CHAPTER |
INTRODUCTION

1.1 Background of the Study

In studying language, especially English, there are four dkiis you
should be developed in learning the language. Those fouralalisriting, reading,
listening, and speaking. Writing is an important skill that tmies mastered by
students. By writing skills, students can present theirsidea also express their
feelings. Basically, writing skill is considered a difficskill because writing the
students should master the components of writing skide the other skills, writing
can be mastered if you are ready to work and learn ydhathey need to know.
Writing is part of communication that uses the writtermfoThere are so many
written forms in this world that should be known.

Writing is one of the productive skills beside speakinglaPbl(2008:49)
states that writing is a productive skill and, as suchywdaethe teacher treats it in
class has some similarities with the teaching and learmisigeaking. It means that
to write is to create something or form ideas into see®then paragraph which
should be done by focusing on attention to some aspects suelppepriate
vocabulary, correct grammar, its unity and coherencee Jtudents have to
understand what writing involves and know how to handle woetgesces, and
paragraphs. The benefit of mastering those elemeritsomile indirectly as long as
the studentsparagraph writing ability is developed

Writing skill becomes really significant nowadays. Througtiting, the
students will improve their knowledge that develops so guickthis global era.
Brown (2004:218) states that today the ability to write has beconmgliapensable

skill in global literate community. It shows that writirdpility holds important
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functions in the community and its parts, such as basiaed education. To support
the statement, Brindley (2005:151) states written languagessenany purposes
both for individuals and society as a whole and is notdidnio the communication
of information. For the individual author, writing caave cognitive functions in
clarifying and supporting thought during the learning

However, mastering writing skill is recognized as the hartthésg to do by
students nowadays. It is because the students need to produdtéen form
through some activities such as combining and arrangingitlesis; in addition,
the students are required to make it unified and cohereninést students, writing
is an extremely difficult task if they try to grapple eir language with new ideas
and new ways of looking at them Taylor, (2009:4). Therefoeenieg writing is
important for students to improve their writing skill. The sntdeften recall their
experience on what they have ever read, ligieand seen, or done to create a good
descriptive paragraph which is interesting for readers.

Based on the interview with the English teacher in INERI 8 Denpasar.
It was found that the students were difficult when theytestiaio write something;
furthermore, in learning writing, the students had to study ngewres of
paragraphs namely descriptive, narrative, procedure, recaairt, and so on.
Therefore, the teaching of writing should be given moenéitin since the students
should find ideas and know the genres of the paragraphsagdrieric structure.
Thus, in the classroom learning process, teaching writirexpected to make
students improve because their vocabularies were stitelimi

The teacher mostly used a conventional technique iteti@hing-learning
process, preferring memorizing rather than understanditdigpaoritizing teacher-

centered process and teaching. The teachers only explasadatbrial and just
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gave the exercises only. In addition, the teacher adtedstudents to write a
descriptive paragraph without guiding them. At the endefeélrning material, the
teacher did not review again about the material that tlohéeaxplained and this
made the students not know what they should do to start wsbimgthing. Thus,
the students felt hard to construct a good descriptive paragraph

The conventional technique that the teacher used has tmadsudents
difficult to express their ideas. In the teaching-learnmamgcess, especially in
writing, the teachers did not tell the students abouingristeps. They explained
little bit the material without discussing and reviewingshelentsparagraph until
they had low writing ability, making them not participate \&diji in the teaching-
learning process. Consequently, the teaching was boringdataldents because
they could not apply this technique very well. Therefore aitlenthe students lazy
to write a good descriptive paragraph and did not give feedbdbk students.

To make a descriptive paragraph, a proper technique thatiocgariove the
students writing descriptive paragraph needed to be applied by the teddhss,
the teacher proposed an alternative technique, Mind Mapgind.mapping is one
technique used to facilitate the students when they writeagzgoh. Mind mapping
offers the teacher an opportunity to help students axinee. It is started by writing
down the topic written in the center connected by the Byefocusing on the
keywords and looking faa connection between them, the students could map their
ideas to get better information from their minds. It would itteresting and
challenging for students to start writing and to get informdtiom their minds

The mind mapping technique could motivate the students to brainstam
write their ideas. Furthermore, it could help the stuslemtorganize their thoughts

before they develop them into a paragraph. In additios,tétihnique could help
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the teacher in teaching; the teacher gives the toywigaides the students to write
a descriptive paragraph by using the mind mapping technique siBg mind
mapping, the students would be more motivated and interesieating writing.

It could also reduce boredom since the students do not onlyw@wolwriting
process but also draw their own words that could be used t@rsupp ideas.
Furthermore, the implementation of mind mapping can makkests more creative
and easy to writa descriptive paragraph in learning.

In line with the fact above, the researcher is egerd to know the use of
mind mapping in improving writing. It is really important to conduetearch to
improve studentswriting skill. Mind mapping is believed to be an appropriate and
effective technique to improve the studéntsiting skill to express their ideas.
Therefore, the researcher is highly motivated and irtetesn conductinga
research entitled “Improving Writing Skill of the Eighth Grade of SMP PGRI 8§

Denpasar in Academic Ye2617/2018 through Mind Mapping.”

1.2 Research Problem

The present study was conducted to improve writing skill by usimgl mi
mapping. It was really important to research as the studearts still difficult to
express ideas into words and to construct sentences witletognaenmar, and they
were difficult in generating and organizing ideas. Therefihre studentswriting
skill ability, especially in descriptive paragraph writindhoald be improved
through mind mapping technigue. Based on the background of theadiode, the
research problem of the present research can be fateduh the form of question
as follows: can writing skill of the eighth grade studeritSMP PGRI 8 Denpasar

in academic year 2017/2018 be improved through mind mapping?



1.3 Objective of the Study

The eighth grade students of SMP PGRI 8 Denpasar fadacllthf in
writing. As what has been mentioned above the eighth gtadents were difficult
to develop their ideas in writing a paragraph. There were @f lechniques that
can be used to teach writing skill, but the researdin@secmind mapping technique
to improve the students achievement in writing skill. Basethe research problem
above, the present study was designed to figure out whethet warriting skill of
the eighth grade students of SMP PGRI 8 Denpasar in acageari?017/2018

can be improved through mind mapping technique.

1.4 Limitation of the Study

The features of writing are absolutely too broad and contpletudy in a
single research. Thus, the researcher would like totimipresent study generally
on the use of mind mapping to improve writing skill of thehdiggrade students of
SMP PGRI 8 Denpasar in academic year 2017/2018. The present stddyeise
2013 Curriculum and based on the eighth grade syllabus firsheemester, and
there would be four main competencies and basic compeieiice teaching and
learning process. However, since the present study iednby the time, it was
focused on the fourth main competency, basic competandy indicator of
competency achievemenmtthe first semester syllabus

The basic of competency (4.12) is creating an oral aritewiin a short and
simple descriptive paragraph about person and place basedcw@h function,
language features and generic structure of the paragrapte8etie indicator of
competency achievement is writing a simple descriptive papagabout person

according to the social function, generic structure anduage features that are
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correct and contextual. Therefore, the researchetelimher investigation on
improving studentswriting skills, especially writing a descriptive paragraph;
which describes person or place. In addition, the desaipi@ragraph would be
developed by following the complete generic structure, whiduldhconsist of

identification, description, and conclusion respectively.

1.5 Significance of the Study

The present study was focused on implementing mind mapping technique
to improve writing skill of the eighth grade students of SRERI 8 Denpasar. This
research was concerned on improving studewtsting ability, especially on
descriptive paragraph writinghe findings of the present study are expected to bear
and contribute both theoretical and practical signifieano the importance of
implementing mind mapping in improving writing skill, especiallyscigptive
paragraph, which can be described as follows:

Theoretically, the finding of the present study are expettiebe used as
empirical evidence that mind mapping is an effective techrtisptecan be applied
in improving studentswriting ability. It would also be expected to support the
existing theories of the working knowledge and principle€nglish language
teaching. Therefore, the findings of the study are expdotbd used as evidence
that this strategy can improve studéntsiting skill. Furthermore, it is hoped to be
additional references for next research. This stunjyefully could be used as
empirical review for the next researcher in the future.

Practically, the findings of the present study could giveelits for the
teachers, students, and the other researchers. ThishEr@acher could use the

present study as bases to plan better strategies in teaehiimg, especially a
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descriptive paragraph. Mind mapping would guide them to write aripiege
paragraph based on their ideas. Using mind mapping techniqueadher will be
easy to teach the students in constructing a descrjpanagraph. For the students
the present research findings are expected to solve thentsugeoblem,
particularly in improving their writing ability and enrichinlgeir knowledge about
writing through mind mapping technique. For the other researdmesstudy is
expected to become a reference. It can also be usedasr@ahtonsideration for

futher development to advance the next researcher shthe technique.

1.6 Definition of Key Term
To avoid misunderstanding or confusion about the study and proede
information about what the present study concerns, theareher needs to give
clear definitions of the variables used.detter understand this study, the definition
of key terms would describe the definition of writing and mirapping. To make
a better understanding concerning in this study, there aree superational
definitions of the key terms used in this study as fadlow
1. Writing Skill
Writing skill is operationally defined as the ability of lei grade students
of SMP PGRI 8 Denpasar in academic year 2017/2018 in writing espgeciall
descriptive paragraph which describes about person, anel gtacit has
complete generic structure of descriptive paragraph ssiddentification,
description, and conclusion.
2. Mind Mapping
Mind mapping is technique which used to improve writing skill efd¢lyhth

students of SMP PGRI 8 Denpasar in academic year 2017/2018 is techniqu
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which leads writers to map their ideas from general ipezific details. To
implement this technique, the teacher gives the main tapitthe students
write it down in the middle of the paper and circle it. Stasleinaw the line
to connect sub-topic to the main topic before writing acdgsve
paragraph. After drawing the line, students then constructEs$eiptive
paragraph that describes about person and place in suclleteiti based

on the maps.



CHAPTER I
THEORETICAL AND EMPIRICAL REVIEW

2.1 Theoretical Review

The theoretical review is a review of related theorias shhape the study.
Every scientific study is conducted on the basis ofesitated theories that provide
information or knowledge of the variables used. In the gmtesesearch, many
theoretical reviews were believed as basis of the m&seén this section, the
researcher described some important points from sdatedekinds of literature to
support this study. The theoretical reviews consist ofthikeretical framework,
which allows the researcher to present the study in lighheo summary of the
literature. The theoretical reviews of this study includedting skill, descriptive

paragraph, mind mapping, and assessing writing.

2.1.1 Writing Skill

Writing is one of the four basic skills that is reallypiontant to be taught in
learning English to make the readers understand. Furthermatieg skill is also
considered a form of communication in dayelay life, especially for the students
in high school and college. Hyland (2003:3) states writing &n s a product
constructed from the writess command of grammatical and lexical knowledge, and
writing development is considered to be the result of tmf@laand manipulating
models provided by the teacher. There are theories afigvtitat are provided here
to clarify what writing is to enrich the readers understamdi

Writing skill also becomes hard to be mastered by the staidérce many
aspects should be noted in writing. Patel and Jain (2008:tE2&)Isat writing is an

essential feature of learning a language because it providey good means of
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foxing the vocabulary, spelling, and sentence structur@olus that by mastering
writing skill, someone cannot only wrjtéout he will also have the ability to
determine the structure of the paragrdpladdition learning to write seriously will
support a learner in other skills such as: listengpgaking and reading. It is the
most important part that affects the process and the begtudentsfinal work,
especially when they have low abilities in language skill.

Hogue (2008:2) states that the kind of writing in the classrsooalled
academic writing because it is done in collages classesing as one of the
productive skills is a complex skill since the students neguss some paces that
are really significant such as pre-writing, drafting, revisewjting and publishing
Those five interconnected processes are important pescdsst need to be
undertaken in mastering writing. The process refers tadhef gathering ideas and
working with them until they are presented in a mannat th polished and
comprehensible to readers. The teacher loops backward awels mfarwards
between these various stages. The writers should makeed#u®ers easy to
understand their descriptive paragraph and the generic seuctur

According to Taylor (2009:4), writing is an extremely diffictask for the
students if they are trying to grapple in their language méth ideas and new ways
of looking at them. To support those statements, MumedyMoore (2006:6) argue
that writing involves starting, progressing and finishing agarated, challenging
combination of tasks. It requires the teacher to actaadbe of different skills and
orientations, sometimes at different stages and pla#es process, sometimes all
at the same time. In addition, Urquhart and Mclver (2005:6tiove thatwriting is
a complex process, and most of the research literet¢aognizes the difficulty it

poses for students. It seems reasonable to expect, thetinetheaching of writing
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iIs complex as well in the teaching-learning process whittfeisnost important for
their studies to start writing in their learning process.

FurthermoreRichards and Schmidt (2002:592) argue that writing is viewed
as the result of complex processes of planning, draftexgewing, and revising
some approaches to foreign language writing. It means thatgys a process that
should be done through some processes which are quite cotmplecate a well
written form such aa paragraph. Writing is a productive skill and it needs time
create or produce written form. Related to time needegytuess is included here.
In writing skill, they have to know all of the aspeofswriting and understand to
organize their ideas into a well-constructed paragraph.

Oshima and Hogue (2007:15) argue that the process of writing has roughly
four steps. The first step is called pre-writing. In thegpsthe writers choose a topic
and gather their ideas to explain the topic. The secopdsstalled organizing. In
this step, the writers organize their ideas into a siropkiine. The third step is
writing. In this step, the writers write a rough draft agigace from start to finish.
The last step is polishing. In this step, the writers palisht they have written in
a rough draft by editing it until the writers are satisfigw at is easy to read.
Checking and correcting the mistakes that have been foendchportant to make
sure the writing is clear before publishing the writing.

A good writing is about expressing ideas on a piece of papekrawing
how the ideas would be arranged into sentences and paratitTaphave its unity
and coherence so that the readers can get the main Rigiases and Jerskey
(2011:8) state that a good writer keeps readers in mind at e &g if in facee-
face communication. Achieving this connection, howeverngiteves challenging

because not all readers have the same characteristitbermore, Graham and
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Perin (2007:3) state that writing well is not just an optiohdiso necessary. When
those are conducted in writing, the readers can unddrskt@nideas which are
developed by the writer during the teaching and learning process

To summarize, writing is considered as the most diffickit since the
students should develop their ideas in writing and thewldhmaster some
important English components such as: grammar, vocabplangtuation, spelling
and the content of writing it self to make a good paragdaphriting, the students
have to follow in sequence the process of writing to prodyziece of writing. It
is very useful for the students to communicate in wrifeem in order to express

their ideas. It is also to engage the students in writing.

2.1.2 Descriptive Paragraph

When the students start to write, they should know saas& Iparts such
as: words, phrases, sentences, and the main thing wheeaties could get the
main idea callech descriptive paragraph. Fowler (2006:32) states paragraph is a
main unit of composition, as important to the writerlas gentence or the phrase.
It develops a single topic, and so has a distinct, indegpenahity Creating a good
paragraph is not an easy task to do. There are somedfipdsagraph writing. In
addition, one of the paragraphsaislescriptive paragraph, which usually presents
something more about the characteristia tifing, person, or place amspecific
and deta@éd explanation to make a good paragraph.

Furthermore, Bailey (2003:23) states that paragraphs abasiebuilding
blocks of texts. Well organized paragraphs do not only helgers understand the
argument but they also help the writers to structure tthe@rs effectively. Besides,

a good paragraph should give a clear point, supports the majraiid focuses on
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one topic (Raimes and Jerskey, 2011:27). Zemach and Islam (20@5e9dhat a
paragraph is a group of about s;xwelve sentences about one topic. A descriptive
paragraph is using the attribute, identifying process, usingtadjeand classifier
in anominal group, and using present tense to write.

In learning writing, the students do not only have to know howeate a
good paragraph but the students are also encouraged to recognaedhs types
of paragraphs with different genr&sescriptive is one of the paragraphs that should
be learnt by students who like to master writing sKitiis paragraph demands
students to explore the ideas written about perglaice or thing into a written
form. Fiderer (2002:17) states that a descriptive paragraph @ielesr picture of
a person, place, object, event, or idea. Details fargtise paragraphs come from
the writers imagine. These are known as sensory details. Mosshabout visual
experience, but description also deals with other kingedeption.

To support the statement abpZemach and Rumisek (2005:25) argue that
a descriptive paragraph explains how someone or somethikg toofeels. In
addition, When students describe, they can create vivid srageising specific
words and details, many of which appeal to their five serdest writers tend to
rely heavily on sight and sound but may overlook tosatell and taste (Brannan,
2010:310) The descriptive paragraph has generic structure that bugdthe
paragraph itself which contains characteristics, usagenotion.

Folse et al. (2010:136) argue statement that good writers use thatds
appeal to some or all of the five sensaght, taste, touch, hearing, and smell to
describe a topic. It means that to write a descriptive paragaaptiter should be
able to take advantage of imaginatisansesas well as the ability to organize ideas

so that when the readers read the paragraph created byitér, they could use
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their senses to & how something looks like. A good description is where the
readers can imagine the object. It is usually written eviglanid logically so that
they can feel what is written by the writer to be vividadlst

To be a good writer, especially in writing a descriptive paggriais really
needed to consider the descriptive paragsagkneric structures. There are three
generic structures that have to be considered by the wntensting a descriptive
paragraph. Those are identification, description, and lgsioe. Oshima and
Hogue (2007:61) express that descriptive writing appeals to the $leades feels,
smells, tastes and sounds). A good description is wheredters can imagine the
object. It is usually written evidently and logicatly feel what is written by the
writer with supporting sentences of the paragraph.

According to Evans (2000:7), the generic structureaotiescriptive
paragraph is an introduction, main body and conclusioe.fifét, introduction or
identification, is a part that the writers give generabrimfation abouta person,
place or thing. In this part the writer identifies the parglace, or thing that will
be described. The secoisdhe main body or description where the writer describes
a place, person, or thing and explains vivid details. Theriggion can be physical
appearance, personal qualities of the object or other chasticteof the object.
The last is conclusion in which the writer concludesestates the identification. A
conclusion is not absolutely necessary; however, ibfien very helpful to

understand what the paragraph describes clearly.

2.1.3Mind M apping
There are various kinds of techniques that could be useddio we#ing

skill and one of them is mind mapping. It is one of thénepes which can be
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used for teaching, both receptive and productive skill sacreading and writing.
In learning writing, mind mapping is considered as a very usechihique since it
can encourage the students to write creatively. Buzan (200885 mind maps
will help the readers understand things better, remembmriled!, take note more
easily and come up with a lot of brilliant ideas. Using tiachinique, mind mapping
technique will help the students be more creative in amgrand developing their
ideas into written formA mind map is rather like a spider diagram or a flow chart.
The key word or the topic of the map is written in the feidsupported by a symbol
or diagram if it is required (Call, 2010:108).

Asking students to create a mind map enables them to ideld#gly and
creatively what they have learned or planning. Furthernmired mapping is not
only a technique that can make the students to be moreverdatian be used as a
way to help the writers string their ideas up so that t#yget faster in writing
during the learning procesgemach and Rumisek (2005:8) elaborate that mind
mapping is done by making a map on the paper, writing the itoflie middle of
writing will occur since. all the ideas have been wrapped upréefomposing
sentences, paragraphs or texts to write something. Besidesso the best way to
get information and develop new ideas before compaspayagraph.

Manktelow (2007:44) argues that mind mapping is an important technique
that improves the way to take notes, supports and enhan@s/ecrgroblem-
solving It is a powerful tool for recording and organizing informati&y. using
mind maps, someone can quickly identify and understandrtietise of a subject
and how pieces of information fit together, as welle®rd the raw facts contained
in normal notes. Moreover, mind maps provide a struchatencourages creative

problem solving, and they hold information in a format thatmind will find easy.
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Rao et al. (2007:63) add that mind maps can also be a great wgto ta
notes in lectures, from reading, and oral presentatiopvision. They get a lot of
material into a small space, with the relations betwise parts clearly visible.
Mind maps are great tools to organize and to make the writeies gagake in
information when studying or presenting a new topic. laigreat tool for
summarizing information and group events that are relategido other. Therefore,
if the researchers provide the relevant data, student&/igge a wonderful article
without actually writing it, especially in descriptive paragragisng the teaching
and learning process, making them less bored.

On the other hand, educators consider mind mapping as a goodapfor
supporting students with organizing ideas; they also fingrieat asset for teaching
(Hillar, 2012:6) She also argues that it is a great tool to organize thelests
thought processes when writing because the teacher @skyis the basic content
and it is the student who writes it in an organized waywéi@r, the mind maps
should be comprehensive, well designed, and readable intoragrieve their goal
so that the students can focus on learning. This helpsrsvgtan what they are
going to write in the form of a paragrapbwell in the class.

In addition, Buzan (2005:4) claims mind maps help writers: remember
better, come up with brilliant ideas, save time and nth&emost of the time, and
organize thinking. The benefits of mind mapping are flexiblendans that brain
canorganize the ideas details of general ideas. In writingrii¢ise paragraph,
there are generic structure which have to be considerey. dile identification,
description and conclusion. The students can focus oningarThey also can
understand the material and mind mapping is attractive inifgarMind mapping

can be an appropriate and effective technique to solve thisrmat
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In organizing a mind maps, the teacher should consider st@pe to teach
the students to create a good mind map so that the teahg@raduce a good
descriptive paragraph that could be clearly present the.idé&ss technique works
as the visual their ideas. Zemach and Rumisek (2005:8) cotiwd®me writers
prefer mapping since it can help them see the relatiobgtvpeen ideas. It will be
useful for students. There are steps from Buzan (2005:10) arsigps could be
briefly and concisely described as follows:

1) Writing a title as the main topic in the center o fraper;

2) Drawing some lines to the related main topic and sub-topic;

3) Naming each of these ideas and if students want, writitidestitle of each
but uses both sides of the brain by using colored pens; and

4) Making a paragraph based on the mind map.

In the present study, the steps of mind mapping were ediiptm Buzan
(2005:10). It is because those steps can help students whbeayi@ner in writing.
The researcher should give the students supports andlgarenstructions so that
they understand to start writirgy descriptive paragraph about person or place.
Those steps would be the map of their visual imaginatiogy Tan choose the best
ideas to start writinga descriptive paragraph based on the instructions that that

researcher gave, and the students can choose the bast ide

2.1.3 Assessing Writing

The teacher needs to find out studestsility in writing itself in teaching
writing. It can be done by giving writing testto assess the studehbility in
writing. The assessment itself is a process of colleetimyanalyzing the data to

measure studerit@achievement results. Assessment is a popular and sogseti
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misunderstood term in current educational practice. Thessssat activities in
writing are applied to achieve, to analyze, and to integatt about the result of
students progress in the teaching-learning process systematicatig
continuously. Assessment is important and must be donedagpédrs during the
learning process to know the studératisility.

Nunan (2001:137) states that assessment refers to a varietgyef of
collecting information on a learrisrlanguage ability. It means like a way that the
teacher uses to collect information about the stutlahisty or how to obtain the
students achievement. Linse (2005:138) adds that assessment is iggther
information for a specific purpose. Hyland (2003:212) finds tha¢ssment is not
simply a matter of setting exams and giving grades. Bedmie)e students, the
assessment is used to inform the achievement of thetlyabiliaddition, Coffin et
al. (2003:2) express that in assessing writing, teachers dodosth the content and
the form of the writing, which are the language use, thé structure, the
construction of the argument, grammar and punctuation.

The learning outcomes are promoted by schools that inthelping pupils
develop knowledge, understanding, skills, and attitudes. Studnts more in
classes where assessment is a regular part of classoatines, particularly when
assessments are frequent and provide feedback to leafars, it can be
concluded that assessingaseally important part to do by the teacher since by
assessing the studehtsbility in certain knowledge, it can help the teacher to
measure the studentbility in writing. Hyland (2003:212) states that assessment
Is not simply a matter of setting an exam and giving graddsvelop writing.

The ternof assessing is really significant for the teacher andttitkests to

figure out the ability to master the four basic skillshef language. English teachers
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need to assess what they already preached to their steddhis they will know
to what extent the students have achieved the improverh#re skill. Chambers
and Gregory (2006:162) state that studeassessment should be explicitly linked
to the learning processes and outcomes of their degree pgnath should
recognize that assessment significantly influences malwdnat students learn.

In reality, assessing studehgility in writing is the most difficult thing to
do since the teacher should consider the type of assesamd how to evaluate it.
Brown (2004:218) mentions logically the assessment of wriingtiasimple task.
Giving assessment needs to be done by English teachersééuaysvill know
the extent to which the students have achieved the mat@eftsre assessing the
students™ ability to master writing, the teacher should keome aspects that the
teacher should know, which can help the teacher giappropriate assessment for
the students, especially an appropriate assessment foptesgaragraph writing
with the unsolved problems faced by students in languagengarni

There are a lot of ways to measure the studeisity in writing itself and
mostly, it depends on the teacher which kind of assessnwarit be given to the
students. Weigle (2002:1) states that the best way to tesepeofihg ability is to
get them to write. It means that a writing test concerns twiz lsamponents: one
or more writing tasks or instructions that tell the tedters what to write and a
means of evaluating the writing samples that test-takerdupe. Without the
information gained from assessments, it would be difficult to identify the gap
between studentsurrent and target performances and help them progrelss in t
classroom particularly in the teaching and learning promiessiting.

In this case, a valid and reliable assessment can ¢m@tinformation as

afeedback to the English teachers. Coffin et al. (2003:2) sgphat in assessing
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writing, teachers focus on both the content and the &drtime writing, which is the
language use, the text structure, argument, grammar, angdi@ume. In this sense
they are well informed concerning their teaching's weaknesdestr@ngths to take
more effective attempts and evaluation in dealing with the students’ unsolved
problems. One of the most significant aspects to teachinggvig to be able to
test thé studentswriting skill. The purpose is to provide evidence of the sttglen
knowledge and understanding of a particular study coursey Egaching and
learning process is completed with an assessment to figtireaoh teaching and
learning activity’s success and to know the subjects’ progressing writing skill
during the learning process in the classroom.

The test used descriptive paragraph aboaiperson and place. In pre-test
consisted of three abowt person and three aboatplace. Assessment is very
important to do by the teachers in the classroom in dod&now the subjects
achievement toward the material during the teaching-learning gzo&every
teaching and leanmg process was completed with an assessment to figure dut eac
teaching and learning activity's success and know the suljectg’ess. In the
present classroom action study, the researcher adens)&sparagraph construction

test that allows the studerio make their own paragraphs based on the topic.

2.2 Empirical Review

The empirical review is a review of previous researctvagieto the present
study and is required to provide empirical evidence that suppperfgesent study.
It is also intended to provide information and theories otisreavailable
concerning the topic and the historical background of the.tdpie aim of an

empirical review is to demonstrate through an understgrafithe research. There
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were some researches that had been conducted by otsarchess by using the
mind mapping technique. Those researches are as follows

The first research was conducted by Purnama (2014) eritittgzioving
Writing Skill through Mind Mapping Technique of the Eighth Gr&tedents of
SMPN 3 Sukawati in Academic Year 2013/2018he fundamental purpose of the
research was to figure out whether or not the writing sKilthe eighth grade
students of SMPN 3 Sukawati in academic year 2013/2014 can be improwved by
application of mind mapping technique. The results of her study the use of
mind mapping technique could improve the studentging skill.

The second researcher was from Ratih (2016) in herrobseatitled
“Improving Writing Skill through Mind Mapping Technique of the Elgl@rade
Students of SMPN 2 Mengwi Academic Year 2016/201She stated that the
objective of the study was to improve the studeatshievement in descriptive
paragraph writing by using mind maps. Her study results showechth&ighth
grade students' ability in a descriptive paragraph writing iseckaignificantly
after the implementation of mind mapping technique in tlissc

The strengtlof both researchers can be seen from the technique tbat wa
appropriate for the students in junior high school. Gitergig the results, those two
researchers were already good in presenting data and stlgipgoblem through
applying the technique. To support thedy’s findings, they used many references
as the supporting theory and gaveguestionnaire for the students. However, in
administering the test, they did not give clear topaudiperson or place of writing
a descriptive paragraph that would be constructed by the studdwg.did not
explain how many sentences should be written in a pglgaad its generic

structure. In administering the test, they did not erpt@w many sentences and
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did not give the students the time. In the present sthdyesearcher gave a clear
topic about person and place when they constructed a descriptagrguh. For
example, when the researcher gavepic about My Mother and My Teacher.
Besidesthe paragraph consisted of six to twelve sentences basks! generic

structure, such as identification, description, and caiaiu



