teachers still have a variety of understanding of classroom 
assessment practices. During the interviews teachers explained that they hardly had teqchers’ development 
program related to classroom assessment practices. Most their knowledge they learnt by themselves from 
available resources. Meanwhile, teacher C explained that she learnt a lot when he was  studying to a teacher in 
his collage.   
       
  
Discussion 

Assessment is a process that involves activities that teachers use to help students learn whereby the 
activities involves educators gather information about prior knowledge before instruction and determine 
appropriate upcoming learning topics using various techniques to gauge students' progress. Thus students feel 
helped by the teacher to achieve the expected results. all types of classroom assessments aim to assess the 
learning outcomes of students in schools, take responsibility for the implementation of education to the 
community, and to determine the achievement of the quality of education.  

The teachers in this study showed that they have a good understanding of classroom assessment. The 
interviews indicated that they can comprehensively explain the types of classroom assessment activities, when 
the assessment should be conducted, and how it should be conducted. Although they all have a different level 
of understanding depending on their educational backgrounds, teachers' professional development programs 
and teaching experiences, to a broad extent, their understanding of classroom assessment is acceptably 
sufficient for the purpose of conducting appropriate classroom assessment. However, this study revealed that 
the teachers carried out classroom assessment is not exactly in-line with their level of understanding.  Teaching 
experiences could not be used as a guarantee of appropriate or better classroom assessment practices. 

Teacher A, for example, who has more than fifteen years of teaching experience, was found to conduct 
poor quality of classroom assessment. Although during the interviews he had indicated he has a good 
understanding of classroom assessment, however during a classroom observation, he practiced classroom 
assessment irrelevantly with their understanding. This can be seen from the test types, assessment topics, and 
the way the assessment being conducted. The test types being used are solely in the forms of objective tests. 
The tests are mainly taken from a test book and exercise book. Moreover, the way he conducted the assessment 
was also in a relaxed manner which was poorly supervised which enabled students to compare the answers 
with other students. Consequently, the assessment results could be used as students' reflection on their ability. 
Moreover, teachers could use the results for improvement of learning. 

Teacher B who has fewer teaching experiences when compared to teacher A showed better classroom 
assessment practices. During the interview process, he showed quite a similar level of understanding of the 
types, topics, and how classroom assessment should be implemented. Teacher B utilized more appropriate 
types such as Multiple choice, completion, matching, essay and the topics were taken from the exercise book 
and some materials taken from websites.  He conducted summative assessment as scheduled by the school 
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headmaster, however, the formative assessment was not always conducted at the end of learning unit 
completion. The way how he conducted formative assessment indicated that he carried out classroom 
assessment irrelevantly with his understanding. Ideally, he implemented classroom assessment in-line with 
their understanding. 

On the contrary to teachers A and B, teacher C has less than five years of teaching experience, so it 
can be said that he fresh graduate teachers. During the interviews, she explained her understanding of classroom 
assessment clearly and during the classroom observation, she showed that she carried out the most appropriate 
classroom assessment compared with other teachers. She utilized essay, performance assessment, and authentic 
assessment and made use of more authentic materials. The way she administered the classroom assessment 
both in the summative and formative assessment was set in an ideal assessment atmosphere. Consequently, the 
assessment results could be used as a source of information for real achievement and can be used as a reference 
for the learning improvement.  

The findings above showed that teachers' discrepancy of classroom assessment practices viewed from 
their understanding and teaching experiences. Ideally, teachers practice classroom assessment really based on 
their understanding and more experienced teachers should implement better classroom assessment compared 
with less experienced teachers. This study found that the existing general theories and public assumptions 
related to teachers'understanding and teaching experiences are not always in-line with actual practices in a real 
classroom setting. The discrepancy occurred because many factors were affecting the implementation of the 
classroom assessment such as classroom conditions, time allotment, the national examination, and teachers' 
workloads. Among those factors, the need to be successful in the national exam is still one of the main factors 
which really worry all teachers. Consequently, most teachers focus on practicing students in doing national 
exams. Teachers' workloads also become prime problems as teachers tried hard to fulfill all their duties, 
consequently, the implementation of classroom assessment tends to be neglected.  

Teachers need to be really clear about the purpose of the assessment to implement assessment properly 
and appropriately [17]. It should be understood that the objectives of formative and summative assessments 
are quite different altogether. Formative assessment is mainly conducted to improve learning, while summative 
is intended to measure the students' achievement. However, for both of the assessment, teachers ideally have 
to pay attention to three areas, namely knowledge (cognitive), attitude (affective), and skills (psychomotor). 
These three domains should be assessed proportionally according to the nature of the subject matter. Moreover, 
classroom assessment should be ideally carried out continuously and periodically. Continuous means that 
assessment is carried out throughout the learning process, while periodic means assessment is carried out after 
learning one competency, at the end of the education unit level and the end of each semester.  

Considering the importance of accurate implementation of assessment, teachers need to carefully plan 
the assessment [17], [18] [19]. Teachers therefore in the application of classroom assessment need to have a 
high understanding of the type and form of assessment and how to use them in class. Additionally, in 
conducting classroom assessment, the following things need to be considered, such as comprehending 
assessment as an integral part of learning activities, developing learning strategies that encourage and 
strengthen the assessment process as a reflection activity (self-reflection and learning experience), carrying out 
various assessment strategies in the learning program to provide various types of information about student 
learning outcomes, accommodating student needs, developing a recording system that provides varied ways of 
observing student learning,  and using assessment to gather information to make decisions about the level of 
student achievement. The discussion above indicated that classroom assessment is very complex activities to 
do in the classroom, therefore to able to conduct it appropriately, teachers need a very high understanding and 
passion in doing their duties, particularly in preparing and carrying out the classroom assessment. 
  
Conclusion 
 

Classroom assessment serves as a material consideration in determining classroom progress, 
feedback in improving teaching programs, a driving tool in improving the ability of students, and as a tool for 
students to evaluate their performance and self-reflection so that they can improve themselves. This study 
revealed that teachers have a variety understanding of classroom assessment and classroom assessments were 
not always practiced properly in-line with their understanding. This decrepancy due to the facts that several 
factors influenced their classroom practices. Thus, considering the importance of these finding, further study 
should be conducted and these findings can be used as a references for other researchers and policymakers to 
pay more attention to teachers' professional development programs and other forms of teacher enrichment 
activities. 
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1. INTRODUCTION 

 
Classroom assessment is an integral part of teaching that enhances, empowers, and celebrates student learning 
[1].  Conducting appropriate classroom assessments is essential in any instruction to achieve educational 
objectives. Regarding the objectives of education in Indonesia, conducting classroom assessments is vividly 
important because all teachers must prepare progress reports for their students' learning conditions. In general, 
class assessments are carried out through a series of steps consisting of the process of gathering, synthesizing, 
and interpreting information to assist in decision-making in class. A study by [2] highlighted the need to 
improve teachers' ability to carry out classroom assessments as it will help teachers develop their competencies 
in making decisions about class management, instruction, and student learning including making instructional 
appropriate planning. A similar concern is also revealed in a study by [3]. 

In conducting classroom assessment, teachers must have the ability to precisely determine the type or 
format of assessment, establish goals for assessment, set assessment tasks, assess performance and provide 
feedback, and monitor student learning outcomes. The ability of these teachers is vital so that the assessment 
objectives can be fully achieved [4]. The achievement of assessment naturally influences the conditions of 
learning in the classroom. This is in-line with [5] who emphasized that effective classroom assessment allows 
teachers to make decisions about the quality of teaching, and the students' progress. As a consequence, teachers 
are required to have a high understanding of classroom assessment implementation in order to fully achieve 
the objectives of the assessment [1]. Unfortunately, factually teachers are still confronted with challenges in 
implementing classroom assessment [3], [6]. 

The increasing need for understanding how assessment should be carried out in the classroom has 
attracted educators and researchers to conduct studies on classroom assessments. [1] furthermore describes that 
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classroom assessment refers to assessments of student learning that are carried out in classroom settings to 
enable teachers to provide a better way of learning and continually monitor students' progress, as opposed to 
testing external standards. This shows that classroom assessment tends to use teacher-made tests. Another more 
comprehensive view was put forward by [7] who emphasized that class assessment should be focused on 
classroom decision making. A teacher needs to understand that formative and summative assessments have 
different goals even though both can be given in class. Formative assessment aims to see how well student 
learning while summative is intended to measure student achievement after the learning period. Summative 
assessment is considered more important for most teachers in Indonesia because of the teacher's need to write 
reports on student achievement to school stakeholders.    

A number of studies have been performed to examine the use of classroom assessment to improve 
teaching and learning and enhance students achievement of learning. [8] found that classroom assessment helps 
students and teachers. Students can use classroom assessment information as a tool to improve learning. 
Teachers, on the other hand, can use information deduced from classroom assessment results to modify their 
teaching strategies to be more effective. Classroom assessment can also help teachers identify areas of student 
weakness in learning. Knowing students 'problems in learning helps teachers to plan learning programs that 
are better suited to students' needs so that students get predetermined competencies. This shows that classroom 
assessment makes teachers aware of the best teaching practices. Volante (2006) revealed that if classroom 
assessment is carried out correctly, it allows teachers to provide information about the students' learning 
achieved and enable teachers to give feedback for students who tend to improve. These findings indicate that 
classroom assessment increases teacher competence in understanding the gap between the learning process and 
the desired learning outcomes [10].  

The teacher's understanding of classroom assessment certainly determines how the teacher views and 
practices classroom assessment [1][11]. Their understanding also influences teachers' understanding of 
carrying out assessments. Therefore teacher understanding is an important component in good assessment 
practices [12]. Teachers need to build a high understanding of classroom assessment. They must understand 
the concept of class assessment and how assessment should be done in class. Teachers may have a negative 
understanding of class assessment because they only have a poor understanding of it. [8] asserts that teacher 
understanding exerts a powerful influence on the practice of classroom assessment in the right direction. 
Teachers who have strong beliefs in classroom assessment will make more classroom assessments that are 
appropriate. This can be deduced up to teachers' understanding of class assessment which is really influenced 
by their understanding of the benefits of classroom assessment. Teachers' understanding gives a considerable 
influence on the assessment of appropriate practices [10]. 

Some previous research also revealed that the teachers’ understanding of classroom assessment 
practices is influenced by the assessments conducted by the teacher in conducting classroom assessment (e.g. 
[1], [9], [13], [14]. The findings reveal that there are significant differences in teacher assessment practices at 
different school levels. Moreover, [12] revealed that teachers in different locations tend to employ different 
assessment strategies. These findings indicate that teachers have different views of the classroom based on 
their understanding and understanding of class assessment [15]. [13] found that teachers have various 
competencies in conducting classroom assessments. Teachers faced problems in performance assessment, 
interpretation of standardized test results, and grading procedures. 
The previous studies were mainly conducted to see the classroom assessment practices in the general nature of 
assessment practices at schools. Unlike these studies, this present study is, however, intended to thoroughly 
study the alignment of teachers’ understanding of the assessment of English as a foreign language (EFL) to 
practices of classroom assessment which is viewed from their different lengths of teaching experiences. This 
study is very important to be performed because previous preliminary studies conducted at several schools 
showed that Indonesian teachers make inappropriate language assessments. Therefore, exploring research in 
classroom assessment practices becomes highly important because it provides educators with empirical 
evidence to inform them about the right decision in conducting classroom assessments. This present study 
specifically aims at revealing the alignment of teachers' understanding and practices of classroom assessment. 

 
 

2. RESEARCH METHOD 
 

This study was carried to explore each case of teachers' understanding and their practices in the English 
language classroom. This study was conducted to investigate selected cases, the cases are compared in-depth 
and are used to describe and interpret the situational existance of their cases from the same phenomenon 
through different perspectives [16]. A qualitative approach was used to reveal the alignment of teachers' 
understanding to how they practiced their understanding in the classroom. Through employing qualitative 
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research, empirical knowledge of teachers' understanding and classroom assessment practices in EFL classes 
can then be adequately revealed as the findings of this study.  

There were some criteria carried out in selecting the teachers as the participants for this study. These 
are qualified certified EFL teachers who have at least five years of teaching experience with minimum of 
bachelor's degree in English Education, and representing intensive different experiences in teaching English. 
Due to the big numbers of teachers in Bali who were eligable for the present study, computerized open 
questionaires were destributed though computer systems. The teachers’ profiles then were categorized 
accordingly, finally  15 English teachers at different high schools were determined to be the participants of the 
study. However, based on the selection criteria specification and to establish a thorough study, only three 
teachers selected as the representative teachers. Therefore, these three teachers were chosen as the participants 
of this study. The selected participants were EFL high school teachers with significant differences in teaching 
experiences. They were from high, average, and low experiences. The objective of this study was to reveal the 
alignment of teachers' understanding and practices of classroom assessment. 

This study made use of qualitative research design to collet the quired data concerning the alignment of 
teachers' understanding and practices of classroom assessment. There were several techniques used to collect 
data, such as semi-structured interviews, observation, and document studies. Semi-structured interviews were 
used in gathering data related to the alignment of teachers' understanding and practices of classroom 
assessment. There were three interviews conducted in this study. All the interviews were recorded using 
computer systems and appliances to ensure all data were well-stored and put according the predetermined 
category. The first interview was intended to determine the understanding and practical theories about 
classroom assessment as well as how classroom assessment is conducted in the classroom. The second 
interview was related to the practice of the participants in the class about the results of the previous interview. 
This interview was conducted after class classroom observations. The third interview is to confirm the 
alignment of teachers' understanding and classroom assessment practices. During classroom observations, 
notes on classroom activities were also taken. All activities were recorded and transcribed to facilitate analysis. 
All the interviews were recorded using computer systems to ensure that all data were well-recorded and all 
data could be put into the right categories, therefore all data from all cases can be analyzed corecctly.  

The collected data were analysed through interpretative analysis processes. First, the data collected 
from interviews were transcribed. Then the transcripts were checked to make sure all the required data were 
recorded correctly. Interview data and observation data were then coded and categorized by using the specific 
way, reflecting their beliefs and understanding, which was then critically analysed and presented descriptively. 
In analyzing the data, a detailed description of each interview result of teachers’ understanding and observation 
results of classroom practices was made thoroughly. The interview transcripts were supplemented with data 
obtained from the records at the time of observation. The data from the transcripts were then checked to the 
participants to validate what they said. 

 
 

3. RESULTS AND DISCUSSION 
This study was condcuted merely to the alignment of teachers' understanding and practices of 

classroom assessment. It is considered to be important because assessment is an integral part of language 
teaching. Moreover, assessment can reflect the learning outcomes well, the teacher should know how to grade 
quality assessments. What things must be considered by teachers in conducting assessments, and how to assess 
learning according to the target. Because without the teacher recognizing and improperly using an assessment 
method, the results will not reflect the true state of the learning outcomes to be assessed. The assessment was 
the task of measuring student learning outcomes. Assessment is a way to assess students’ level of ability by 
focusing on assessing students' understanding of the material being taught or to find out how well students had 
learned the lesson [11]. The data presented teachers' understanding are briefly discussed as follows. 
 

"For me, classroom assessment must be done well because it helps me to improve my students' 
learning achievement and also to improve my teaching strategies to make my students more active in 
learning. It can be done through formative and summative assessments. It also allows us to see 
students' achievements, weaknesses, and strengths. Therefore I think we should carry ou classroom 
assessment appropriately and make use of various assessment strategies. I always conduct the 
formative assessment at the end of the learning unit and summative assessment at the end of the 
semester". (Teacher A) 
 
“Classroom assessment must be done in every learning activity because it provides information about 
students' learning progress and achievement, weaknesses, and strengths in learning. The information 
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then can be utilized for the improvement of learning activities. Formative assessment I conducted at 
the end of the learning unit and summative assessment every end of semester”. (Teacher B) 
 
"I always carry out classroom assessment properly. I always conduct formative assessments and 
summative assessments at the end of the semester. Both assessments are really important because it 
makes me know my students'learning progress and I can use the information to modify my teaching 
strategy to suit my students'learning condition". (Teacher C) 
 
Except for the above showing that Teacher A implements classroom assessment correctly because it 

helps him to improve his students' learning achievement. He also considers that classroom assessment allows 
him to see the weaknesses and strengths of his students. Therefore, he can make modifications to teaching 
based on information from classroom assessment. He also understands that he must always carry out classroom 
assessment appropriately and utilize various assessment strategies.  

 The interviews show that teacher B has a considerably good understanding of classroom assessment. 
His view of classroom assessment is certainly positive, and he urges that every teacher must conduct a 
classroom assessment in teaching English to find out students' weaknesses and strengths in learning.  

 The quote shows that Teachers C has a high understanding of classroom assessment in which he can 
see that classroom assessment can be used to measure students'learning progress, students' learning strains and 
weaknesses. In addition, he also uses the results of classroom assessments to improve his teaching style to be 
more successful. It seems that he understands the principle of classroom assessment which is conducted in the 
form of formative and summative assessment. 

  
Implementation of Classroom Assessment  
 

The classroom observations indicated that teachers in this study implemented classroom assessments 
in various forms. A summative assessment is normally conducted at the end of the semester of the learning 
period as it is usually scheduled by the school principal. Formative assessment on the hands was conducted 
differently by the teachers.  
 

Table 1. Summative assessment 
 Test type Content Implementation 
Teacher A Multiple choices general knowledge and 

minorly rerated to learning 
objectives 

At the end of the semester and 
improperly supervised  

Teacher B Multiple choice and 
competition 

Text book based and minorly 
related to learning objectives 

At the end of the semester and 
moderately supervised 

Teacher C Multiple choices, 
completion, and 
essay 

Focused on learning 
objectives  

At the end of the semester and 
strictly supervised 

 
The table above showed that the teachers all teachers implemented summative assessments. The test 

type and test content were differently utilized. Teacher A focused on the use of the multiple-choice test, 
meanwhile, teacher B made use of completion tests, and the Teacher used more effective tests such as multiple-
choice, completion and essay. The test contents were differently focused on. Teacher A merely measured 
general knowledge and minorly measured the achievement of learning objectives. Teacher B mostly took the 
test from the textbook, meanwhile, teacher C really focused on measuring the achievement of the learning 
objectives. The summative assessment was also not strictly supervised by teacher A, teacher B moderately 
supervised the assessment administration, whereas teacher C strictly supervised and properly administered the 
summative assessment. 
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Table 1. Formative Assessment 
 Test type Content Implementation 
Teacher A Multiple choices and true-

false, matching 
Topics are merely taken 
from the exercise book 

Occasionally conducted 

Teacher B Multiple choice, 
completion, matching, 
essay 

Topics are taken from the 
exercise book and some 
materials taken from 
websites 

Sometimes conducted at the 
end of the learning unit  

Teacher C Essay, performance 
assessment, authentic 
assessment 

Topics are taken from the 
exercise book and authentic 
learning materials are also 
utilized 

Always conducted at the 
end learning unit and 
remedial is properly planned 

 
All teachers carried out a formative assessment after the learning processes, however, teachers 

implemented it in a variety of assessment forms.  Objective tests were mostly used by teacher A. Teacher B 
made use of multiple choice-types, completion, matching, and essay formats. Meanwhile, Teacher C made 
used of essays and authentic assessments. The ways teachers administered the assessment were also in a variety 
of forms. teacher A only occasionally conducted the formative assessment, teacher C properly conducted 
formative assessment and more intensively carried out the assessment compared with teacher C.  Teacher C 
made use of essay, authentic assessment, performance-based assessment, whereas teacher A merely used 
material from the exercise book, meanwhile teacher C used materials from exercise book and websites.  

The data above showed that some teachers still have a variety of understanding of classroom 
assessment practices. During the interviews teachers explained that they hardly had teqchers’ development 
program related to classroom assessment practices. Most their knowledge they learnt by themselves from 
available resources. Meanwhile, teacher C explained that she learnt a lot when he was  studying to a teacher in 
his collage.   
       
  
Discussion 

Assessment is a process that involves activities that teachers use to help students learn whereby the 
activities involves educators gather information about prior knowledge before instruction and determine 
appropriate upcoming learning topics using various techniques to gauge students' progress. Thus students feel 
helped by the teacher to achieve the expected results. all types of classroom assessments aim to assess the 
learning outcomes of students in schools, take responsibility for the implementation of education to the 
community, and to determine the achievement of the quality of education.  

The teachers in this study showed that they have a good understanding of classroom assessment. The 
interviews indicated that they can comprehensively explain the types of classroom assessment activities, when 
the assessment should be conducted, and how it should be conducted. Although they all have a different level 
of understanding depending on their educational backgrounds, teachers' professional development programs 
and teaching experiences, to a broad extent, their understanding of classroom assessment is acceptably 
sufficient for the purpose of conducting appropriate classroom assessment. However, this study revealed that 
the teachers carried out classroom assessment is not exactly in-line with their level of understanding.  Teaching 
experiences could not be used as a guarantee of appropriate or better classroom assessment practices. 

Teacher A, for example, who has more than fifteen years of teaching experience, was found to conduct 
poor quality of classroom assessment. Although during the interviews he had indicated he has a good 
understanding of classroom assessment, however during a classroom observation, he practiced classroom 
assessment irrelevantly with their understanding. This can be seen from the test types, assessment topics, and 
the way the assessment being conducted. The test types being used are solely in the forms of objective tests. 
The tests are mainly taken from a test book and exercise book. Moreover, the way he conducted the assessment 
was also in a relaxed manner which was poorly supervised which enabled students to compare the answers 
with other students. Consequently, the assessment results could be used as students' reflection on their ability. 
Moreover, teachers could use the results for improvement of learning. 

Teacher B who has fewer teaching experiences when compared to teacher A showed better classroom 
assessment practices. During the interview process, he showed quite a similar level of understanding of the 
types, topics, and how classroom assessment should be implemented. Teacher B utilized more appropriate 
types such as Multiple choice, completion, matching, essay and the topics were taken from the exercise book 
and some materials taken from websites.  He conducted summative assessment as scheduled by the school 
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headmaster, however, the formative assessment was not always conducted at the end of learning unit 
completion. The way how he conducted formative assessment indicated that he carried out classroom 
assessment irrelevantly with his understanding. Ideally, he implemented classroom assessment in-line with 
their understanding. 

On the contrary to teachers A and B, teacher C has less than five years of teaching experience, so it 
can be said that he fresh graduate teachers. During the interviews, she explained her understanding of classroom 
assessment clearly and during the classroom observation, she showed that she carried out the most appropriate 
classroom assessment compared with other teachers. She utilized essay, performance assessment, and authentic 
assessment and made use of more authentic materials. The way she administered the classroom assessment 
both in the summative and formative assessment was set in an ideal assessment atmosphere. Consequently, the 
assessment results could be used as a source of information for real achievement and can be used as a reference 
for the learning improvement.  

The findings above showed that teachers' discrepancy of classroom assessment practices viewed from 
their understanding and teaching experiences. Ideally, teachers practice classroom assessment really based on 
their understanding and more experienced teachers should implement better classroom assessment compared 
with less experienced teachers. This study found that the existing general theories and public assumptions 
related to teachers'understanding and teaching experiences are not always in-line with actual practices in a real 
classroom setting. The discrepancy occurred because many factors were affecting the implementation of the 
classroom assessment such as classroom conditions, time allotment, the national examination, and teachers' 
workloads. Among those factors, the need to be successful in the national exam is still one of the main factors 
which really worry all teachers. Consequently, most teachers focus on practicing students in doing national 
exams. Teachers' workloads also become prime problems as teachers tried hard to fulfill all their duties, 
consequently, the implementation of classroom assessment tends to be neglected.  

Teachers need to be really clear about the purpose of the assessment to implement assessment properly 
and appropriately [17]. It should be understood that the objectives of formative and summative assessments 
are quite different altogether. Formative assessment is mainly conducted to improve learning, while summative 
is intended to measure the students' achievement. However, for both of the assessment, teachers ideally have 
to pay attention to three areas, namely knowledge (cognitive), attitude (affective), and skills (psychomotor). 
These three domains should be assessed proportionally according to the nature of the subject matter. Moreover, 
classroom assessment should be ideally carried out continuously and periodically. Continuous means that 
assessment is carried out throughout the learning process, while periodic means assessment is carried out after 
learning one competency, at the end of the education unit level and the end of each semester.  

Considering the importance of accurate implementation of assessment, teachers need to carefully plan 
the assessment [17], [18] [19]. Teachers therefore in the application of classroom assessment need to have a 
high understanding of the type and form of assessment and how to use them in class. Additionally, in 
conducting classroom assessment, the following things need to be considered, such as comprehending 
assessment as an integral part of learning activities, developing learning strategies that encourage and 
strengthen the assessment process as a reflection activity (self-reflection and learning experience), carrying out 
various assessment strategies in the learning program to provide various types of information about student 
learning outcomes, accommodating student needs, developing a recording system that provides varied ways of 
observing student learning,  and using assessment to gather information to make decisions about the level of 
student achievement. The discussion above indicated that classroom assessment is very complex activities to 
do in the classroom, therefore to able to conduct it appropriately, teachers need a very high understanding and 
passion in doing their duties, particularly in preparing and carrying out the classroom assessment. 
  
Conclusion 
 

Classroom assessment serves as a material consideration in determining classroom progress, 
feedback in improving teaching programs, a driving tool in improving the ability of students, and as a tool for 
students to evaluate their performance and self-reflection so that they can improve themselves. This study 
revealed that teachers have a variety understanding of classroom assessment and classroom assessments were 
not always practiced properly in-line with their understanding. This decrepancy due to the facts that several 
factors influenced their classroom practices. Thus, considering the importance of these finding, further study 
should be conducted and these findings can be used as a references for other researchers and policymakers to 
pay more attention to teachers' professional development programs and other forms of teacher enrichment 
activities. 
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1. INTRODUCTION 

 
Classroom assessment is an integral part of teaching that enhances, empowers, and celebrates student 
learning [1].  Conducting appropriate classroom assessments is essential in any instruction to achieve 
educational objectives. Regarding the objectives of education in Indonesia, conducting classroom 
assessments is vividly important because all teachers must prepare progress reports for their students' 
learning conditions. In general, class assessments are carried out through a series of steps consisting of the 
process of gathering, synthesizing, and interpreting information to assist in decision-making in class. A study 
conducted by [2] highlighted the need to improve teachers' ability to carry out classroom assessments as it 
will help teachers develop their competencies in making decisions about class management, instruction, and 
student learning including making instructional appropriate planning. A similar concern is also revealed in a 
study by [3]. 

In conducting classroom assessment, teachers must have the ability to precisely determine the type 
or format of assessment, establish goals for assessment, set assessment tasks, assess performance and provide 
feedback, and monitor student learning outcomes. The ability of these teachers is vital so that the assessment 
objectives can be fully achieved [4]. The achievement of assessment naturally influences the conditions of 
learning in the classroom. This is in line with a study conducted [5] which emphasized that effective 
classroom assessment allows teachers to make decisions about the quality of teaching, and the student's 
progress. As a consequence, teachers are required to have a high understanding of classroom assessment 
implementation to fully achieve the objectives of the assessment [1]. Unfortunately, factually teachers are 
still confronted with challenges in implementing classroom assessment [3], [6]. 

https://creativecommons.org/licenses/by-sa/4.0/


                ISSN: 2252-8822 

Int J Eval & Res Educ, Vol. , No. , :  xx - xx 

102 

The increasing need for understanding how assessment should be carried out in the classroom has 
attracted educators and researchers to conduct studies on classroom assessments. [1] furthermore describes 
that classroom assessment refers to assessments of student learning that are carried out in classroom settings 
to enable teachers to provide a better way of learning and continually monitor students' progress, as opposed 
to testing external standards. This shows that classroom assessment tends to use teacher-made tests. Another 
more comprehensive view was put forward based on a study conducted by [7] who emphasized that class 
assessment should be focused on classroom decision-making. A teacher needs to understand that formative 
and summative assessments have different goals even though both can be given in class. Formative 
assessment aims to see how well students learn while summative is intended to measure student achievement 
after the learning period. Summative assessment is considered more important for most teachers in Indonesia 
because of the teacher's need to write reports on student achievement to school stakeholders.    

Several studies have been performed to examine the use of classroom assessment to improve 
teaching and learning and enhance students' achievement of learning. A study carried out by [8] found that 
classroom assessment helps students and teachers. Students can use classroom assessment information as a 
tool to improve learning. Teachers, on the other hand, can use information deduced from classroom 
assessment results to modify their teaching strategies to be more effective. Classroom assessment can also 
help teachers identify areas of student weakness in learning. Knowing students 'problems in learning helps 
teachers to plan learning programs that are better suited to students' needs so that students get predetermined 
competencies. This shows that classroom assessment makes teachers aware of the best teaching practices. 
Moreover, a study conducted by [9] revealed that if classroom assessment is carried out correctly, it allows 
teachers to provide information about the students' learning achieved and enables teachers to give feedback to 
students who tend to improve. These findings indicate that classroom assessment increases teacher 
competence in understanding the gap between the learning process and the desired learning outcomes [10].  

The teacher's understanding of classroom assessment certainly determines how the teacher views 
and practices classroom assessment [1][11]. Their understanding also influences teachers' understanding of 
carrying out assessments. Therefore teacher understanding is an important component of good assessment 
practices [12]. Teachers need to build a high understanding of classroom assessment. They must understand 
the concept of class assessment and how assessment should be done in class. Teachers may have a negative 
understanding of class assessment because they only have a poor understanding of it. A study conducted by 
[8] found that teacher understanding exerts a powerful influence on the practice of classroom assessment in 
the right direction. Teachers who have strong beliefs in classroom assessment will make more classroom 
assessments that are appropriate. This can be deduced from teachers' understanding of class assessment 
which is really influenced by their understanding of the benefits of classroom assessment. Teachers' 
understanding gives a considerable influence on the assessment of appropriate practices [10]. 

Some previous research also revealed that the teachers’ understanding of classroom assessment 
practices is influenced by the assessments conducted by the teachers in the classroom assessment (e.g. [1], 
[9], [13], [14]. The findings reveal that there are significant differences in teacher assessment practices at 
different school levels. Moreover, another study conducted by [12] revealed that teachers in different 
locations tend to employ different assessment strategies. These findings indicate that teachers have different 
views of the classroom based on their understanding and understanding of class assessment [15]. This is also 
confirmed by a study conducted by [13] found that teachers have various competencies in conducting 
classroom assessments. Teachers faced problems in performance assessment, interpretation of standardized 
test results, and grading procedures. 

Ideally in assessing students, teachers are required to be professional in ducting assessments based 
on the assessment policy or standard. The policy should be used as a reference in preparing and conducting 
the assessment to attain the real purpose of conducting the assessment in the classroom. Therefore, 
considering the previous studies which were mainly conducted to see the classroom assessment practices in 
the general nature of assessment practices at schools. Unlike these studies, this present study is, however, 
intended to thoroughly study the alignment of teachers’ understanding of the assessment of English as a 
foreign language (EFL) to practices of classroom assessment which is viewed from their different lengths of 
teaching experiences. This study is very important to be performed because previous preliminary studies 
conducted at several schools showed that Indonesian teachers make inappropriate language assessments. 
Therefore, exploring research in classroom assessment practices becomes highly important because it 
provides educators with empirical evidence to inform them about the right decision in conducting classroom 
assessments. This present study specifically aims at revealing the alignment of teachers' understanding and 
practices of classroom assessment. 

 
 

2. RESEARCH METHOD 
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This study was carried to explore each case of teachers' understanding and their practices in the 

English language classroom. This study was conducted to investigate selected cases, the cases are compared 
in-depth and are used to describe and interpret the situational existence of their cases from the same 
phenomenon through different perspectives [16]. A qualitative approach was used to reveal the alignment of 
teachers' understanding to how they practised their understanding in the classroom. Through employing 
qualitative research, empirical knowledge of teachers' understanding and classroom assessment practices in 
EFL classes can then be adequately revealed as the findings of this study.  

There were some criteria carried out in selecting the teachers as the participants for this study. These 
are qualified certified EFL teachers who have at least five years of teaching experience with a minimum of a 
bachelor's degree in English Education and represent intensive different experiences in teaching English. Due 
to the big number of teachers in Bali who were eligible for the present study, computerized open 
questionnaires were distributed through computer systems. The teachers’ profiles then were categorized 
accordingly, finally, 15 English teachers at different high schools were determined to be the participants of 
the study. However, based on the selection criteria specification and to establish a thorough study, only three 
teachers were selected as the representative teachers. Therefore, these three teachers were chosen as the 
participants of this study. The selected participants were EFL high school teachers with significant 
differences in teaching experiences. They were from high, average, and low experiences. The objective of 
this study was to reveal the alignment of teachers' understanding and practices of classroom assessment. 

This study made use of qualitative research design to collect the required data concerning the 
alignment of teachers' understanding and practices of classroom assessment. There were several techniques 
used to collect data, such as semi-structured interviews, observation, and document studies. Semi-structured 
interviews were used in gathering data related to the alignment of teachers' understanding and practices of 
classroom assessment. There were three interviews conducted in this study. All the interviews were recorded 
using computer systems and appliances to ensure all data were well-stored and put according to the 
predetermined category. The first interview was intended to determine the understanding and practical 
theories about classroom assessment as well as how classroom assessment is conducted in the classroom. The 
second interview was related to the practice of the participants in the class regarding the results of the 
previous interview. This interview was conducted after class classroom observations. The third interview is 
to confirm the alignment of teachers' understanding and classroom assessment practices. During classroom 
observations, notes on classroom activities were also taken. All activities were recorded and transcribed to 
facilitate analysis. 
All the interviews were recorded using computer systems to ensure that all data were well-recorded and all 
data could be put into the right categories, therefore all data from all cases can be analyzed correctly.  

The collected data were analysed through interpretative analysis processes. First, the data collected 
from interviews were transcribed. Then the transcripts were checked to make sure all the required data were 
recorded correctly. Interview data and observation data were then coded and categorized by using a specific 
way, reflecting their beliefs and understanding, which was then critically analysed and presented 
descriptively. In analyzing the data, a detailed description of each interview result of teachers’ understanding 
and observation results of classroom practices was made thoroughly. The interview transcripts were 
supplemented with data obtained from the records at the time of observation. The data from the transcripts 
were then checked to the participants to validate what they said. 

 
 

3. RESULTS AND DISCUSSION 
 
Results 

This study was conducted merely to the alignment of teachers' understanding and practices of 
classroom assessment. It is considered to be important because assessment is an integral part of language 
teaching. Moreover, assessment can reflect the learning outcomes well, the teacher should know how to 
grade quality assessments. What things must be considered by teachers in conducting assessments, and how 
to assess learning according to the plan and target. Because without the teacher recognizing and improperly 
using an assessment method, the results will not reflect the true state of the learning outcomes to be assessed. 
The assessment was the task of measuring student learning outcomes. Assessment is a way to assess students' 
level of ability by focusing on assessing students' understanding of the material being taught or finding out 
how well students had learned the lesson [11]. The data presented teachers' understanding are briefly 
discussed as follows. 
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"For me, classroom assessment must be done well because it helps me to improve my students' 
learning achievement and also to improve my teaching strategies to make my students more active 
in learning. It can be done through formative and summative assessments. It also allows us to see 
students' achievements, weaknesses, and strengths. Therefore I think we should carry out classroom 
assessments appropriately and make use of various assessment strategies. I always conduct the 
formative assessment at the end of the learning unit and summative assessment at the end of the 
semester". (Teacher A) 
 
“Classroom assessment must be done in every learning activity because it provides information 
about students' learning progress and achievement, weaknesses, and strengths in learning. The 
information then can be utilized for the improvement of learning activities. Formative assessment I 
conducted at the end of the learning unit and summative assessment every end of the semester”. 
(Teacher B) 
 
"I always carry out classroom assessments properly. I always conduct formative assessments and 
summative assessments at the end of the semester. Both assessments are really important because it 
makes me know my students learning progress and I can use the information to modify my teaching 
strategy to suit my students learning condition". (Teacher C) 
 
Excerpts of the interview above showed that Teacher A implements classroom assessment correctly 

because it helps him to improve his students' learning achievement. He also considers that classroom 
assessment allows him to see the weaknesses and strengths of his students. Therefore, he can make 
modifications to teaching based on information from classroom assessments. He also understands that he 
must always carry out classroom assessments appropriately and utilize various assessment strategies.  

 The interviews show that teacher B has a considerably good understanding of classroom 
assessment. His view of classroom assessment is certainly positive, and he urges that every teacher must 
conduct a classroom assessment in teaching English to find out students' weaknesses and strengths in 
learning.  

 The quote shows that Teachers C has a high understanding of classroom assessment in which he 
can see that classroom assessment can be used to measure students learning progress, students' learning 
strains and weaknesses. In addition, he also uses the results of classroom assessments to improve his teaching 
style to be more successful. It seems that he understands the principle of classroom assessment which is 
conducted in the form of formative and summative assessment. 

  
Implementation of Classroom Assessment  
 

The classroom observations indicated that teachers in this study implemented classroom 
assessments in various forms. A summative assessment is normally conducted at the end of the semester of 
the learning period as it is usually scheduled by the school principal. Formative assessment on the hands was 
conducted differently by the teachers.  
 

Table 1. Summative assessment 
 Test type Content Implementation 
Teacher A Multiple choices general knowledge and 

minorly related to learning 
objectives 

At the end of the semester and 
improperly supervised  

Teacher B Multiple choice and 
competition 

Textbook based and minorly 
related to learning objectives 

At the end of the semester and 
moderately supervised 

Teacher C Multiple choices, 
completion, and 
essay 

Focused on learning objectives  At the end of the semester and 
strictly supervised 

 
The table above showed that the teachers all teachers implemented summative assessments. The test 

type and test content were differently utilized. Teacher A focused on the use of the multiple-choice test, 
meanwhile, teacher B made use of completion tests, and the Teacher used more effective tests such as 
multiple-choice, completion and essay. The test contents were differently focused on. Teacher A merely 
measured general knowledge and minorly measured the achievement of learning objectives. Teacher B 
mostly took the test from the textbook, meanwhile, teacher C really focused on measuring the achievement of 
the learning objectives. The summative assessment was also not strictly supervised by teacher A, teacher B 
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moderately supervised the assessment administration, whereas teacher C strictly supervised and properly 
administered the summative assessment. 

 
 

Table 1. Formative Assessment 
 Test type Content Implementation 
Teacher A Multiple choices and true-

false, matching 
Topics are merely taken from 
the exercise book 

Occasionally conducted 

Teacher B Multiple choice, 
completion, matching, 
essay 

Topics are taken from the 
exercise book and some 
materials are taken from 
websites 

Sometimes conducted at the 
end of the learning unit  

Teacher C Essay, performance 
assessment, authentic 
assessment 

Topics are taken from the 
exercise book and authentic 
learning materials are also 
utilized 

Always conducted at the end 
learning unit and remedial is 
properly planned 

 
All teachers carried out a formative assessment after the learning processes, however, teachers 

implemented it in a variety of assessment forms.  Objective tests were mostly used by teacher A. Teacher B 
made use of multiple choice types, completion, matching, and essay formats. Meanwhile, Teacher C made 
use of essays and authentic assessments. The ways teachers administered the assessment were also in a 
variety of forms. teacher A only occasionally conducted the formative assessment, teacher C properly 
conducted the formative assessment and more intensively carried out the assessment compared with teacher 
C.  Teacher C made use of an essay, authentic assessment, and performance-based assessment, whereas 
teacher A merely used material from the exercise book, meanwhile teacher C used materials from exercise 
book and websites.  

The data above showed that some teachers still have a variety of understanding of classroom 
assessment practices. During the interviews, teachers explained that they hardly had a teachers’ development 
program related to classroom assessment practices. Most of the knowledge they learnt by themselves from 
available resources. Meanwhile, teacher C explained that she learnt a lot when he was studying with a teacher 
in his college.   
       
  
Discussion 

Assessment is a process that involves activities that teachers use to help students learn whereby the 
activities involve educators gathering information about prior knowledge before instruction and determining 
appropriate upcoming learning topics using various techniques to gauge students' progress (1). Thus, students 
feel helped by the teacher to achieve the expected results. all types of classroom assessments aim to assess 
the learning outcomes of students in schools, take responsibility for the implementation of education to the 
community, and determine the achievement of the quality of education (2).  

The teachers in this study showed that they have a good understanding of classroom assessment. 
The interviews indicated that they can comprehensively explain the types of classroom assessment activities, 
when the assessment should be conducted, and how it should be conducted. Although they all have a 
different level of understanding depending on their educational backgrounds, teachers' professional 
development programs and teaching experiences, to a broad extent, their understanding of classroom 
assessment is acceptably sufficient for conducting appropriate classroom assessment. This is in line with the 
findings revealed by (3), (4). However, this study revealed that the teachers who carried out classroom 
assessments is not exactly in-line with their level of understanding.  Teaching experiences could not be used 
as a guarantee of appropriate or better classroom assessment practices. 

Teacher A, for example, who has more than fifteen years of teaching experience, was found to 
conduct poor-quality classroom assessments. Although during the interviews he had indicated he has a good 
understanding of classroom assessment, however during a classroom observation, he practised classroom 
assessment irrelevantly with their understanding. This can be seen from the test types, assessment topics, and 
the way the assessment is being conducted. The test types being used are solely in the form of objective tests. 
The tests are mainly taken from a test book and exercise book. Moreover, the way he conducted the 
assessment was also in a relaxed manner which was poorly supervised which enabled students to compare the 
answers with other students. Consequently, the assessment results could be used as students' reflection on 
their ability (5). Moreover, teachers could use the results for the improvement of learning activities to attain a 
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better leraning objectives (6), (7). Therefore, ideally assessment should be always completed with feeback 
provision to enrich the student’' ability (8), (9).  

Teacher B who has fewer teaching experiences when compared to teacher A showed better 
classroom assessment practices. During the interview process, he showed quite a similar level of 
understanding of the types, topics, and how classroom assessment should be implemented. Teacher B utilized 
more appropriate types such as Multiple choice, completion, matching, and essay and the topics were taken 
from the exercise book and some materials taken from websites.  He conducted summative assessments as 
scheduled by the school headmaster, however, the formative assessment was not always conducted at the end 
of the learning unit completion. The way how he conducted formative assessment indicated that he carried 
out classroom assessment irrelevantly with his understanding. Ideally, he implemented classroom 
assessments in-line with their understanding (10, (11), (12). 

Contrary to teachers A and B, teacher C has less than five years of teaching experience, so it can be 
said that he fresh graduate teacher. During the interviews, she explained her understanding of classroom 
assessment clearly and during the classroom observation, she showed that she carried out the most 
appropriate classroom assessment compared with other teachers. She utilized essays, performance 
assessments, and authentic assessments and made use of more authentic materials. The way she administered 
the classroom assessment both in the summative and formative assessment was set in an ideal assessment 
atmosphere. Consequently, the assessment results could be used as a source of information for real 
achievement and can be used as a reference for learning improvement (13), (14), (15) 

The findings above showed that teachers' discrepancies in classroom assessment practices were 
viewed from their understanding and teaching experiences. Ideally, teachers practice classroom assessment 
really based on their understanding (16) and more experienced teachers should implement better classroom 
assessment compared with less experienced teachers (17). This study found that the existing general theories 
and public assumptions related to teachers' understanding and teaching experiences are not always in-line 
with actual practices in a real classroom setting. The discrepancy occurred because many factors were 
affecting the implementation of the classroom assessment such as classroom conditions, time allotment, the 
national examination, and teachers' workloads. Among those factors, the need to be successful in the national 
exam is still one of the main factors which really worry all teachers (20), (21). Consequently, most teachers 
focus on practising students in doing national exams. Teachers' workloads also become prime problems as 
teachers tried hard to fulfil all their duties, consequently, the implementation of classroom assessment tends 
to be neglected (22). Ideally, teachers should allocate sufficient time for carrying out all types of assessments 
to gather appropriate information about students’ learning achievement (18), (19). 

Teachers need to be really clear about the purpose of the assessment to implement assessment 
properly and appropriately [17]. It should be understood that the objectives of formative and summative 
assessments are quite different altogether. Formative assessment is mainly conducted to improve learning, 
while summative is intended to measure the student's achievement. However, for both of the assessments, 
teachers ideally have to pay attention to three areas, namely knowledge (cognitive), attitude (affective), and 
skills (psychomotor). These three domains should be assessed proportionally according to the nature of the 
subject matter. Moreover, classroom assessment should be ideally carried out continuously and periodically. 
Continuous means that assessment is carried out throughout the learning process, while periodic means 
assessment is carried out after learning one competency, at the end of the education unit level and the end of 
each semester.  

Considering the importance of accurate implementation of assessment, teachers need to carefully 
plan the assessment [17], [18] [19]. Teachers therefore in the application of classroom assessment need to 
have a high understanding of the type and form of assessment and how to use them in class. Additionally, in 
conducting classroom assessment, the following things need to be considered, such as comprehending 
assessment as an integral part of learning activities, developing learning strategies that encourage and 
strengthen the assessment process as a reflection activity (self-reflection and learning experience), carrying 
out various assessment strategies in the learning program to provide various types of information about 
student learning outcomes, accommodating student needs, developing a recording system that provides 
varied ways of observing student learning,  and using assessment to gather information to make decisions 
about the level of student achievement. The discussion above indicated that classroom assessment is a very 
complex activity to do in the classroom, therefore to be able to conduct it appropriately, teachers need a very 
high understanding and passion in doing their duties, particularly in preparing and carrying out the classroom 
assessment. 
  
Conclusion 
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Classroom assessment serves as a material consideration in determining classroom progress, 
feedback in improving teaching programs, a driving tool in improving the ability of students, and a tool for 
students to evaluate their performance and self-reflection so that they can improve themselves. This study 
revealed that teachers have a variety of understanding of classroom assessment and classroom assessments 
were not always practiced properly in-line with their understanding. This decrepancy due to the facts that 
several factors influenced their classroom practices. Thus, considering the importance of these findings, 
further study should be conducted and these findings can be used as a reference for other researchers and 
policymakers to pay more attention to teachers' professional development programs and other forms of 
teacher enrichment activities. 
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 This is not clear. “This shows 
that classroom assessment 
tends to use teacher-made 
tests. Another more 
comprehensive view was put 
forward by [7] who 
emphasized that class 
assessment should be focused 
on classroom decision 
making”  
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education objectives in Indonesia, conducting 
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out through a series of steps consisting of gathering, 
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in decision-making in class.  
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Teachers, on the other hand, 
can use information deduced 
from classroom assessment 
results to modify their 
teaching strategies to be more 
effective” 

It has been changed into: Research by Box, Skoog, 
and Dabbs [2] highlighted the need to improve 
teachers’ ability to carry out classroom assessments. 
It will help teachers develop their competencies in 
making decisions about class management, 
instruction, and student learning, including doing 
appropriate instructional planning. 
 

4 This is not accordance with 
author’s guideline.  “Volante 
(2006) revealed that if 
classroom assessment is 
carried out correctly, it 
allows teachers to provide 
information about the 
students' learning achieved 
and enable teachers to give 
feedback for students who 
tend to improve” 
 

It has been revised according to the guideline. 
“Moreover, research by Volante [10] revealed that if 
classroom assessment is carried out correctly, it 
allows teachers to provide information about the 
students' learning and gives feedback to students 
who tend to improve” 
 

5 This is not clear. “A study by 
[2] highlighted the need to 
improve teachers' ability to 
carry out classroom 

It has been made clear by changing into: Research by 
Box, Skoog, and Dabbs [2] highlighted the need to 
improve teachers’ ability to carry out classroom 
assessments. It will help teachers develop their 



assessments as it will help 
teachers develop their 
competencies in making 
decisions about class 
management, instruction, and 
student learning including 
making instructional 
appropriate planning. A 
similar concern is also 
revealed in a study by [3]” 
 

competencies in making decisions about class 
management, instruction, and student learning, 
including doing appropriate instructional planning. 

6 This is not clear “[8] asserts 
that teacher understanding 
exerts a powerful influence 
on the practice of classroom 
assessment in the right 
direction. Teachers who have 
strong beliefs in classroom 
assessment will make more 
classroom assessments that 
are appropriate. This can be 
deduced up to teachers' 
understanding of class 
assessment which is really 
influenced by their 
understanding of the benefits 
of classroom assessment. 
Teachers' understanding 
gives a considerable 
influence on the assessment 
of appropriate practices [10]” 
 

It has been changed into: The teacher's 
understanding of classroom assessment determines 
how the teacher views and practices classroom 
assessment [1], [9]. Their understanding also 
influences teachers' understanding of carrying out 
assessments. Therefore teacher understanding is an 
essential component of good assessment practices 
[12]. Teachers need to build a high understanding of 
classroom assessment. They must understand the 
concept of class assessment and how assessment 
should be done in class. Teachers may have a 
negative understanding of class assessment because 
they only have a poor understanding of it.  
 

7 This is not clear. “This is in-
line with [5] who emphasized 
that effective classroom 
assessment allows teachers to 
make decisions about the 
quality of teaching, and the 
students' progress” 

It has been changed into: Research by Karimi and 
Shafiee [7] found that teacher understanding exerts a 
powerful influence on the practice of classroom 
assessment in the right direction. Teachers with 
strong beliefs in classroom assessment will make 
more appropriate classroom assessments. This can be 
deduced from teachers' understanding of class 
assessment which is influenced by their 
understanding of the benefits of classroom 
assessment. Teachers' understanding considerably 
influences the assessment of appropriate practices 
[5]. 

8 This is not clear. Moreover, 
[12] revealed that teachers in 
different locations tend to 
employ different assessment 
strategies. These findings 
indicate that teachers have 

It has been changed into: Several researches also 
revealed that the teachers’ understanding of 
classroom assessment practices is influenced by the 
assessments conducted by the teachers in the 
classroom assessment [1], [5], [10], [13]. The 
findings reveal significant differences in teacher 



different views of the 
classroom based on their 
understanding and 
understanding of class 
assessment [15]. [13] found 
that teachers have various 
competencies in conducting 
classroom assessments. 
Teachers faced problems in 
performance assessment, 
interpretation of standardized 
test results, and grading 
procedures. 
 

assessment practices at different school levels. 
Moreover, research by Yahiji, Otaya, and Anwar 
[12] showed that teachers in other locations tend to 
employ different assessment strategies. These 
findings indicate that teachers have different views 
of the classroom based on their understanding and 
understanding of class assessment. This is also 
confirmed by a study conducted by Zhang and 
Burry-Stock [13] found that teachers have various 
competencies in conducting classroom assessments. 
Teachers faced problems in performance 
assessment, interpretation of standardized test 
results, and grading procedures 
 

9 The research method is 
insufficient 

The research method has been rewritten in more 
detail and comprehensively. 
 

 The results and discussion 
section has been well 
formulated, but the subtitles 
(results) have not been 
written. In addition, the 
results of the research taken 
with the documentation 
technique have not been 
presented. 

The subtitles (results) have been revised and written 
correctly according to the guidelines 

10 The discussion section is poor 
in theoretical study 

More theocratical study have been utilized in the 
discussion section. There are 20 articles were cited to 
strengthen the discussion of the findings 

11 Conclusion is sufficient. Conclusion has been rewritten more completely 
according to the findings. “Classroom assessment 
serves as a material consideration in determining 
classroom progress, feedback in improving teaching 
programs, a driving tool in enhancing students’ 
ability, and a tool for students to evaluate their 
performance and self-reflection to improve 
themselves. This study revealed that teachers have a 
variety of understanding of classroom assessment 
and classroom assessments were not always 
practiced properly in line with their understanding. 
This discrepancy due to the fact that several factors 
influenced their classroom practices. Thus, 
considering the importance of these findings, further 
study should be conducted, and these findings can 
be used as a reference for other researchers and 
policymakers to pay more attention to teachers’ 
professional development programs and other forms 
of teacher enrichment activities” 
 

12 References  are sufficient 17 more references were added to the manuscript 
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1 This research is 
good, but in the 
introduction, it 
needs to be 
strengthened by 
what ideally the 
teacher does in 
evaluating learning  
 

Thank you. The introduction has been rewritten and 
strengthened by what ideally the teacher does in evaluating 
learning. 
 
…… Ideally, in assessing students, teachers are required to 
be a professional in ducting assessments based on the 
assessment policy or standard. The policy should be used as 
a reference in preparing and conducting the assessment to 
attain the real purpose of conducting the assessment in the 
classroom. Therefore, considering the previous studies, 
which were mainly conducted to see the classroom 
assessment practices in the general nature of assessment 
practices at schools. Unlike these studies, this present study 
is, however, intended to thoroughly study the alignment of 
teachers’ understanding of the assessment of English as a 
foreign language (EFL) to practices of classroom assessment 
which is viewed from their different lengths of teaching 
experiences. This study is significant to be performed 
because previous preliminary studies conducted at several 
schools showed that Indonesian teachers make inappropriate 
language assessments. Therefore, exploring research in 
classroom assessment practices becomes highly important 
because it provides educators with empirical evidence to 
inform them about the right decision in conducting 
classroom assessments. This present study specifically aims 
at revealing the alignment of teachers' understanding and 
practices of classroom assessment. 
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A comprehensive understanding of classroom assessment is highly important 
for the improvement of students’ learning and teachers’ professionalism. This 
study was conducted to gain better factual information about teachers’ 
understanding of classroom assessment as compared with their classroom 
practices. Semi-structured interviews and classroom observations were 
employed to collect the data. The collected data were then analyzed 
comprehensively using the constant comparative and argumentative methods. 
The results were then presented descriptively to establish the findings. The 
findings showed that some teachers' classroom assessment practices were 
consistent with their assessment understanding, while some of the teachers' 
practices were inconsistent with their understanding. The findings suggest that 
some different contextual factors may influence teachers' classroom practices. 
Furthermore, EFL teachers need to be re-trained on how to comprehend the 
influencing contextual factors so that they effectively utilize their 
understanding of assessment in the classroom. 
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1. INTRODUCTION 

 
Classroom assessment is an integral part of teaching that enhances, empowers, and celebrates student learning 
[1].  Conducting appropriate classroom assessments is essential in any instruction to achieve educational 
objectives. Regarding education objectives in Indonesia, conducting classroom assessments is vividly 
important because all teachers must prepare progress reports for their students' learning conditions. In general, 
class assessments are carried out through a series of steps consisting of the process of gathering, synthesizing, 
and interpreting information to assist in decision-making in class. A study by [2] highlighted the need to 
improve teachers' ability to carry out classroom assessments as it will help teachers develop their competencies 
in making decisions about class management, instruction, and student learning, including making appropriate 
instructional planning. A similar concern is also revealed in a study by [3]. 

In conducting classroom assessment, teachers must have the ability to precisely determine the type or 
format of assessment, establish goals for assessment, set assessment tasks, assess performance and provide 
feedback, and monitor student learning outcomes. The ability of these teachers is vital so that the assessment 
objectives can be fully achieved [4]. The achievement of assessment naturally influences the conditions of 
learning in the classroom. This is in line with a study conducted [5] which emphasized that effective classroom 
assessment allows teachers to make decisions about the quality of teaching, and the student's progress. 
Consequently, teachers are required to have a high understanding of classroom assessment implementation to 
fully achieve the objectives of the assessment [1]. Unfortunately, factually teachers are still confronted with 
challenges in implementing classroom assessment [3], [6]. 

 
 

https://creativecommons.org/licenses/by-sa/4.0/


Int J Eval & Res Educ  ISSN: 2252-8822  
 

Alignment of EFL Teachers’ Understanding of Classroom Assessment Practices……   (IAM. Sri Widiastuti) 

102 

 
The increasing need for understanding how assessment should be carried out in the classroom has 

attracted educators and researchers to conduct studies on classroom assessments. [1] Furthermore, classroom 
assessment refers to assessments of student learning carried out in classroom settings to enable teachers to 
provide a better way of learning and continually monitor students' progress, as opposed to testing external 
standards. This shows that classroom assessment tends to use teacher-made tests. Another more comprehensive 
view was put forward based on a study by [7], which emphasized that class assessment should focus on 
classroom decision-making. A teacher must understand that formative and summative assessments have 
different goals even though both can be given in class. Formative assessment aims to see how well students 
learn while summative measures student achievement after the learning period. Summative assessment is 
considered more important for most teachers in Indonesia because of the teacher's need to write reports on 
student achievement to school stakeholders.    

Several studies have examined the use of classroom assessment to improve teaching and learning and 
enhance students' learning achievement. A study carried out by [8] found that classroom assessment helps 
students and teachers. Students can use classroom assessment information as a tool to improve learning. 
Conversely, teachers can use information deduced from classroom assessment results to modify their teaching 
strategies to be more effective. Classroom assessment can also help teachers identify areas of student weakness 
in learning. Knowing students ' learning problems helps teachers plan to learn programs that are better suited 
to students' needs so that students get predetermined competencies. This shows that classroom assessment 
makes teachers aware of the best teaching practices. Moreover, a study by [9] revealed that if classroom 
assessment is carried out correctly, it allows teachers to provide information about the students' learning and 
gives feedback to students who tend to improve. These findings indicate that classroom assessment increases 
teacher competence in understanding the gap between the learning process and the desired learning outcomes 
[10].  

The teacher's understanding of classroom assessment certainly determines how the teacher views and 
practices classroom assessment [1],[11]. Their understanding also influences teachers' understanding of 
carrying out assessments. Therefore teacher understanding is an important component of good assessment 
practices [12]. Teachers need to build a high understanding of classroom assessment. They must understand 
the concept of class assessment and how assessment should be done in class. Teachers may have a negative 
understanding of class assessment because they only have a poor understanding of it. A study by [8] found that 
teacher understanding exerts a powerful influence on the practice of classroom assessment in the right direction. 
Teachers with strong beliefs in classroom assessment will make more appropriate classroom assessments. This 
can be deduced from teachers' understanding of class assessment which is really influenced by their 
understanding of the benefits of classroom assessment. Teachers' understanding considerably influences the 
assessment of appropriate practices [10]. 

Some previous research also revealed that the teachers’ understanding of classroom assessment 
practices is influenced by the assessments conducted by the teachers in the classroom assessment (e.g. [1], [9], 
[13], [14]). The findings reveal that there are significant differences in teacher assessment practices at different 
school levels. Moreover, another study conducted by [12] revealed that teachers in different locations tend to 
employ different assessment strategies. These findings indicate that teachers have different views of the 
classroom based on their understanding and understanding of class assessment [15]. This is also confirmed by 
a study conducted by [13] found that teachers have various competencies in conducting classroom assessments. 
Teachers faced problems in performance assessment, interpretation of standardized test results, and grading 
procedures. 

Ideally in assessing students, teachers are required to be professional in ducting assessments based on 
the assessment policy or standard. The policy should be used as a reference in preparing and conducting the 
assessment to attain the real purpose of conducting the assessment in the classroom. Therefore, considering the 
previous studies which were mainly conducted to see the classroom assessment practices in the general nature 
of assessment practices at schools. Unlike these studies, this present study is, however, intended to thoroughly 
study the alignment of teachers’ understanding of the assessment of English as a foreign language (EFL) to 
practices of classroom assessment which is viewed from their different lengths of teaching experiences. This 
study is very important to be performed because previous preliminary studies conducted at several schools 
showed that Indonesian teachers make inappropriate language assessments. Therefore, exploring research in 
classroom assessment practices becomes highly important because it provides educators with empirical 
evidence to inform them about the right decision in conducting classroom assessments. This present study 
specifically aims at revealing the alignment of teachers' understanding and practices of classroom assessment. 

 
  



Int J Eval & Res Educ  ISSN: 2252-8822  
 

Alignment of EFL Teachers’ Understanding of Classroom Assessment Practices……   (IAM. Sri Widiastuti) 

103 

 
2. RESEARCH METHOD 

 
This study was carried out to explore each case of teachers' understanding and their practices in the 

English language classroom. This study was conducted to investigate selected cases, the cases are compared 
in-depth and are used to describe and interpret the situational existence of their cases from the same 
phenomenon through different perspectives [16]. A qualitative approach was used to reveal the alignment of 
teachers' understanding to how they practiced their understanding in the classroom. Through qualitative 
research, empirical knowledge of teachers' understanding and classroom assessment practices in EFL classes 
can then be adequately revealed as the findings of this study.  

Some criteria were carried out in selecting the teachers as the participants for this study. These qualified 
certified EFL teachers with at least five years of teaching experience with a minimum of a bachelor's degree in 
English Education represent intensive different experiences in teaching English. Due to many teachers in Bali 
being eligible for the present study, computerized open questionnaires were distributed through computer 
systems. The teachers’ profiles were then categorized accordingly, finally, 15 English teachers at different high 
schools were determined to be the study participants. However, based on the selection criteria specification 
and to establish a thorough study, only three teachers were selected as the representative teachers. Therefore, 
these three teachers were chosen as the participants of this study. The selected participants were EFL high 
school teachers with significant differences in teaching experiences. They were from high, average, and low 
experiences. The objective of this study was to reveal the alignment of teachers' understanding and practices 
of classroom assessment. 

This study used qualitative research design to collect the required data concerning the alignment of 
teachers' understanding and practices of classroom assessment. Several techniques were used to collect data, 
including semi-structured interviews, observation, and document studies. Semi-structured interviews were 
used in gathering data related to the alignment of teachers' understanding and practices of classroom 
assessment. There were three interviews conducted in this study. All the interviews were recorded using 
computer systems and appliances to ensure all data were well-stored and put according to the predetermined 
category. The first interview was intended to determine the understanding and practical theories about 
classroom assessment as well as how classroom assessment is conducted in the classroom. The second 
interview was related to the practice of the participants in the class regarding the results of the previous 
interview. This interview was conducted after class classroom observations. The third interview is to confirm 
the alignment of teachers' understanding and classroom assessment practices. During classroom observations, 
notes on classroom activities were also taken. All activities were recorded and transcribed to facilitate analysis. 
All the interviews were recorded using computer systems to ensure that all data were well-recorded and all 
data could be put into the right categories, therefore, all data from all cases can be analyzed correctly.  

The collected data were analyzed through interpretative analysis processes. First, the data collected 
from interviews were transcribed. Then the transcripts were checked to ensure all the required data were 
recorded correctly. Interview data and observation data were then coded and categorized using a specific way, 
reflecting their beliefs and understanding, which was then critically analyzed and presented descriptively. In 
analyzing the data, a detailed description of each interview result of teachers’ understanding and observation 
results of classroom practices was made thoroughly. The interview transcripts were supplemented with data 
from the records at the observation time. The participants then checked the data from the transcripts to validate 
what they said. 

 
 

3. RESULTS AND DISCUSSION 
 
Results 

This study was conducted merely to the alignment of teachers' understanding and practices of 
classroom assessment. It is important because assessment is an integral part of language teaching. Moreover, 
assessment can reflect the learning outcomes well, the teacher should know how to grade quality assessments. 
What things must be considered by teachers in conducting assessments, and how to assess learning according 
to the plan and target. Because without the teacher recognizing and improperly using an assessment method, 
the results will not reflect the true state of the learning outcomes to be assessed. The assessment was the task 
of measuring student learning outcomes. Assessment is a way to assess students' level of ability by focusing 
on assessing students' understanding of the material being taught or finding out how well students had learned 
the lesson [11]. The data presented teachers' understanding are briefly discussed as follows. 
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"For me, classroom assessment must be done well because it helps me to improve my students' 
learning achievement and also to improve my teaching strategies to make my students more active in 
learning. It can be done through formative and summative assessments. It also allows us to see 
students' achievements, weaknesses, and strengths. Therefore I think we should carry out classroom 
assessments appropriately and make use of various assessment strategies. I always conduct the 
formative assessment at the end of the learning unit and summative assessment at the end of the 
semester". (Teacher A) 
 
“Classroom assessment must be done in every learning activity because it provides information about 
students' learning progress and achievement, weaknesses, and strengths in learning. The information 
then can be utilized for the improvement of learning activities. Formative assessment I conducted at 
the end of the learning unit and summative assessment every end of the semester”. (Teacher B) 
 
"I always carry out classroom assessments properly. I always conduct formative assessments and 
summative assessments at the end of the semester. Both assessments are really important because it 
makes me know my students learning progress and I can use the information to modify my teaching 
strategy to suit my students learning condition". (Teacher C) 
 
Excerpts of the interview above showed that Teacher A implements classroom assessment correctly 

because it helps him to improve his students' learning achievement. He also considers that classroom 
assessment allows him to see the weaknesses and strengths of his students. Therefore, he can modify teaching 
based on information from classroom assessments. He also understands that he must always carry out 
classroom assessments appropriately and utilize various assessment strategies.  

 The interviews show that teacher B has a considerably good understanding of classroom assessment. 
His view of classroom assessment is certainly positive, and he urges every teacher to conduct a classroom 
assessment in teaching English to find students' weaknesses and strengths in learning.  

 The quote shows that Teachers C has a high understanding of classroom assessment in which he can 
see that classroom assessment can be used to measure students learning progress, students' learning strains and 
weaknesses. In addition, he also uses the results of classroom assessments to improve his teaching style to be 
more successful. It seems that he understands the principle of classroom assessment which is conducted in the 
form of formative and summative assessment. 

  
Implementation of Classroom Assessment  
 

The classroom observations indicated that teachers in this study implemented classroom assessments 
in various forms. A summative assessment is normally conducted at the end of the semester of the learning 
period as the school principal usually schedules it. Formative assessment on the hands was conducted 
differently by the teachers.  
 

Table 1. Summative assessment 
 Test type Content Implementation 
Teacher A Multiple choices general knowledge and 

minorly related to learning 
objectives 

At the end of the semester and 
improperly supervised  

Teacher B Multiple choice and 
competition 

Textbook based and minorly 
related to learning objectives 

At the end of the semester and 
moderately supervised 

Teacher C Multiple choices, 
completion, and 
essay 

Focused on learning 
objectives  

At the end of the semester and 
strictly supervised 

 
The table above shows that the teachers all teachers implemented summative assessments. The test 

type and test content were differently utilized. Teacher A focused on the use of the multiple-choice test, 
meanwhile, teacher B used completion tests, and the Teacher used more effective tests such as multiple-choice, 
completion, and essay. The test contents were differently focused on. Teacher A merely measured general 
knowledge and minorly measured the achievement of learning objectives. Teacher B mostly took the test from 
the textbook, meanwhile, teacher C really focused on measuring the achievement of the learning objectives. 
The summative assessment was also not strictly supervised by teacher A, teacher B moderately supervised the 
assessment administration, whereas teacher C strictly supervised and properly administered the summative 
assessment. 
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Table 1. Formative Assessment 
 Test type Content Implementation 
Teacher A Multiple choices and true-

false, matching 
Topics are merely taken 
from the exercise book 

Occasionally conducted 

Teacher B Multiple choice, 
completion, matching, 
essay 

Topics are taken from the 
exercise book and some 
materials are taken from 
websites 

Sometimes conducted at the 
end of the learning unit  

Teacher C Essay, performance 
assessment, authentic 
assessment 

Topics are taken from the 
exercise book and authentic 
learning materials are also 
utilized 

Always conducted at the 
end learning unit and 
remedial is properly planned 

 
All teachers carried out a formative assessment after the learning processes, however, teachers 

implemented it in a variety of assessment forms.  Objective tests were mostly used by teacher A. Teacher B 
made use of multiple choice types, completion, matching, and essay formats. Meanwhile, Teacher C made use 
of essays and authentic assessments. The ways teachers administered the assessment were also in a variety of 
forms. teacher A only occasionally conducted the formative assessment, teacher C properly conducted the 
formative assessment and more intensively carried out the assessment compared with teacher C.  Teacher C 
made use of an essay, authentic assessment, and performance-based assessment, whereas teacher A merely 
used material from the exercise book, meanwhile teacher C used materials from exercise book and websites.  

The data above showed that some teachers still have a variety of understanding of classroom 
assessment practices. During the interviews, teachers explained that they hardly had a teachers’ development 
program related to classroom assessment practices. Most of the knowledge they learned by themselves from 
available resources. Meanwhile, teacher C explained that she learned a lot when he was studying with a teacher 
in his college.   
       
  
Discussion 

Assessment is a process that involves activities that teachers use to help students learn, whereby the 
activities involve educators gathering information about prior knowledge before instruction and determining 
appropriate upcoming learning topics using various techniques to gauge students' progress [17]. Thus, students 
feel helped by the teacher to achieve the expected results. all types of classroom assessments aim to assess 
students' learning outcomes in schools, take responsibility for implementing education in the community and 
determine the achievement of the quality of education [18].  

The teachers in this study showed that they have a good understanding of classroom assessment. The 
interviews indicated that they could comprehensively explain the types of classroom assessment activities, 
when the assessment should be conducted, and how it should be conducted. Although they all have a different 
level of understanding depending on their educational backgrounds, teachers' professional development 
programs and teaching experiences, to a broad extent, their understanding of classroom assessment is 
acceptably sufficient for conducting appropriate classroom assessment. This is in line with the findings of [19], 
[20]. However, this study revealed that the teachers who carried out classroom assessments were outside their 
level of understanding.  Teaching experiences could not be used as a guarantee of appropriate or better 
classroom assessment practices. 

Teacher A, for example, who has more than fifteen years of teaching experience, was found to conduct 
poor-quality classroom assessments. Although during the interviews he had indicated he has a good 
understanding of classroom assessment, however during a classroom observation, he practiced classroom 
assessment irrelevantly with their understanding. This can be seen from the test types, assessment topics, and 
the way the assessment is being conducted. The test types being used are solely in the form of objective tests. 
The tests are mainly taken from a test book and exercise book. Moreover, the way he conducted the assessment 
was also in a relaxed manner which was poorly supervised which enabled students to compare the answers 
with other students. Consequently, the assessment results could be used as student's reflection on their ability 
[21]. Moreover, teachers could use the results to improve learning activities to attain better learning objectives 
[22], [23]. Therefore, ideally, assessment should be always completed with feedback provision to enrich the 
student’' ability [24], [25]  

Teacher B who has fewer teaching experiences when compared to teacher A showed better classroom 
assessment practices. During the interview process, he showed quite a similar level of understanding of the 
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types, topics, and how classroom assessment should be implemented. Teacher B utilized more appropriate 
types such as Multiple choice, completion, matching, and essay and the topics were taken from the exercise 
book and some materials taken from websites.  He conducted summative assessments as scheduled by the 
school headmaster, however, the formative assessment was only sometimes conducted at the end of the learning 
unit completion. How he conducted formative assessment indicated that he carried out classroom assessment 
irrelevantly with his understanding. Ideally, he implemented classroom assessments in-line with their 
understanding [26]–[28]. 

Contrary to teachers A and B, teacher C has less than five years of teaching experience, so it can be 
said that he is a fresh graduate teacher. During the interviews, she explained her understanding of classroom 
assessment clearly and during the classroom observation, she showed that she carried out the most appropriate 
classroom assessment compared with other teachers. She utilized essays, performance assessments, and 
authentic assessments and used more authentic materials. The way she administered the classroom assessment 
both in the summative and formative assessment was set in an ideal assessment atmosphere. Consequently, the 
assessment results could be used as a source of information for real achievement and can be used as a reference 
for learning improvement [11], [29], [30] 

The findings above showed that teachers' discrepancies in classroom assessment practices were 
viewed from their understanding and teaching experiences. Ideally, teachers practice classroom assessment 
really based on their understanding [31] and more experienced teachers should implement better classroom 
assessment compared with less experienced teachers [32]. This study found that the existing general theories 
and public assumptions related to teachers' understanding and teaching experiences are not always in-line with 
actual practices in a real classroom setting. The discrepancy occurred because many factors were affecting the 
implementation of the classroom assessment such as classroom conditions, time allotment, the national 
examination, and teachers' workloads. Among those factors, the need to be successful in the national exam is 
still one of the main factors which really worry all teachers [33], [34]. Consequently, most teachers focus on 
practising students in doing national exams. Teachers' workloads also become prime problems as teachers tried 
hard to fulfil all their duties, consequently, the implementation of classroom assessment tends to be neglected 
[35]. Ideally, teachers should allocate sufficient time for carrying out all types of assessments to gather 
appropriate information about students’ learning achievement [25], [36]. 

Teachers need to be really clear about the purpose of the assessment to implement assessment properly 
and appropriately [37]. It should be understood that the objectives of formative and summative assessments 
are quite different altogether. Formative assessment is mainly conducted to improve learning, while summative 
is intended to measure the student's achievement. However, for both of the assessments, teachers ideally have 
to pay attention to three areas, namely knowledge (cognitive), attitude (affective), and skills (psychomotor). 
These three domains should be assessed proportionally according to the nature of the subject matter. Moreover, 
classroom assessment should be ideally carried out continuously and periodically. Continuous means that 
assessment is carried out throughout the learning process, while periodic means assessment is carried out after 
learning one competency, at the end of the education unit level and the end of each semester.  

Considering the importance of accurate implementation of assessment, teachers need to carefully plan 
the assessment [37]–[39]. Teachers therefore in the application of classroom assessment need to have a high 
understanding of the type and form of assessment and how to use them in class. Additionally, in conducting 
classroom assessment, the following things need to be considered, such as comprehending assessment as an 
integral part of learning activities, developing learning strategies that encourage and strengthen the assessment 
process as a reflection activity (self-reflection and learning experience), carrying out various assessment 
strategies in the learning program to provide various types of information about student learning outcomes, 
accommodating student needs, developing a recording system that provides varied ways of observing student 
learning,  and using assessment to gather information to make decisions about the level of student achievement. 
The discussion above indicated that classroom assessment is a very complex activity to do in the classroom, 
therefore to be able to conduct it appropriately, teachers need a very high understanding and passion in doing 
their duties, particularly in preparing and carrying out the classroom assessment. 
  
 
Conclusion 
 

Classroom assessment serves as a material consideration in determining classroom progress, 
feedback in improving teaching programs, a driving tool in improving the ability of students, and a tool for 
students to evaluate their performance and self-reflection so that they can improve themselves. This study 
revealed that teachers have a variety of understanding of classroom assessment and classroom assessments 
were not always practiced properly in-line with their understanding. This decrepancy due to the facts that 
several factors influenced their classroom practices. Thus, considering the importance of these findings, further 
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study should be conducted and these findings can be used as a reference for other researchers and policymakers 
to pay more attention to teachers' professional development programs and other forms of teacher enrichment 
activities. 
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1. INTRODUCTION 

Classroom assessment is an integral part of teaching that enhances, empowers, and celebrates student 
learning [1].  Conducting appropriate classroom assessments is essential in any instruction to achieve 
educational objectives. Regarding education objectives in Indonesia, conducting classroom assessments are 
vividly important because all teachers must prepare progress reports for their students' learning conditions. 
Class assessments are generally carried out through a series of steps consisting of gathering, synthesizing, and 
interpreting information to assist in decision-making in class. A study by [2] highlighted the need to improve 
teachers' ability to carry out classroom assessments. It will help teachers develop their competencies in making 
decisions about class management, instruction, and student learning, including doing appropriate instructional 
planning. A similar concern is also revealed in a study by [3]. 

In conducting classroom assessment, teachers must be able to determine the type or format of 
assessment precisely, establish goals for assessment, set assessment tasks, assess performance and provide 
feedback, and monitor student learning outcomes. The ability of these teachers is vital so that the assessment 
objectives can be fully achieved [4]. The achievement of assessment naturally influences the conditions of 
learning in the classroom. This is in line with a study conducted [5] which emphasized that effective classroom 
assessment allows teachers to make decisions about the quality of teaching and the student's progress. 

https://creativecommons.org/licenses/by-sa/4.0/
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Consequently, teachers must have a high understanding of classroom assessment implementation to achieve 
the assessment object. Unfortunately, teachers are still confronted with challenges in implementing classroom 
assessment [3], [6]. 

The increasing need for understanding how assessment should be carried out in the classroom has 
attracted educators and researchers to conduct studies on classroom assessments. [1] Furthermore, classroom 
assessment refers to assessments of student learning carried out in classroom settings to enable teachers to 
provide a better way of learning and continually monitor students' progress, as opposed to testing external 
standards. This shows that classroom assessment tends to use teacher-made tests. Another more comprehensive 
view was put forward based on a study by [7], which emphasized that class assessment should focus on 
classroom decision-making. A teacher must understand that formative and summative assessments have 
different goals, even though both can be given in class. Formative assessment aims to see how well students 
learn, while summative measures student achievement after the learning period. Summative assessment is 
considered more important for most teachers in Indonesia because of the teacher's need to write reports on 
student achievement to school stakeholders.    

Several studies have examined the use of classroom assessment to improve teaching and learning and 
enhance students' learning achievement. A study by [8] found that classroom assessment helps students and 
teachers. Students can use classroom assessment information as a tool to improve learning. Conversely, 
teachers can use information from classroom assessment results to modify their teaching strategies to be more 
effective [9], [10]. Classroom assessment can also help teachers identify areas of student weakness in learning. 
Knowing students ' learning problems helps teachers plan to learn programs that are better suited to students' 
needs so that students get predetermined competencies. This shows that classroom assessment makes teachers 
aware of the best teaching practices. Moreover, a study by [11] revealed that if classroom assessment is carried 
out correctly, it allows teachers to provide information about the students' learning and gives feedback to 
students who tend to improve. These findings indicate that classroom assessment increases teacher competence 
in understanding the gap between the learning process and the desired learning outcomes [12].  

The teacher's understanding of classroom assessment determines how the teacher views and practices 
classroom assessment [1],[13]. Their understanding also influences teachers' understanding of carrying out 
assessments. Therefore teacher understanding is an essential component of good assessment practices [14]. 
Teachers need to build a high understanding of classroom assessment. They must understand the concept of 
class assessment and how assessment should be done in class. Teachers may have a negative understanding of 
class assessment because they only have a poor understanding of it. A study by [8] found that teacher 
understanding exerts a powerful influence on the practice of classroom assessment in the right direction. 
Teachers with strong beliefs in classroom assessment will make more appropriate classroom assessments. This 
can be deduced from teachers' understanding of class assessment which is influenced by their understanding 
of the benefits of classroom assessment. Teachers' understanding considerably influences the assessment of 
appropriate practices [12]. 

Some previous research also revealed that the teachers’ understanding of classroom assessment 
practices is influenced by the assessments conducted by the teachers in the classroom assessment (e.g., [1], 
[11], [15], [16]). The findings reveal significant differences in teacher assessment practices at different school 
levels. Moreover, another study by [14] showed that teachers in other locations tend to employ different 
assessment strategies. These findings indicate that teachers have different views of the classroom based on 
their understanding and understanding of class assessment [17]. This is also confirmed by a study conducted 
by [15] found that teachers have various competencies in conducting classroom assessments. Teachers faced 
problems in performance assessment, interpretation of standardized test results, and grading procedures. 

Ideally, in assessing students, teachers are required to be a professional in ducting assessments based 
on the assessment policy or standard. The policy should be used as a reference in preparing and conducting the 
assessment to attain the real purpose of conducting the assessment in the classroom. Therefore, considering the 
previous studies, which were mainly conducted to see the classroom assessment practices in the general nature 
of assessment practices at schools. Unlike these studies, this present study is, however, intended to thoroughly 
study the alignment of teachers’ understanding of the assessment of English as a foreign language (EFL) to 
practices of classroom assessment which is viewed from their different lengths of teaching experiences. This 
study is significant to be performed because previous preliminary studies conducted at several schools showed 
that Indonesian teachers make inappropriate language assessments. Therefore, exploring research in classroom 
assessment practices becomes highly important because it provides educators with empirical evidence to 
inform them about the right decision in conducting classroom assessments. This present study specifically aims 
at revealing the alignment of teachers' understanding and practices of classroom assessment. 
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2. METHOD 
This study was carried out to explore each case of teachers' understanding and their practices in the 

English language classroom. This study was conducted to investigate selected cases. The cases are compared 
in-depth and are used to describe and interpret the situational existence of their cases from the same 
phenomenon through different perspectives [18]. A qualitative approach was used to reveal the alignment of 
teachers' understanding to how they practiced their understanding in the classroom. Through qualitative 
research, empirical knowledge of teachers' understanding and classroom assessment practices in EFL classes 
can then be adequately revealed as the findings of this study.  

Some criteria were carried out in selecting the teachers as the participants for this study. These 
qualified certified EFL teachers with at least five years of teaching experience with a minimum of a bachelor's 
degree in English Education represent different intensive experiences in teaching English. Due to many 
teachers in Bali being eligible for the present study, computerized open questionnaires were distributed through 
computer systems. The teachers’ profiles were then categorized accordingly. Finally, 15 English teachers at 
different high schools were determined to be the study participants. However, based on the selection criteria 
specification and to establish a thorough study, only three teachers were selected as the representative teachers. 
Therefore, these three teachers were chosen as the participants of this study. The selected participants were 
EFL high school teachers with significant differences in teaching experiences. They were from high, average, 
and low experiences. The objective of this study was to reveal the alignment of teachers' understanding and 
practices of classroom assessment. 

This study used qualitative research design to collect the required data concerning the alignment of 
teachers' understanding and practices of classroom assessment. Several techniques were used to collect data, 
including semi-structured interviews, observation, and document studies. Semi-structured interviews were 
used in gathering data related to the alignment of teachers' understanding and practices of classroom 
assessment. There were three interviews conducted in this study. All the interviews were recorded using 
computer systems and appliances to ensure all data were well-stored and put according to the predetermined 
category. The first interview was intended to determine the understanding and practical theories about 
classroom assessment as well as how classroom assessment is conducted in the classroom. The second 
interview was related to the practice of the participants in the class regarding the results of the previous 
interview. This interview was conducted after class classroom observations. The third interview is to confirm 
the alignment of teachers' understanding and classroom assessment practices. During classroom observations, 
notes on classroom activities were also taken. All activities were recorded and transcribed to facilitate analysis. 
All the interviews were recorded using computer systems to ensure that all data were well-recorded and all 
data could be put into the right categories. Therefore, all data from all cases can be analyzed correctly.  

The collected data were analyzed through interpretative analysis processes. First, the data collected 
from interviews were transcribed. Then the transcripts were checked to ensure all the required data were 
recorded correctly. Interview data and observation data were then coded and categorized using a specific way, 
reflecting their beliefs and understanding, which was then critically analyzed and presented descriptively. In 
analyzing the data, a detailed description of each interview result of teachers’ understanding and observation 
results of classroom practices was made thoroughly. The interview transcripts were supplemented with data 
from the records at the observation time. The participants then checked the data from the transcripts to validate 
what they said. 
 

 
3. RESULTS AND DISCUSSION 

 
3.1.  Results 

This study was conducted merely to align teachers' understanding and practices of classroom 
assessment. It is important because assessment is an integral part of language teaching. Moreover, assessment 
can reflect the learning outcomes well, and the teacher should know how to grade quality assessments. What 
things must be considered by teachers in conducting assessments, and how to assess learning according to the 
plan and target. Without the teacher recognizing and improperly using an assessment method, the results will 
not reflect the true state of the learning outcomes to be assessed. The assessment was the task of measuring 
student learning outcomes. Assessment is a way to assess students' level of ability by focusing on assessing 
students' understanding of the material being taught or finding out how well students had learned the lesson 
[13]. The data presented teachers' understanding are briefly discussed as follows. 

"For me, classroom assessment must be done well because it helps me to improve my students' learning 
achievement and also to improve my teaching strategies to make my students more active in learning. 
It can be done through formative and summative assessments. It also allows us to see students' 
achievements, weaknesses, and strengths. Therefore I think we should carry out classroom assessments 
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appropriately and make use of various assessment strategies. I always conduct the formative assessment 
at the end of the learning unit and summative assessment at the end of the semester". (Teacher A) 
 
“Classroom assessment must be done in every learning activity because it provides information about 
students' learning progress and achievement, weaknesses, and strengths in learning. The information 
then can be utilized for the improvement of learning activities. Formative assessment I conducted at the 
end of the learning unit and summative assessment every end of the semester”. (Teacher B) 
 
"I always carry out classroom assessments properly. I always conduct formative assessments and 
summative assessments at the end of the semester. Both assessments are really important because it 
makes me know my students learning progress and I can use the information to modify my teaching 
strategy to suit my students learning condition". (Teacher C) 

 
Excerpts of the interview above showed that Teacher A implements classroom assessment correctly 

because it helps him to improve his students' learning achievement. He also considers that classroom 
assessment allows him to see the weaknesses and strengths of his students. Therefore, he can modify teaching 
based on information from classroom assessments. He also understands that he must always carry out 
classroom assessments appropriately and utilize various assessment strategies.  

 The interviews show that teacher B has a considerably good understanding of classroom assessment. 
His view of classroom assessment is undoubtedly positive, and he urges every teacher to conduct a classroom 
assessment in teaching English to find students' weaknesses and strengths in learning. The quote shows that 
Teachers C has a high understanding of classroom assessment in which he can see that classroom assessment 
can be used to measure students learning progress, students' learning strains and weaknesses. In addition, he 
also uses the results of classroom assessments to improve his teaching style to be more successful. It seems 
that he understands the principle of classroom assessment which is conducted in the form of formative and 
summative assessment. 
 
Implementation of Classroom Assessment  
 

The classroom observations indicated that teachers in this study implemented classroom assessments 
in various forms. A summative assessment is typically conducted at the end of the semester of the learning 
period, as the school principal usually schedules it. Formative assessment on the hands was conducted 
differently by the teachers.  

Table 1 shows that all teachers implemented summative assessments. The test type and test content 
were utilized differently. Teacher A focused on the multiple-choice test, meanwhile, teacher B used completion 
tests, and the teacher C used more effective tests such as multiple-choice, completion, and essay. The test 
contents were differently focused on. Teacher A merely measured general knowledge and minorly measured 
the achievement of learning objectives. Teacher B mostly took the test from the textbook, meanwhile, teacher 
C focused on measuring the achievement of the learning objectives. The summative assessment was also not 
strictly supervised by teacher A, teacher B moderately supervised the assessment administration, whereas 
teacher C strictly supervised and properly administered the summative assessment. 
 

Table 1. Summative assessment 
 Test type Content Implementation 
Teacher A Multiple choices general knowledge and minorly 

related to learning objectives 
At the end of the semester and 
improperly supervised  

Teacher B Multiple choice and 
competition 

Textbook based and minorly related to 
learning objectives 

At the end of the semester and 
moderately supervised 

Teacher C Multiple choices, 
completion, and essay 

Focused on learning objectives  At the end of the semester and strictly 
supervised 

 
As shown in Table 2, all teachers carried out formative assessments after the learning processes, 

however, teachers implemented it in a variety of assessment forms.  Objective tests were mostly used by teacher 
A. Teacher B made use of multiple choice types, completion, matching, and essay formats. Meanwhile, Teacher 
C made use of essays and authentic assessments. The ways teachers administered the assessment were also in 
a variety of forms. Teacher A only occasionally conducted the formative assessment, teacher C properly 
conducted the formative assessment and more intensively carried out the assessment compared with teacher B.  
Teacher C made use of an essay, authentic assessment, and performance-based assessment, whereas teacher A 
merely used material from the exercise book, meanwhile teacher B used materials from exercise book and 
websites.  
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Table 2. Formative Assessment 

 Test type Content Implementation 
Teacher A Multiple choices and 

true-false, matching 
Topics are merely taken from the 
exercise book 

Occasionally conducted 

Teacher B Multiple choice, 
completion, matching, 
essay 

Topics are taken from the exercise book 
and some materials are taken from 
websites 

Sometimes conducted at the end of 
the learning unit  

Teacher C Essay, performance 
assessment, authentic 
assessment 

Topics are taken from the exercise book 
and authentic learning materials are also 
utilized 

Always conducted at the end learning 
unit and remedial is properly planned 

 
The data in the Table 2 showed that some teachers still have a variety of understanding of classroom 

assessment practices. During the interviews, teachers explained that they hardly had a teachers’ development 
program related to classroom assessment practices. Most of the knowledge they learned by themselves from 
available resources. Meanwhile, teacher C explained that she learned a lot when he was studying with a teacher 
in his college.   
 
3.2.  Discussion 

Assessment is a process that involves activities that teachers use to help students learn, whereby the 
activities involve educators gathering information about prior knowledge before instruction and determining 
appropriate upcoming learning topics using various techniques to gauge students' progress [19]. Thus, students 
feel helped by the teacher to achieve the expected results. all types of classroom assessments aim to assess 
students' learning outcomes in schools, take responsibility for implementing education in the community and 
determine the achievement of the quality of education [20].  

The teachers in this study showed that they have a good understanding of classroom assessment. The 
interviews indicated that they could comprehensively explain the types of classroom assessment activities, 
when the assessment should be conducted, and how it should be conducted. Although they all have a different 
level of understanding depending on their educational backgrounds, teachers' professional development 
programs and teaching experiences, to a broad extent, their understanding of classroom assessment is 
acceptably sufficient for conducting appropriate classroom assessment. This is in line with the findings of [21], 
[22]. However, this study revealed that the teachers who carried out classroom assessments were outside their 
level of understanding.  Teaching experiences could not be used as a guarantee of appropriate or better 
classroom assessment practices. 

Teacher A, for example, who has more than fifteen years of teaching experience, was found to conduct 
poor-quality classroom assessments. Although during the interviews he had indicated he has a good 
understanding of classroom assessment, however during a classroom observation, he practiced classroom 
assessment irrelevantly with their understanding. This can be seen from the test types, assessment topics, and 
the way the assessment is being conducted. The test types being used are solely in the form of objective tests. 
The tests are mainly taken from a test book and exercise book. Moreover, the way he conducted the assessment 
was also in a relaxed manner which was poorly supervised which enabled students to compare the answers 
with other students. Consequently, the assessment results could be used as student's reflection on their ability 
[23]. Moreover, teachers could use the results to improve learning activities to attain better learning objectives 
[24], [25]. Therefore, ideally, assessment should be always completed with feedback provision to enrich the 
student’' ability [26], [27].  

Teacher B who has fewer teaching experiences when compared to teacher A showed better classroom 
assessment practices. During the interview process, he showed quite a similar level of understanding of the 
types, topics, and how classroom assessment should be implemented. Teacher B utilized more appropriate 
types such as Multiple choice, completion, matching, and essay and the topics were taken from the exercise 
book and some materials taken from websites.  He conducted summative assessments as scheduled by the 
school headmaster, however, the formative assessment was only sometimes conducted at the end of the learning 
unit completion. How he conducted formative assessment indicated that he carried out classroom assessment 
irrelevantly with his understanding. Ideally, he implemented classroom assessments in-line with their 
understanding [28]–[30]. 

Contrary to teachers A and B, teacher C has less than five years of teaching experience, so it can be 
said that he is a fresh graduate teacher. During the interviews, she explained her understanding of classroom 
assessment clearly and during the classroom observation, she showed that she carried out the most appropriate 
classroom assessment compared with other teachers. She utilized essays, performance assessments, and 
authentic assessments and used more authentic materials. The way she administered the classroom assessment 
both in the summative and formative assessment was set in an ideal assessment atmosphere. Consequently, the 
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assessment results could be used as a source of information for real achievement and can be used as a reference 
for learning improvement [13], [31], [32]. 

The findings above showed that teachers' discrepancies in classroom assessment practices were 
viewed from their understanding and teaching experiences. Ideally, teachers practice classroom assessment 
really based on their understanding [33] and more experienced teachers should implement better classroom 
assessment compared with less experienced teachers [34]. This study found that the existing general theories 
and public assumptions related to teachers' understanding and teaching experiences are not always in-line with 
actual practices in a real classroom setting. The discrepancy occurred because many factors were affecting the 
implementation of the classroom assessment such as classroom conditions, time allotment, the national 
examination, and teachers' workloads. Among those factors, the need to be successful in the national exam is 
still one of the main factors which really worry all teachers [35], [36]. Consequently, most teachers focus on 
practising students in doing national exams. Teachers' workloads also become prime problems as teachers tried 
hard to fulfil all their duties, consequently, the implementation of classroom assessment tends to be neglected 
[37]. Ideally, teachers should allocate sufficient time for carrying out all types of assessments to gather 
appropriate information about students’ learning achievement [27], [38]. 

Teachers need to be clear about the purpose of the assessment to implement assessment properly and 
appropriately [39]. It should be understood that the objectives of formative and summative assessments are 
quite different altogether. Formative assessment is mainly conducted to improve learning, while summative 
assessment is intended to measure student achievement. However, for both of the assessments, teachers ideally 
have to pay attention to three areas, namely knowledge (cognitive), attitude (affective), and skills 
(psychomotor). These three domains should be assessed proportionally according to the nature of the subject 
matter. Moreover, classroom assessment should be ideally carried out continuously and periodically. 
Continuous means that assessment is carried out throughout the learning process, while periodic means 
assessment is carried out after learning one competency, at the end of the education unit level and the end of 
each semester.  

Considering the importance of accurate implementation of assessment, teachers need to carefully plan 
the assessment [39]–[41]. Teachers therefore in the application of classroom assessment need to have a high 
understanding of the type and form of assessment and how to use them in class. Additionally, in conducting 
classroom assessment, the following things need to be considered, such as comprehending assessment as an 
integral part of learning activities, developing learning strategies that encourage and strengthen the assessment 
process as a reflection activity (self-reflection and learning experience), carrying out various assessment 
strategies in the learning program to provide multiple types of information about student learning outcomes, 
accommodating student needs, developing a recording system that provides varied ways of observing student 
learning,  and using assessment to gather information to make decisions about the level of student achievement. 
The discussion above indicated that classroom assessment is a very complex activity to do in the classroom; 
therefore, to conduct it appropriately, teachers need a very high understanding and passion in doing their duties, 
particularly in preparing and carrying out the classroom assessment. 
 
 
4. CONCLUSION 

Classroom assessment serves as a material consideration in determining classroom progress, feedback 
in improving teaching programs, a driving tool in enhancing students' ability, and a tool for students to evaluate 
their performance and self-reflection to improve themselves. This study revealed that teachers have a variety 
of understanding of classroom assessment and classroom assessments were not always practiced properly in 
line with their understanding. This discrepancy due to the fact that several factors influenced their classroom 
practices. Thus, considering the importance of these findings, further study should be conducted, and these 
findings can be used as a reference for other researchers and policymakers to pay more attention to teachers' 
professional development programs and other forms of teacher enrichment activities. 
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1. INTRODUCTION 

Classroom assessment is an integral part of teaching that enhances, empowers, and celebrates student 
learning [1].  Conducting appropriate classroom assessments is essential in any instruction to achieve 
educational objectives. Regarding education objectives in Indonesia, conducting classroom assessments are 
vividly important because all teachers must prepare progress reports for their students' learning conditions. 
Class assessments are generally carried out through a series of steps consisting of gathering, synthesizing, and 
interpreting information to assist in decision-making in class. A study by [2] highlighted the need to improve 
teachers' ability to carry out classroom assessments. It will help teachers develop their competencies in making 
decisions about class management, instruction, and student learning, including doing appropriate instructional 
planning. 

In conducting classroom assessment, teachers must be able to determine the type or format of 
assessment precisely, establish goals for assessment, set assessment tasks, assess performance and provide 
feedback, and monitor student learning outcomes. The ability of these teachers is vital so that the assessment 
objectives can be fully achieved [3]. The achievement of assessment naturally influences the conditions of 
learning in the classroom. This is in line with a study conducted [4] which emphasized that effective classroom 
assessment allows teachers to make decisions about the quality of teaching and the student's progress. 

https://creativecommons.org/licenses/by-sa/4.0/
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Consequently, teachers must have a high understanding of classroom assessment implementation to achieve 
the assessment object. So, the teachers have to conduct the assessment according to their understanding [13]. 

The increasing need for understanding how assessment should be carried out in the classroom has 
attracted educators and researchers to conduct studies on classroom assessments. [1] Furthermore, classroom 
assessment refers to assessments of student learning carried out in classroom settings to enable teachers to 
provide a better way of learning and continually monitor students' progress, as opposed to testing external 
standards. This shows that classroom assessment tends to use teacher-made tests. Another more comprehensive 
view was put forward based on a study by [5], which emphasized that class assessment should focus on 
classroom decision-making. A teacher must understand that formative and summative assessments have 
different goals, even though both can be given in class. Formative assessment aims to see how well students 
learn, while summative measures student achievement after the learning period. Summative assessment is 
considered more important for most teachers in Indonesia because of the teacher's need to write reports on 
student achievement to school stakeholders.    

Several studies have examined the use of classroom assessment to improve teaching and learning and 
enhance students' learning achievement. A study by [6] found that classroom assessment helps students and 
teachers. Students can use classroom assessment information as a tool to improve learning. Conversely, 
teachers can use information from classroom assessment results to modify their teaching strategies to be more 
effective [7], [8]. Classroom assessment can also help teachers identify areas of student weakness in learning. 
Knowing students ' learning problems helps teachers plan to learn programs that are better suited to students' 
needs so that students get predetermined competencies. This shows that classroom assessment makes teachers 
aware of the best teaching practices. Moreover, a study by [9] revealed that if classroom assessment is carried 
out correctly, it allows teachers to provide information about the students' learning and gives feedback to 
students who tend to improve. Through assessment the teacher can determine the objectives, learning processes 
and learning outcomes achieved [10]. 

The teacher's understanding of classroom assessment determines how the teacher views and practices 
classroom assessment [1],[8]. Their understanding also influences teachers' understanding of carrying out 
assessments. Therefore teacher understanding is an essential component of good assessment practices [11]. 
Teachers need to build a high understanding of classroom assessment. They must understand the concept of 
class assessment and how assessment should be done in class. Teachers may have a negative understanding of 
class assessment because they only have a poor understanding of it. A study by [6] found that teacher 
understanding exerts a powerful influence on the practice of classroom assessment in the right direction. 
Teachers with strong beliefs in classroom assessment will make more appropriate classroom assessments. This 
can be deduced from teachers' understanding of class assessment which is influenced by their understanding 
of the benefits of classroom assessment. Teachers' understanding considerably influences the assessment of 
appropriate practices [13]. 

Some previous research also revealed that the teachers’ understanding of classroom assessment 
practices is influenced by the assessments conducted by the teachers in the classroom assessment (e.g., [1], [9], 
[12], [13]). The findings reveal significant differences in teacher assessment practices at different school levels. 
Moreover, another study by [11] showed that teachers in other locations tend to employ different assessment 
strategies. These findings indicate that teachers have different views of the classroom based on their 
understanding and understanding of class assessment. This is also confirmed by a study conducted by [12] 
found that teachers have various competencies in conducting classroom assessments. Teachers faced problems 
in performance assessment, interpretation of standardized test results, and grading procedures. 

Ideally, in assessing students, teachers are required to be a professional in ducting assessments based 
on the assessment policy or standard. The policy should be used as a reference in preparing and conducting the 
assessment to attain the real purpose of conducting the assessment in the classroom. Therefore, considering the 
previous studies, which were mainly conducted to see the classroom assessment practices in the general nature 
of assessment practices at schools. Unlike these studies, this present study is, however, intended to thoroughly 
study the alignment of teachers’ understanding of the assessment of English as a foreign language (EFL) to 
practices of classroom assessment which is viewed from their different lengths of teaching experiences. This 
study is significant to be performed because previous preliminary studies conducted at several schools showed 
that Indonesian teachers make inappropriate language assessments. Therefore, exploring research in classroom 
assessment practices becomes highly important because it provides educators with empirical evidence to 
inform them about the right decision in conducting classroom assessments. This present study specifically aims 
at revealing the alignment of teachers' understanding and practices of classroom assessment. 
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2. METHOD 
This study was carried out to explore each case of teachers' understanding and their practices in the 

English language classroom. This study was conducted to investigate selected cases. The cases are compared 
in-depth and are used to describe and interpret the situational existence of their cases from the same 
phenomenon through different perspectives [14]. A qualitative approach was used to reveal the alignment of 
teachers' understanding to how they practiced their understanding in the classroom. Through qualitative 
research, empirical knowledge of teachers' understanding and classroom assessment practices in EFL classes 
can then be adequately revealed as the findings of this study.  

Some criteria were carried out in selecting the teachers as the participants for this study. These 
qualified certified EFL teachers with at least five years of teaching experience with a minimum of a bachelor's 
degree in English Education represent different intensive experiences in teaching English. Due to many 
teachers in Bali being eligible for the present study, computerized open questionnaires were distributed through 
computer systems. The teachers’ profiles were then categorized accordingly. Finally, 15 English teachers at 
different high schools were determined to be the study participants. However, based on the selection criteria 
specification and to establish a thorough study, only three teachers were selected as the representative teachers. 
Therefore, these three teachers were chosen as the participants of this study. The selected participants were 
EFL high school teachers with significant differences in teaching experiences. They were from high, average, 
and low experiences. The objective of this study was to reveal the alignment of teachers' understanding and 
practices of classroom assessment. 

This study used qualitative research design to collect the required data concerning the alignment of 
teachers' understanding and practices of classroom assessment. Several techniques were used to collect data, 
including semi-structured interviews, observation, and document studies. Semi-structured interviews were 
used in gathering data related to the alignment of teachers' understanding and practices of classroom 
assessment. There were three interviews conducted in this study. All the interviews were recorded using 
computer systems and appliances to ensure all data were well-stored and put according to the predetermined 
category. The first interview was intended to determine the understanding and practical theories about 
classroom assessment as well as how classroom assessment is conducted in the classroom. The second 
interview was related to the practice of the participants in the class regarding the results of the previous 
interview. This interview was conducted after class classroom observations. The third interview is to confirm 
the alignment of teachers' understanding and classroom assessment practices. During classroom observations, 
notes on classroom activities were also taken. All activities were recorded and transcribed to facilitate analysis. 
All the interviews were recorded using computer systems to ensure that all data were well-recorded and all 
data could be put into the right categories. Therefore, all data from all cases can be analyzed correctly.  

The collected data were analyzed through interpretative analysis processes. First, the data collected 
from interviews were transcribed. Then the transcripts were checked to ensure all the required data were 
recorded correctly. Interview data and observation data were then coded and categorized using a specific way, 
reflecting their beliefs and understanding, which was then critically analyzed and presented descriptively. In 
analyzing the data, a detailed description of each interview result of teachers’ understanding and observation 
results of classroom practices was made thoroughly. The interview transcripts were supplemented with data 
from the records at the observation time. The participants then checked the data from the transcripts to validate 
what they said. 
 

 
3. RESULTS AND DISCUSSION 

 
3.1.  Results 

This study was conducted merely to align teachers' understanding and practices of classroom 
assessment. It is important because assessment is an integral part of language teaching. Moreover, assessment 
can reflect the learning outcomes well, and the teacher should know how to grade quality assessments. What 
things must be considered by teachers in conducting assessments, and how to assess learning according to the 
plan and target. Without the teacher recognizing and improperly using an assessment method, the results will 
not reflect the true state of the learning outcomes to be assessed. The assessment was the task of measuring 
student learning outcomes. Assessment is a way to assess students' level of ability by focusing on assessing 
students' understanding of the material being taught or finding out how well students had learned the lesson 
[8]. The data presented teachers' understanding are briefly discussed as follows. 

"For me, classroom assessment must be done well because it helps me to improve my students' learning 
achievement and also to improve my teaching strategies to make my students more active in learning. 
It can be done through formative and summative assessments. It also allows us to see students' 
achievements, weaknesses, and strengths. Therefore I think we should carry out classroom assessments 
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appropriately and make use of various assessment strategies. I always conduct the formative assessment 
at the end of the learning unit and summative assessment at the end of the semester". (Teacher A) 
 
“Classroom assessment must be done in every learning activity because it provides information about 
students' learning progress and achievement, weaknesses, and strengths in learning. The information 
then can be utilized for the improvement of learning activities. Formative assessment I conducted at the 
end of the learning unit and summative assessment every end of the semester”. (Teacher B) 
 
"I always carry out classroom assessments properly. I always conduct formative assessments and 
summative assessments at the end of the semester. Both assessments are really important because it 
makes me know my students learning progress and I can use the information to modify my teaching 
strategy to suit my students learning condition". (Teacher C) 

 
Excerpts of the interview above showed that Teacher A implements classroom assessment correctly 

because it helps him to improve his students' learning achievement. He also considers that classroom 
assessment allows him to see the weaknesses and strengths of his students. Therefore, he can modify teaching 
based on information from classroom assessments. He also understands that he must always carry out 
classroom assessments appropriately and utilize various assessment strategies.  

 The interviews show that teacher B has a considerably good understanding of classroom assessment. 
His view of classroom assessment is undoubtedly positive, and he urges every teacher to conduct a classroom 
assessment in teaching English to find students' weaknesses and strengths in learning. The quote shows that 
Teachers C has a high understanding of classroom assessment in which he can see that classroom assessment 
can be used to measure students learning progress, students' learning strains and weaknesses. In addition, he 
also uses the results of classroom assessments to improve his teaching style to be more successful. It seems 
that he understands the principle of classroom assessment which is conducted in the form of formative and 
summative assessment. 
 
Implementation of Classroom Assessment  
 

The classroom observations indicated that teachers in this study implemented classroom assessments 
in various forms. A summative assessment is typically conducted at the end of the semester of the learning 
period, as the school principal usually schedules it. Formative assessment on the hands was conducted 
differently by the teachers.  

Table 1 shows that all teachers implemented summative assessments. The test type and test content 
were utilized differently. Teacher A focused on the multiple-choice test, meanwhile, teacher B used completion 
tests, and the teacher C used more effective tests such as multiple-choice, completion, and essay. The test 
contents were differently focused on. Teacher A merely measured general knowledge and minorly measured 
the achievement of learning objectives. Teacher B mostly took the test from the textbook, meanwhile, teacher 
C focused on measuring the achievement of the learning objectives. The summative assessment was also not 
strictly supervised by teacher A, teacher B moderately supervised the assessment administration, whereas 
teacher C strictly supervised and properly administered the summative assessment. 
 

Table 1. Summative assessment 
 Test type Content Implementation 
Teacher A Multiple choices general knowledge and minorly 

related to learning objectives 
At the end of the semester and 
improperly supervised  

Teacher B Multiple choice and 
competition 

Textbook based and minorly related to 
learning objectives 

At the end of the semester and 
moderately supervised 

Teacher C Multiple choices, 
completion, and essay 

Focused on learning objectives  At the end of the semester and strictly 
supervised 

 
As shown in Table 2, all teachers carried out formative assessments after the learning processes, 

however, teachers implemented it in a variety of assessment forms.  Objective tests were mostly used by teacher 
A. Teacher B made use of multiple choice types, completion, matching, and essay formats. Meanwhile, Teacher 
C made use of essays and authentic assessments. The ways teachers administered the assessment were also in 
a variety of forms. Teacher A only occasionally conducted the formative assessment, teacher C properly 
conducted the formative assessment and more intensively carried out the assessment compared with teacher B.  
Teacher C made use of an essay, authentic assessment, and performance-based assessment, whereas teacher A 
merely used material from the exercise book, meanwhile teacher B used materials from exercise book and 
websites.  
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Table 2. Formative Assessment 

 Test type Content Implementation 
Teacher A Multiple choices and 

true-false, matching 
Topics are merely taken from the 
exercise book 

Occasionally conducted 

Teacher B Multiple choice, 
completion, matching, 
essay 

Topics are taken from the exercise book 
and some materials are taken from 
websites 

Sometimes conducted at the end of 
the learning unit  

Teacher C Essay, performance 
assessment, authentic 
assessment 

Topics are taken from the exercise book 
and authentic learning materials are also 
utilized 

Always conducted at the end learning 
unit and remedial is properly planned 

 
The data in the Table 2 showed that some teachers still have a variety of understanding of classroom 

assessment practices. During the interviews, teachers explained that they hardly had a teachers’ development 
program related to classroom assessment practices. Most of the knowledge they learned by themselves from 
available resources. Meanwhile, teacher C explained that she learned a lot when he was studying with a teacher 
in his college.   
 
3.2.  Discussion 

Assessment is a process that involves activities that teachers use to help students learn, whereby the 
activities involve educators gathering information about prior knowledge before instruction and determining 
appropriate upcoming learning topics using various techniques to gauge students' progress [15]. Thus, students 
feel helped by the teacher to achieve the expected results. all types of classroom assessments aim to assess 
students' learning outcomes in schools, take responsibility for implementing education in the community and 
determine the achievement of the quality of education [16].  

The teachers in this study showed that they have a good understanding of classroom assessment. The 
interviews indicated that they could comprehensively explain the types of classroom assessment activities, 
when the assessment should be conducted, and how it should be conducted. Although they all have a different 
level of understanding depending on their educational backgrounds, teachers' professional development 
programs and teaching experiences, to a broad extent, their understanding of classroom assessment is 
acceptably sufficient for conducting appropriate classroom assessment. This is in line with the findings of [17], 
[18]. However, this study revealed that the teachers who carried out classroom assessments were outside their 
level of understanding.  Teaching experiences could not be used as a guarantee of appropriate or better 
classroom assessment practices. 

Teacher A, for example, who has more than fifteen years of teaching experience, was found to conduct 
poor-quality classroom assessments. Although during the interviews he had indicated he has a good 
understanding of classroom assessment, however during a classroom observation, he practiced classroom 
assessment irrelevantly with their understanding. This can be seen from the test types, assessment topics, and 
the way the assessment is being conducted. The test types being used are solely in the form of objective tests. 
The tests are mainly taken from a test book and exercise book. Moreover, the way he conducted the assessment 
was also in a relaxed manner which was poorly supervised which enabled students to compare the answers 
with other students. Consequently, the assessment results could be used as student's reflection on their ability 
[19]. Moreover, teachers could use the results to improve learning activities to attain better learning objectives 
[20], [21]. Therefore, ideally, assessment should be always completed with feedback provision to enrich the 
student’' ability [22], [23]. 

Teacher B who has fewer teaching experiences when compared to teacher A showed better classroom 
assessment practices. During the interview process, he showed quite a similar level of understanding of the 
types, topics, and how classroom assessment should be implemented. Teacher B utilized more appropriate 
types such as Multiple choice, completion, matching, and essay and the topics were taken from the exercise 
book and some materials taken from websites.  He conducted summative assessments as scheduled by the 
school headmaster, however, the formative assessment was only sometimes conducted at the end of the learning 
unit completion. How he conducted formative assessment indicated that he carried out classroom assessment 
irrelevantly with his understanding. Ideally, he implemented classroom assessments in-line with their 
understanding [24]–[26]. 

Contrary to teachers A and B, teacher C has less than five years of teaching experience, so it can be 
said that he is a fresh graduate teacher. During the interviews, she explained her understanding of classroom 
assessment clearly and during the classroom observation, she showed that she carried out the most appropriate 
classroom assessment compared with other teachers. She utilized essays, performance assessments, and 
authentic assessments and used more authentic materials. The way she administered the classroom assessment 
both in the summative and formative assessment was set in an ideal assessment atmosphere. Consequently, the 
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assessment results could be used as a source of information for real achievement and can be used as a reference 
for learning improvement [8], [27], [28]. 

The findings above showed that teachers' discrepancies in classroom assessment practices were 
viewed from their understanding and teaching experiences. Implementation of classroom assessment is 
strongly influenced by the teacher's understanding of assessment. Teachers who understand assessment well 
can certainly carry out class assessments better [[29], [30]. This study found that the existing general theories 
and public assumptions related to teachers' understanding and teaching experiences are not always in-line with 
actual practices in a real classroom setting. The discrepancy occurred because many factors were affecting the 
implementation of the classroom assessment such as classroom conditions, time allotment, the national 
examination, and teachers' workloads. Among those factors, the need to be successful in the national exam is 
still one of the main factors which really worry all teachers [31], [32]. Consequently, most teachers focus on 
practising students in doing national exams. Teachers' workloads also become prime problems as teachers tried 
hard to fulfil all their duties, consequently, the implementation of classroom assessment tends to be neglected 
[33]. Ideally, teachers should allocate sufficient time for carrying out all types of assessments to gather 
appropriate information about students’ learning achievement [34]. 

Teachers need to be clear about the purpose of the assessment to implement assessment properly and 
appropriately [35]. It should be understood that the objectives of formative and summative assessments are 
quite different altogether. Formative assessment is mainly conducted to improve learning, while summative 
assessment is intended to measure student achievement. However, for both of the assessments, teachers ideally 
have to pay attention to three areas, namely knowledge (cognitive), attitude (affective), and skills 
(psychomotor). These three domains should be assessed proportionally according to the nature of the subject 
matter. Moreover, classroom assessment should be ideally carried out continuously and periodically. 
Continuous means that assessment is carried out throughout the learning process, while periodic means 
assessment is carried out after learning one competency, at the end of the education unit level and the end of 
each semester.  

Considering the importance of accurate implementation of assessment, teachers need to carefully plan 
the assessment. Planning classroom assessments is a very important thing in learning to determine the success 
of learning [35]–[37]. Teachers therefore in the application of classroom assessment need to have a high 
understanding of the type and form of assessment and how to use them in class. Additionally, in conducting 
classroom assessment, the following things need to be considered, such as comprehending assessment as an 
integral part of learning activities, developing learning strategies that encourage and strengthen the assessment 
process as a reflection activity (self-reflection and learning experience), carrying out various assessment 
strategies in the learning program to provide multiple types of information about student learning outcomes, 
accommodating student needs, developing a recording system that provides varied ways of observing student 
learning,  and using assessment to gather information to make decisions about the level of student achievement. 
The discussion above indicated that classroom assessment is a very complex activity to do in the classroom; 
therefore, to conduct it appropriately, teachers need a very high understanding and passion in doing their duties, 
particularly in preparing and carrying out the classroom assessment. 
 
 
4. CONCLUSION 

Classroom assessment serves as a material consideration in determining classroom progress, feedback 
in improving teaching programs, a driving tool in enhancing students' ability, and a tool for students to evaluate 
their performance and self-reflection to improve themselves. This study revealed that teachers have a variety 
of understanding of classroom assessment and classroom assessments were not always practiced properly in 
line with their understanding. This discrepancy due to the fact that several factors influenced their classroom 
practices. Thus, considering the importance of these findings, further study should be conducted, and these 
findings can be used as a reference for other researchers and policymakers to pay more attention to teachers' 
professional development programs and other forms of teacher enrichment activities. 
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 A comprehensive understanding of classroom assessment is essential for 
improving students’ learning and teachers’ professionalism. This study was 
conducted to gain better information about teachers’ understanding of 
classroom assessment compared to their classroom practices. Semi-
structured interviews and classroom observations were employed to collect 
the data. The collected data were then analyzed comprehensively using 
comparative and argumentative methods. The results were then presented 
descriptively to establish the findings. The findings showed that some 
teachers’ classroom assessment practices were consistent with their 
assessment understanding, while others were inconsistent. The findings 
suggest that different contextual factors may influence teachers’ classroom 
practices. Furthermore, English as a foreign language (EFL) teachers need to 
be re-trained on comprehending the influencing contextual factors to utilize 
their understanding of assessment in the classroom effectively. 
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1. INTRODUCTION 

Classroom assessment is an integral part of teaching that enhances, empowers, and celebrates 
student learning [1]. Conducting appropriate classroom assessments is essential in any instruction to achieve 
educational objectives. Regarding education objectives in Indonesia, conducting classroom assessments is 
vividly important because all teachers must report for their students’ learning conditions. Class assessments 
are generally carried out through a series of steps consisting of gathering, synthesizing, and interpreting 
information to assist in decision-making in class. Research by Box, Skoog, and Dabbs [2] highlighted the 
need to improve teachers’ ability to carry out classroom assessments. It will help teachers develop their 
competencies in making decisions about class management, instruction, and student learning, including doing 
appropriate instructional planning. 

In conducting classroom assessment, teachers must be able to determine the type or format of 
assessment precisely, establish goals for assessment, set assessment tasks, assess performance and provide 
feedback, and monitor student learning outcomes. The ability of these teachers is vital so that the assessment 
objectives can be fully achieved [3]. The achievement of assessment naturally influences the conditions of 
learning in the classroom. This is in line with a study conducted by Alkharusi [4] which emphasized that 
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effective classroom assessment allows teachers to make decisions about the quality of teaching and the 
student's progress. Consequently, teachers must have a high understanding of classroom assessment 
implementation to achieve the assessment object. So, the teachers have to conduct the assessment according 
to their understanding [5]. 

The increasing need for understanding how assessment should be carried out in the classroom has 
attracted educators and researchers to conduct studies on classroom assessments. Research by Hill [1] 
classroom assessment refers to assessments of student learning carried out in classroom settings to enable 
teachers to provide a better way of learning and continually monitor students’ progress, as opposed to testing 
external standards. This shows that classroom assessment tends to use teacher-made tests. Another more 
comprehensive view was put forward based on other study [6], which emphasized that class assessment 
should focus on classroom decision-making. A teacher must understand that formative and summative 
assessments have different goals, even though both can be given in class. Formative assessment aims to see 
how well students learn, while summative measures student achievement after the learning period. 
Summative assessment is considered more important for most teachers in Indonesia because of the teacher's 
need to write reports on student achievement to school stakeholders.  

Several studies have examined the use of classroom assessment to improve teaching and learning 
and enhance students' learning achievement. Research by Karimi and Shafiee [7] found that classroom 
assessment helps students and teachers. Students can use classroom assessment information as a tool to 
improve learning. Conversely, teachers can use information from classroom assessment results to modify 
their teaching strategies to be more effective [8], [9]. Classroom assessment can also help teachers identify 
areas of student weakness in learning. Knowing students 'learning problems helps teachers plan to learn 
programs that are better suited to students' needs so that students get predetermined competencies. This 
shows that classroom assessment makes teachers aware of the best teaching practices. Moreover, research by 
Volante [10] revealed that if classroom assessment is carried out correctly, it allows teachers to provide 
information about the students' learning and gives feedback to students who tend to improve. Through 
assessment the teacher can determine the objectives, learning processes and learning outcomes achieved [11]. 

The teacher's understanding of classroom assessment determines how the teacher views and 
practices classroom assessment [1], [9]. Their understanding also influences teachers' understanding of 
carrying out assessments. Therefore teacher understanding is an essential component of good assessment 
practices [12]. Teachers need to build a high understanding of classroom assessment. They must understand 
the concept of class assessment and how assessment should be done in class. Teachers may have a negative 
understanding of class assessment because they only have a poor understanding of it. Research by Karimi 
and Shafiee [7] found that teacher understanding exerts a powerful influence on the practice of classroom 
assessment in the right direction. Teachers with strong beliefs in classroom assessment will make more 
appropriate classroom assessments. This can be deduced from teachers' understanding of class assessment 
which is influenced by their understanding of the benefits of classroom assessment. Teachers' understanding 
considerably influences the assessment of appropriate practices [5]. 

Several researches also revealed that the teachers’ understanding of classroom assessment practices 
is influenced by the assessments conducted by the teachers in the classroom assessment [1], [5], [10], [13]. 
The findings reveal significant differences in teacher assessment practices at different school levels. 
Moreover, research by Yahiji, Otaya, and Anwar [12] showed that teachers in other locations tend to employ 
different assessment strategies. These findings indicate that teachers have different views of the classroom 
based on their understanding and understanding of class assessment. This is also confirmed by a study 
conducted by Zhang and Burry-Stock [13] found that teachers have various competencies in conducting 
classroom assessments. Teachers faced problems in performance assessment, interpretation of standardized 
test results, and grading procedures. 

Ideally, in assessing students, teachers are required to be a professional in ducting assessments based 
on the assessment policy or standard. The policy should be used as a reference in preparing and conducting 
the assessment to attain the real purpose of conducting the assessment in the classroom. Therefore, 
considering the previous studies, which were mainly conducted to see the classroom assessment practices in 
the general nature of assessment practices at schools. Unlike these studies, this present study is, however, 
intended to thoroughly study the alignment of teachers’ understanding of the assessment of English as a 
foreign language (EFL) to practices of classroom assessment which is viewed from their different lengths of 
teaching experiences. This study is significant to be performed because previous preliminary studies 
conducted at several schools showed that Indonesian teachers make inappropriate language assessments. 
Therefore, exploring research in classroom assessment practices becomes highly important because it 
provides educators with empirical evidence to inform them about the right decision in conducting classroom 
assessments. This present study specifically aims at revealing the alignment of teachers' understanding and 
practices of classroom assessment. 
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2. RESEARCH METHOD 
This study was carried out to explore each case of teachers’ understanding and their practices in the 

English language classroom. This study was conducted to investigate selected cases. The cases are compared 
in-depth and are used to describe and interpret the situational existence of their cases from the same 
phenomenon through different perspectives [14]. A qualitative approach was used to reveal the alignment of 
teachers' understanding to how they practiced their understanding in the classroom. Through qualitative 
research, empirical knowledge of teachers’ understanding and classroom assessment practices in EFL classes 
can then be adequately revealed as the findings of this study. 

Some criteria were carried out in selecting the teachers as the participants for this study. These 
qualified certified EFL teachers with at least five years of teaching experience with a minimum of a 
bachelor’s degree in English Education represent different intensive experiences in teaching English. Due to 
many teachers in Bali being eligible for the present study, computerized open questionnaires were distributed 
through computer systems. The teachers’ profiles were then categorized accordingly. Finally, 15 English 
teachers at different high schools were determined to be the study participants. However, based on the 
selection criteria specification and to establish a thorough study, only three teachers were selected as the 
representative teachers. Therefore, these three teachers were chosen as the participants of this study. The 
selected participants were EFL high school teachers with significant differences in teaching experiences. 
They were from high, average, and low experiences. The objective of this study was to reveal the alignment 
of teachers' understanding and practices of classroom assessment. 

This study used qualitative research design to collect the required data concerning the alignment of 
teachers' understanding and practices of classroom assessment. Several techniques were used to collect data, 
including semi-structured interviews, observation, and document studies. Semi-structured interviews were 
used in gathering data related to the alignment of teachers' understanding and practices of classroom 
assessment. There were three interviews conducted in this study. All the interviews were recorded using 
computer systems and appliances to ensure all data were well-stored and put according to the predetermined 
category. The first interview was intended to determine the understanding and practical theories about 
classroom assessment as well as how classroom assessment is conducted in the classroom. The second 
interview was related to the practice of the participants in the class regarding the results of the previous 
interview. This interview was conducted after class classroom observations. The third interview is to confirm 
the alignment of teachers' understanding and classroom assessment practices. During classroom observations, 
notes on classroom activities were also taken. All activities were recorded and transcribed to facilitate 
analysis. All the interviews were recorded using computer systems to ensure that all data were well-recorded 
and all data could be put into the right categories. Therefore, all data from all cases can be analyzed correctly. 

The collected data were analyzed through interpretative analysis processes. First, the data collected 
from interviews were transcribed. Then the transcripts were checked to ensure all the required data were 
recorded correctly. Interview data and observation data were then coded and categorized using a specific 
way, reflecting their beliefs and understanding, which was then critically analyzed and presented 
descriptively. In analyzing the data, a detailed description of each interview result of teachers’ understanding 
and observation results of classroom practices was made thoroughly. The interview transcripts were 
supplemented with data from the records at the observation time. The participants then checked the data from 
the transcripts to validate what they said. 
 
 
3. RESULTS AND DISCUSSION 
3.1.  Results 

This study was conducted merely to align teachers' understanding and practices of classroom 
assessment. It is important because assessment is an integral part of language teaching. Moreover, assessment 
can reflect the learning outcomes well, and the teacher should know how to grade quality assessments. What 
things must be considered by teachers in conducting assessments, and how to assess learning according to the 
plan and target. Without the teacher recognizing and improperly using an assessment method, the results will 
not reflect the true state of the learning outcomes to be assessed. The assessment was the task of measuring 
student learning outcomes. Assessment is a way to assess students' level of ability by focusing on assessing 
students' understanding of the material being taught or finding out how well students had learned the lesson 
[9]. The data presented teachers' understanding are briefly discussed as: 

 
“For me, classroom assessment must be done well because it helps me to improve my students’ 
learning achievement and also to improve my teaching strategies to make my students more active 
in learning. It can be done through formative and summative assessments. It also allows us to see 
students’ achievements, weaknesses, and strengths. Therefore, I think we should carry out 
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classroom assessments appropriately and make use of various assessment strategies. I always 
conduct the formative assessment at the end of the learning unit and summative assessment at the 
end of the semester.” (Teacher A) 
“Classroom assessment must be done in every learning activity because it provides information 
about students' learning progress and achievement, weaknesses, and strengths in learning. The 
information then can be utilized for the improvement of learning activities. Formative assessment I 
conducted at the end of the learning unit and summative assessment every end of the semester.” 
(Teacher B) 
“I always carry out classroom assessments properly. I always conduct formative assessments and 
summative assessments at the end of the semester. Both assessments are really important because 
it makes me know my students learning progress and I can use the information to modify my 
teaching strategy to suit my students learning condition.” (Teacher C) 
 
Excerpts of the interview showed that Teacher A implements classroom assessment correctly 

because it helps him to improve his students’ learning achievement. Teacher A also considers that classroom 
assessment allows him to see the weaknesses and strengths of his students. Therefore, he can modify teaching 
based on information from classroom assessments. Teacher A also understands that he must always carry out 
classroom assessments appropriately and utilize various assessment strategies.  

The interviews show that Teacher B has a considerably good understanding of classroom 
assessment. His view of classroom assessment is undoubtedly positive, and he urges every teacher to conduct 
a classroom assessment in teaching English to find students' weaknesses and strengths in learning. The quote 
shows that Teacher C has a high understanding of classroom assessment in which he can see that classroom 
assessment can be used to measure students learning progress, students' learning strains and weaknesses. In 
addition, he also uses the results of classroom assessments to improve his teaching style to be more 
successful. It seems that he understands the principle of classroom assessment which is conducted in the form 
of formative and summative assessment. 
 
3.1.1. Implementation of classroom assessment  

The classroom observations indicated that teachers in this study implemented classroom assessments 
in various forms. A summative assessment is typically conducted at the end of the semester of the learning 
period, as the school principal usually schedules it. Formative assessment on the hands was conducted 
differently by the teachers.  

Table 1 shows that all teachers implemented summative assessments. The test type and test content 
were utilized differently. Teacher A focused on the multiple-choice test, meanwhile, Teacher B used 
completion tests, and the Teacher C used more effective tests such as multiple-choice, completion, and essay. 
The test contents were differently focused on. Teacher A merely measured general knowledge and minorly 
measured the achievement of learning objectives. Teacher B mostly took the test from the textbook, 
meanwhile, Teacher C focused on measuring the achievement of the learning objectives. The summative 
assessment was also not strictly supervised by Teacher A, Teacher B moderately supervised the assessment 
administration, whereas Teacher C strictly supervised and properly administered the summative assessment. 
 
 

Table 1. Summative assessment 
 Test type Content Implementation 
Teacher A Multiple choices General knowledge and minorly 

related to learning objectives 
At the end of the semester and improperly 
supervised  

Teacher B Multiple choice and 
competition 

Textbook based and minorly 
related to learning objectives 

At the end of the semester and moderately 
supervised 

Teacher C Multiple choices, 
completion, and essay 

Focused on learning objectives  At the end of the semester and strictly 
supervised 

 
 

As shown in Table 2, all teachers carried out formative assessments after the learning processes, 
however, teachers implemented it in a variety of assessment forms. Objective tests were mostly used by 
Teacher A. Teacher B made use of multiple-choice types, completion, matching, and essay formats. 
Meanwhile, Teacher C made use of essays and authentic assessments. The ways teachers administered the 
assessment were also in a variety of forms. Teacher A only occasionally conducted the formative assessment, 
Teacher C properly conducted the formative assessment and more intensively carried out the assessment 
compared with Teacher B. Teacher C made use of an essay, authentic assessment, and performance-based 
assessment, whereas Teacher A merely used material from the exercise book, meanwhile Teacher B used 
materials from exercise book and websites. 
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The data in the Table 2 showed that some teachers still have a variety of understanding of classroom 
assessment practices. During the interviews, teachers explained that they hardly had a teachers’ development 
program related to classroom assessment practices. Most of the knowledge they learned by themselves from 
available resources. Meanwhile, Teacher C explained that she learned a lot when he was studying with a 
teacher in his college. 

 
 

Table 2. Formative assessment 
 Test type Content Implementation 

Teacher A Multiple choices and 
true-false, matching 

Topics are merely taken from the exercise 
book 

Occasionally conducted 

Teacher B Multiple choice, 
completion, matching, 
essay 

Topics are taken from the exercise book and 
some materials are taken from websites 

Sometimes conducted at the end of the 
learning unit  

Teacher C Essay, performance 
assessment, authentic 
assessment 

Topics are taken from the exercise book and 
authentic learning materials are also utilized 

Always conducted at the end learning 
unit and remedial is properly planned 

 
 
3.2.  Discussion 

Assessment is a process that involves activities that teachers use to help students learn, whereby the 
activities involve educators gathering information about prior knowledge before instruction and determining 
appropriate upcoming learning topics using various techniques to gauge students’ progress [15]. Thus, 
students feel helped by the teacher to achieve the expected results. All types of classroom assessments aim to 
assess students’ learning outcomes in schools, take responsibility for implementing education in the 
community and determine the achievement of the quality of education [16]. 

The teachers in this study showed that they have a good understanding of classroom assessment. The 
interviews indicated that they could comprehensively explain the types of classroom assessment activities, 
when the assessment should be conducted, and how it should be conducted. Although they all have a 
different level of understanding depending on their educational backgrounds, teachers' professional 
development programs and teaching experiences, to a broad extent, their understanding of classroom 
assessment is acceptably sufficient for conducting appropriate classroom assessment. This is in line with the 
findings of previous studies [17], [18]. However, this study revealed that the teachers who carried out 
classroom assessments were outside their level of understanding. Teaching experiences could not be used as 
a guarantee of appropriate or better classroom assessment practices. 

Teacher A, for example, who has more than 15 years of teaching experience, was found to conduct 
poor-quality classroom assessments. Although during the interviews he had indicated he has a good 
understanding of classroom assessment, however during a classroom observation, he practiced classroom 
assessment irrelevantly with their understanding. This can be seen from the test types, assessment topics, and 
the way the assessment is being conducted. The test types being used are solely in the form of objective tests. 
The tests are mainly taken from a test book and exercise book. Moreover, the way he conducted the 
assessment was also in a relaxed manner which was poorly supervised which enabled students to compare the 
answers with other students. Consequently, the assessment results could be used as student’s reflection on 
their ability [19]. Moreover, teachers could use the results to improve learning activities to attain better 
learning objectives [20], [21]. Therefore, ideally, assessment should be always completed with feedback 
provision to enrich the student’ ability [22], [23]. 

Teacher B who has fewer teaching experiences when compared to Teacher A showed better 
classroom assessment practices. During the interview process, he showed quite a similar level of 
understanding of the types, topics, and how classroom assessment should be implemented. Teacher B utilized 
more appropriate types such as multiple choice, completion, matching, and essay and the topics were taken 
from the exercise book and some materials taken from websites. He conducted summative assessments as 
scheduled by the school headmaster; however, the formative assessment was only sometimes conducted at 
the end of the learning unit completion. How he conducted formative assessment indicated that he carried out 
classroom assessment irrelevantly with his understanding. Ideally, he implemented classroom assessments in-
line with their understanding [24]–[26]. 

Contrary to Teachers A and B, Teacher C has less than five years of teaching experience, so it can 
be said that he is a fresh graduate teacher. During the interviews, she explained her understanding of 
classroom assessment clearly and during the classroom observation, she showed that she carried out the most 
appropriate classroom assessment compared with other teachers. She utilized essays, performance 
assessments, and authentic assessments and used more authentic materials. The way she administered the 
classroom assessment both in the summative and formative assessment was set in an ideal assessment 
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atmosphere. Consequently, the assessment results could be used as a source of information for real 
achievement and can be used as a reference for learning improvement [9], [27], [28]. 

The findings showed that teachers' discrepancies in classroom assessment practices were viewed 
from their understanding and teaching experiences. Implementation of classroom assessment is strongly 
influenced by the teacher's understanding of assessment. Teachers who understand assessment well can 
certainly carry out class assessments better [29], [30]. This study found that the existing general theories and 
public assumptions related to teachers' understanding and teaching experiences are not always in-line with 
actual practices in a real classroom setting. The discrepancy occurred because many factors were affecting 
the implementation of the classroom assessment such as classroom conditions, time allotment, the national 
examination, and teachers' workloads. Among those factors, the need to be successful in the national exam is 
still one of the main factors which really worry all teachers [31], [32]. Consequently, most teachers focus on 
practicing students in doing national exams. Teachers' workloads also become prime problems as teachers 
tried hard to fulfil all their duties, consequently, the implementation of classroom assessment tends to be 
neglected [33]. Ideally, teachers should allocate sufficient time for carrying out all types of assessments to 
gather appropriate information about students’ learning achievement [34]. 

Teachers need to be clear about the purpose of the assessment to implement assessment properly and 
appropriately [35]. It should be understood that the objectives of formative and summative assessments are 
quite different altogether. Formative assessment is mainly conducted to improve learning, while summative 
assessment is intended to measure student achievement. However, for both of the assessments, teachers 
ideally have to pay attention to three areas, namely knowledge (cognitive), attitude (affective), and skills 
(psychomotor). These three domains should be assessed proportionally according to the nature of the subject 
matter. Moreover, classroom assessment should be ideally carried out continuously and periodically. 
Continuous means that assessment is carried out throughout the learning process, while periodic means 
assessment is carried out after learning one competency, at the end of the education unit level and the end of 
each semester. 

Considering the importance of accurate implementation of assessment, teachers need to carefully 
plan the assessment. Planning classroom assessments is a very important thing in learning to determine the 
success of learning [35]–[37]. Teachers therefore in the application of classroom assessment need to have a 
high understanding of the type and form of assessment and how to use them in class. Additionally, in 
conducting classroom assessment, the following things need to be considered, such as comprehending 
assessment as an integral part of learning activities, developing learning strategies that encourage and 
strengthen the assessment process as a reflection activity (self-reflection and learning experience), carrying 
out various assessment strategies in the learning program to provide multiple types of information about 
student learning outcomes, accommodating student needs, developing a recording system that provides 
varied ways of observing student learning, and using assessment to gather information to make decisions 
about the level of student achievement. The discussion indicated that classroom assessment is a very complex 
activity to do in the classroom; therefore, to conduct it appropriately, teachers need a very high understanding 
and passion in doing their duties, particularly in preparing and carrying out the classroom assessment. 
 
 
4. CONCLUSION 

Classroom assessment serves as a material consideration in determining classroom progress, 
feedback in improving teaching programs, a driving tool in enhancing students’ ability, and a tool for 
students to evaluate their performance and self-reflection to improve themselves. This study revealed that 
teachers have a variety of understanding of classroom assessment and classroom assessments were not 
always practiced properly in line with their understanding. This discrepancy due to the fact that several 
factors influenced their classroom practices. Thus, considering the importance of these findings, further study 
should be conducted, and these findings can be used as a reference for other researchers and policymakers to 
pay more attention to teachers’ professional development programs and other forms of teacher enrichment 
activities. 
 
 
REFERENCES 
[1] K. Hill, “Understanding classroom-based assessment practices: a precondition for teacher assessment literacy,” Papers in 

Language Testing and Assessment, vol. 6, no. 1, pp. 1–17, 2017. 
[2] C. Box, G. Skoog, and J. M. Dabbs, “A case study of teacher personal practice assessment theories and complexities of 

implementing formative assessment,” American Educational Research Journal, vol. 52, no. 5, pp. 956–983, Oct. 2015, doi: 
10.3102/0002831215587754. 

[3] M. W. Kuze and A. Shumba, “An investigation into formative assessment practices of teachers in selected schools in Fort 
Beaufort in South Africa,” Journal of Social Sciences, vol. 29, no. 2, pp. 159–170, 2011, doi: 10.1080/09718923.2011.11892966. 

 



                ISSN: 2252-8822 

Int J Eval & Res Educ, Vol. 12, No. 4, December 2023: 2354-2361 

2360 

[4] H. Alkharusi, “An evaluation of the measurement of perceived classroom assessment environment,” International Journal of 
Instruction, vol. 8, no. 2, pp. 45–54, Jul. 2015, doi: 10.12973/iji.2015.824a. 

[5] V. Yamtim and S. Wongwanich, “A study of classroom assessment literacy of primary school teachers,” Procedia - Social and 
Behavioral Sciences, vol. 116, pp. 2998–3004, Feb. 2014, doi: 10.1016/j.sbspro.2014.01.696. 

[6] T. Ounis, “Exploring secondary teachers’ perceptions of classroom assessment in a Tunisian context,” International Journal of 
Language and Linguistics, vol. 4, no. 2, pp. 116–124, 2017. 

[7] M. N. Karimi and Z. Shafiee, “Iranian EFL teachers’ perceptions of dynamic assessment: exploring the role of education and 
length of service,” Australian Journal of Teacher Education, vol. 39, no. 8, pp. 143–162, Jan. 2014, doi: 
10.14221/ajte.2014v39n8.10. 

[8] I. A. M. S. Widiastuti, N. W. Krismayani, N. M. W. Murtini, I. B. N. Mantra, and H. Sukoco, “Communication, inquiring, 
networking, teaching, applying (CINTA) as an effective learning model to improve students’ critical and creative thinking skills,” 
International Journal of Information and Education Technology, vol. 12, no. 12, pp. 1337–1344, 2022, doi: 
10.18178/ijiet.2022.12.12.1757. 

[9] I. A. M. S. Widiastuti, N. Mukminatien, J. A. Prayogo, and E. Irawati, “Dissonances between teachers’ beliefs and practices of 
formative assessment in EFL classes,” International Journal of Instruction, vol. 13, no. 1, pp. 71–84, Jan. 2020, doi: 
10.29333/iji.2020.1315a. 

[10] L. Volante, “Principles for effective classroom assessment,” Brock Education Journal, vol. 15, no. 2, pp. 134–147, Jan. 2006, doi: 
10.26522/brocked.v15i2.74. 

[11] R. Ghiatău, G. Diac, and V. Curelaru, “Interaction between summative and formative in higher education assessment: students’ 
perception,” Procedia - Social and Behavioral Sciences, vol. 11, pp. 220–224, 2011, doi: 10.1016/j.sbspro.2011.01.065. 

[12] K. Yahiji, L. G. Otaya, and H. Anwar, “Assessment model of student field practice at faculty of tarbiyah and teaching training in 
Indonesia: a reality and expectation,” International Journal of Instruction, vol. 12, no. 1, pp. 251–268, Jan. 2019, doi: 
10.29333/iji.2019.12117a. 

[13] Z. Zhang and J. A. Burry-Stock, “Classroom assessment practices and teachers’ self-perceived assessment skills,” Applied 
Measurement in Education, vol. 16, no. 4, pp. 323–342, Oct. 2003, doi: 10.1207/S15324818AME1604_4. 

[14] S. Borg, “The impact of in-service teacher education on language teachers’ beliefs,” System, vol. 39, no. 3, pp. 370–380, Sep. 
2011, doi: 10.1016/j.system.2011.07.009. 

[15] C. Z. Oo, D. Alonzo, and C. Davison, “Pre-service teachers’ decision-making and classroom assessment practices,” Frontiers in 
Education, vol. 6, pp. 1–12, Apr. 2021, doi: 10.3389/feduc.2021.628100. 

[16] H. Kang and E. M. Furtak, “Learning theory, classroom assessment, and equity,” Educational Measurement: Issues and Practice, 
vol. 40, no. 3, pp. 73–82, Sep. 2021, doi: 10.1111/emip.12423. 

[17] A. Figueras-Daniel and Z. Li, “Evidence of support for dual language learners in a study of bilingual staffing patterns using the 
classroom assessment of supports for emergent bilingual acquisition (CASEBA),” Early Childhood Research Quarterly, vol. 54, 
pp. 271–285, 2021, doi: 10.1016/j.ecresq.2020.09.011. 

[18] P. M. Cuarto and H. C. Cuarto, “Professional development and classroom assessment practices of university faculty in the ‘new 
normal,’” Puissant, vol. 2, pp. 282–294, 2021. 

[19] N.-H. Kang and C. S. Wallace, “Secondary science teachers’ use of laboratory activities: linking epistemological beliefs, goals, 
and practices,” Science Education, vol. 89, no. 1, pp. 140–165, Jan. 2005, doi: 10.1002/sce.20013. 

[20] H. L. Andrade, S. M. Brookhart, and E. C. Yu, “Classroom assessment as co-regulated learning: a systematic review,” Frontiers 
in Education, vol. 6, pp. 1–18, Dec. 2021, doi: 10.3389/feduc.2021.751168. 

[21] M. Wilson, “Making measurement important for education: the crucial role of classroom assessment,” Educational Measurement: 
Issues and Practice, vol. 37, no. 1, pp. 5–20, Mar. 2018, doi: 10.1111/emip.12188. 

[22] S. K. Mahapatra, “Online formative assessment and feedback practices of ESL teachers in India, Bangladesh and Nepal: a 
multiple case study,” The Asia-Pacific Education Researcher, vol. 30, no. 6, pp. 519–530, Dec. 2021, doi: 10.1007/s40299-021-
00603-8. 

[23] J. H. McMillan, J. C. Venable, and D. Varier, “Studies of the effect of formative assessment on student achievement: So much 
more is needed,” Practical Assessment, Research and Evaluation, vol. 18, no. 2, pp. 1–15, 2013. 

[24] C. DeLuca, N. Rickey, and A. Coombs, “Exploring assessment across cultures: teachers’ approaches to assessment in the US, 
China, and Canada,” Cogent Education, vol. 8, no. 1, pp. 1–26, Jan. 2021, doi: 10.1080/2331186X.2021.1921903. 

[25] A. E. Wilson-Daily, M. Feliu-Torruella, and M. R. Serra, “Key competencies: developing an instrument for assessing trainee 
teachers’ understanding and views,” Teacher Development, vol. 25, no. 4, pp. 478–493, Aug. 2021, doi: 
10.1080/13664530.2021.1930127. 

[26] I. M. Scott, “Beyond ‘driving’: the relationship between assessment, performance and learning,” Medical Education, vol. 54,  
no. 1, pp. 54–59, Jan. 2020, doi: 10.1111/medu.13935. 

[27] N. Angrist, P. Bergman, D. K. Evans, S. Hares, M. C. H. Jukes, and T. Letsomo, “Practical lessons for phone-based assessments 
of learning,” BMJ Global Health, vol. 5, no. 7, pp. 1–6, Jul. 2020, doi: 10.1136/bmjgh-2020-003030. 

[28] M. Ferreira, B. Martinsone, and S. Talić, “Promoting sustainable social emotional learning at school through relationship-
centered learning environment, teaching methods and formative assessment,” Journal of Teacher Education for Sustainability, 
vol. 22, no. 1, pp. 21–36, Jun. 2020, doi: 10.2478/jtes-2020-0003. 

[29] M. A. Arrafii and B. Sumarni, “Teachers’ understanding of formative assessment,” Lingua Cultura, vol. 12, no. 1, pp. 45–52, 
Feb. 2018, doi: 10.21512/lc.v12i1.2113. 

[30] P. M. Ndukanio, M. B. Oundo, and S. M. Kinyua, “Factors influencing design of business studies tests in formative assessment: a 
case study of secondary schools in Mount Kenya Region in Kenya,” Australian Journal of Commerce Study, vol. 3, no. 4, pp. 29–
34, 2015. 

[31] W. Maba and I. B. N. Mantra, “An analysis of assessment models employed by the Indonesian elementary school teachers,” 
International Journal of Social Sciences and Humanities, vol. 1, no. 1, pp. 39–45, Apr. 2017, doi: 10.29332/ijssh.v1n1.38. 

[32] W. Maba, I. B. K. Perdata, I. N. Astawa, and I. B. N. Mantra, “Conducting assessment instrument models for teacher competence, 
teacher welfare as an effort to enhance education quality,” International Research Journal of Management, IT and Social 
Sciences, vol. 5, no. 3, pp. 46–52, Apr. 2018, doi: 10.21744/irjmis.v5i3.667. 

[33] I. A. M. Cahyani, I. B. N. Mantra, and I. G. A. P. Wirastuti, “Employing picture description to assess the students’ descriptive 
paragraph writing,” Soshum: Jurnal Sosial dan Humaniora, vol. 8, no. 1, pp. 86–93, Mar. 2018, doi: 10.31940/soshum.v8i1.797. 

[34] I. B. N. Mantra, A. A. P. Arsana, I. G. A. P. T. Indrawati, and A. A. R. Laksmi, “Exploring EFL students’ descriptive paragraph 
writing ability through critical assessment process,” International Journal of Linguistics and Discourse Analytics (IJOLIDA),  
vol. 2, no. 2, pp. 51–57, Mar. 2021, doi: 10.52232/ijolida.v2i2.35. 



Int J Eval & Res Educ  ISSN: 2252-8822  
 

Alignment of English as a foreign language teachers’ understanding of … (Ida Ayu Made Sri Widiastuti) 

2361 

[35] P. E. Newton, “Clarifying the purposes of educational assessment,” Assessment in Education: Principles, Policy & Practice,  
vol. 14, no. 2, pp. 149–170, Jul. 2007, doi: 10.1080/09695940701478321. 

[36] M. Birenbaum, H. Kimron, and H. Shilton, “Nested contexts that shape assessment for learning: school-based professional 
learning community and classroom culture,” Studies in Educational Evaluation, vol. 37, no. 1, pp. 35–48, Mar. 2011, doi: 
10.1016/j.stueduc.2011.04.001. 

[37] M. A. Adarkwah, “The power of assessment feedback in teaching and learning: a narrative review and synthesis of the literature,” 
SN Social Sciences, vol. 1, no. 3, pp. 1–44, Mar. 2021, doi: 10.1007/s43545-021-00086-w. 

 
 
BIOGRAPHIES OF AUTHORS 
 

 

Ida Ayu Made Sri Widiastuti     received her Bachelor’s degree in English 
Education from the Mahasaraswati University Denpasar in 2010, two Master’s degrees in 
English Education from the Ganesha University of Education and Linguistics from the 
Udayana University both in 2011, and Doctoral degree in English Education from the State 
University of Malang in 2019. She is an associate professor and has been a lecturer in the 
English Education study program at Mahasaraswati University Denpasar since 2010. 
Currently, the author is actively conducting research in the fields of education and assessment 
and has many publications published in various accredited national and international journals 
of repute. In addition, the author is also a reviewer of reputable national/international journals 
and a speaker or resource person in various national and international seminars and 
conferences. She can be contacted at email: idaayuwidia@unmas.ac.id. 

  

 

Katie Weir     is a Senior Lecturer in Assessment and Curriculum at the School of 
Education and Professional Studies, Griffith University Australia. She began her career in 
education as a Secondary Science teacher in North Queensland, where she enjoyed thirteen 
years teaching and heading up school science departments. A move to Sydney opened up an 
opportunity to return to university to undertake a Master's Degree in Education specializing in 
Curriculum Studies. This was followed up with a Ph.D. at the University of Queensland that 
examined the New Basics Curriculum under the supervision of Professor Allan Luke. That 
was ten years ago, and that research inspired Katie’s passion for assessment. Her academic 
career includes employment as a lecturer in the middle years at QUT, teacher professional 
experience at SCU, and a senior lecturer in Assessment at Griffith University. Her research 
and teaching focus is on quality, the school-based assessment that supports and enriches 
learning. She can be contacted at email: k.weir@griffith.edu.au. 

  

 

Heru Sukoco     received his B.Sc. degree in Computer Science from the Institut 
Pertanian Bogor (IPB) in 1999, M.Eng. degree in Electrical Engineering from the Institut 
Teknologi Bandung (ITB) in 2005, and Dr.Eng. degree in Advanced IT and Informatics from 
the Kyushu University Japan in 2012, respectively. Currently, he works at the Department of 
Computer Science at IPB University. His research focuses on net-centric computing, future 
internet, IoT, wireless and mobile technology, high-performance computing, and agro-
maritime 4.0 to support modern and smart agriculture. He is also a member of APTIKOM, 
IEEE, and IEICE. Currently, he gets research grants from LPDP, Kemendikbudristek, and 
BRIN. In addition, he also conducts several research in the industry and has published in 
reputable national and international publications. He can be contacted at email: 
hsrkom@apps.ipb.ac.id. 

  

 

Gunadi Harry Sulistyo     is an EFL learning assessment and research professor at 
the State University of Malang, Indonesia. He has been conducting many ELT-related 
research projects such as continuous professional learning of ELT Teachers, EFL Instructional 
Materials Development, and community social services on ELT to several communities. He 
has also been an author of books like Reading for Meaning, ELT Assessment at Schools, 
Classroom-Based Authentic Assessment for Teachers, and others. He can be contacted at 
email: gunadi.hs@um.ac.id. 

 

https://orcid.org/0000-0002-8588-9050
https://scholar.google.com/citations?hl=en&user=aoW0FagAAAAJ
https://www.scopus.com/authid/detail.uri?authorId=57218499006
https://www.webofscience.com/wos/author/record/3688286
https://orcid.org/0000-0002-6873-4567
https://scholar.google.com/citations?hl=en&user=tv2l_1sAAAAJ
https://www.scopus.com/authid/detail.uri?authorId=55596684900
https://orcid.org/0000-0002-1415-4022
https://scholar.google.com/citations?user=7y9bHU8AAAAJ&hl=en
https://www.scopus.com/authid/detail.uri?authorId=43661850900
https://www.webofscience.com/wos/author/record/2000149
https://orcid.org/0000-0002-1153-7298
https://scholar.google.com/citations?hl=en&user=p9v-IzUAAAAJ
https://www.scopus.com/authid/detail.uri?authorId=56493123600
https://www.webofscience.com/wos/author/record/332842

